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ABSTRACT
This study focuses on media for development; using television as a mass medium to serve
education in Egypt. The study in hand is a case study concerned with the instructional
television programs for the primary stage students in Egypt. The researcher focused on
three pillars that are: education, media and more importantly, students and their parents.
The study is guided by a learning system: Rich Environment for Active Learning. This
system is based on the constructive theory that deals with learning as a life long experience.
The learning process, thus, has to be joyful and engaging so that it makes sense to the
students. If so, then the student too will intentionally seek information.
The researcher conducted several in depth interviews and focus groups with
representatives of the pillars. Moreover, the researcher carried on a discourse analysis for
the primary stage instructional channels and programs for the six primary stage years.
The findings show that the programs have some elements that make them appealing and
engaging based on the REALs model and the standards identified by instructional and
media experts. There is an effort exerted for producing a large number of programs
annually. Yet, there are several problems that hold the programs back, such as the tight
budget, lack of coordination and bureaucracy. Primary stage students lack the culture of
active learning. The students and their parents are not aware of the programs, or they may
watch them to memorize samples of questions expected to appear in the exams and their
model answers. Students have to take private lessons. When the students watched a sample
of the instructional programs and a sample of the Egyptian Sesame Street, for comparison,
for them, Sesame Street was more popular, appealing, friendly and fun. While the
instructional programs are perceived as old, classic, and if these two programs fight,
Sesame Street will surely win.
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Chapter 1

INTRODUCTION

As a mass communication researcher, the concept of media that serve
development is tempting to dig deep in. Everyone is talking about the development of
education in Egypt. Generally, development requires time and high expenditure, in
addition to training teachers and providing them with proper explanation aids.
One idea that can be going in parallel to this development to serve education is
making use of the media. This is like mass teaching. Thus, one trained teacher can reach
thousands of students via media. This would be like training hundreds of teachers at each
school. Therefore, while the schools reform is taking place, there are very well trained
teachers for the students to help them.

This is called instructional television. Instructional television programs are the
programs that cover the curricula of the schools.

This study is conducted to examine the instructional programs. The study also tests
how far there is coordination between schools, the programs, and the students’ needs for
an instructional television programs.
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BACKGROUND
EDUCATION & THE MEDIA

Education: The Early Beginnings 1800s:

Modern education started in Egypt during the time of Mohamed Ali, when he took
over Egypt’s

rule

in

1805.

Mohamed

Ali

initiated

“modern, European-style

education, particularly French-type education”(Egypt State Information Service).
He established “high” schools in 1816, preparatory schools in 1825, then primary
schools in 1832 (Egypt State Information Service).
Thanks to the efforts exerted by the education pioneers, Refaa Tahtawi and Ali
Mubarak, missions were sent to Europe to learn from their expertise in several areas and
benefit their country (Egypt State Information Service).

Ali Mubarak launched the first cultural project in Egypt in 1867. Moreover, he
established the “School of Teachers” (Dar el-Oloum) in 1880 to supply schools with
Arabic language teachers. Later on, national universities were opened in 1908 (Egypt State
Information Service).

The role of Taha Hussein was also remarkable. Hussein’s main concern was in
setting up educational programs. He called for teaching Arabic and Egyptian history in
schools. He urged the government to extend plans to establish more universities (Egypt
State Information Service).

5
Post- Revolution Period from 1953 to the 1990s:

Following the July 23 Revolution, 1952, the principle of the “Democracy of
Education” was adopted. It provided people from all walks of life with the opportunity to
become educated. Since 1957, the development strategy in Egypt has been associated with
education.
In Article 18, the 1971 constitution asserted that education was a basic right to be
provided by the state. It was compulsory in the primary stage and had to be so in other
stages. The state supervised all stages of education. It guaranteed independence of
universities

and

research

centers

(Egypt

State

Information Service).

The New Millennium:

In 2006, the number of school dropouts in the
age group of 6-to-18-years-old was counted for the first

Figure 1: Population distribution
according to education. CAPMAS 2008

time in Egypt. “The census figures put them at 884,776,
of which 391,563 cases have been reported in urban areas and 493,213 in rural areas”
(CAPMAS, 2008).

On the other hand, the number of schools and classes from 2005 to 2007 increased
as follows:
Table 1: Schools and classes development. CAPMAS 2008

Information

2005/2006

2006/2007

Total Schools
Total Classes

39,926
38,7808

40,868
38,9033

Increase Value
942
1225
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Moreover, the number of schools, classes and students of private education
increased as the previous table shows (CAPMAS, 2008).

The following table shows the most recent statistics for the years 2008/ 2009
according to the official sources of the Ministry of Education
Table 2: Classes and Schools distribution CAPMAS 2008

Stage

Schools
Govern
Private Urban Rural Total
mental

Pre
6401
primary
Primary 15,282

1514

3308

4607

7915

1584

5540

11,326 16,866

Classes
Govern
PrivateUrbanRural Total
mental
16,124 6873

12,986 10,011 22,997

18,9111 22,973 83,803 12,828121,2084

This shows that the number of schools, classes and students enrolled in the
primary stage are on the rise. Moreover, the UNESCO Cairo Office Report further
reinforced this in the year 2000. It stated that there was a growth in the education and
school enrollment rate in the Arab World. On the other hand, there are key challenges
facing this positive progress such as “access, equity, relevance, and quality of education as
well as the new challenge of the rapid development and the increased dominating influence
of new information and communication technology (ICT) on all aspects, including
education” (UNESCO cited in El Nakib, 2001, p. 56).
Future Plans:
The Developmental Technology Center Unit and the Egyptian Television
cooperated and produced instructional and entertainment video films to be aired on the
Nile Specialized Channels. They also hoped to apply the method of the videoconference,
which will allow a larger number of trainees to attend workshops, in addition to saving
money, time, and effort for teachers (Zamzam cited in El Nakib, 2001, p. 60).
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According to Egypt State Information Service’s official website in 2009, the State
aims at entering the knowledge world through several fields such as using technology in
education, learning and administration, and this can be applied for instance through
increasing the number of receivers for instructional channels, which reached 22,000; in
addition to producing advanced instructional software. Salient software that are already
produced are 305 curricula for all stages, 160 video films (historical and documentary), 110
animated films and 60 instructional subjects recorded on tapes, 45 of which are transmitted
through the internet through electronic education project (Education in Egypt 2009).
Dr. Ahmed Zaki Badr, the Minister of Education mentioned in an interview
published on Al Ahram, the national Egyptian newspaper, that around 66% of the
teachers are trained now by experts from the ministry as well as by foreign experts.
Moreover, the salaries of the teachers were increased by 175% (Salama and Saleh, Al
Ahram, Sept 2010).
Besides, there were further challenges facing educational development including
the spread of the Swine Flu pandemic. During this crisis situation in Egypt and all over
the world, new packages of instructional programs were produced. There were intensive
efforts to use different media and apply several techniques to allow students to study
from home whenever there was a need to close school doors.
Other challenges include the relentless unsolved problems such as jammed
classrooms, a high absence rate, lack of facilities for students and teachers such as good
libraries or office space for teachers, as well as computers and science labs which are
often badly maintained, if they exist at all in state schools (Poor Education Squeezes
Egypt’s Growth, Reuters, Oct. 2010).
“The government admits there are problems but says it will take time to solve
them.” Likewise, Education Minister Badr told a parliament committee, the official news
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agency reported, "There are many problems in education and we are putting plans in
place to gradually resolve them. But we cannot solve these problems overnight" (Poor
Education Squeezes Egypt’s Growth, Reuters, Oct. 2010).

According to a recent study conducted by the National Center for Social &
Criminal Studies, Nahed Ramzy, Counselor Psychology National Center for Social and
Criminal Research, found out that 66% of the Egyptian students depend on private
lessons. Moreover, almost 40% of families pay more than half of their income on private
lessons. This was published in the official newspaper in Egypt (Abdel Shafie, Al Ahram,
Sept. 2010).
Understandably, the parents are aggravated. They have no choice but to pay for
private lessons. The teachers, on the other side, feel they have to rely on that extra income
from private lessons because of their low salaries from state schools, which are, on
average, LE 1, 600 (US$281) a month (Poor Education Squeezes Egypt’s Growth,
Reuters, Oct. 2010).
Both parents and teachers say that the mathematics, science and other core
subjects’ curricula are based mostly on facts to memorize, not problems to solve.
“Memorization has long been the key to final school exams that determine what a student
can study at university” (Poor Education Squeezes Egypt’s Growth, Reuters, Oct. 2010).

An education consultant, Laila Iskandar said that the "National exams in Egypt
are based on specific lessons taken from textbooks in the last two years of high school.
Scholastic Aptitude Tests (SATs), however, test the student's ability to draw inferences
and think critically." However, sudden divergence in exam questions from expected
memorized material can burst into flames among the students (Poor Education Squeezes
Egypt’s Growth, Reuters, Oct. 2010).
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"For decades now, the student's way to success has been memorizing material
that will ensure passing the exam. No thinking is required, just commitment to a set of
rules," said Refaat Ibrahim, a high school teacher in Alexandria (Poor Education Squeezes
Egypt’s Growth, Reuters, Oct. 2010).

According to Badr, the Education Minister, the budget of the Ministry is very
tight. Thus, he has requested an increase in the budget allocated to the Ministry. In
addition, he has asked the officials in the education field to cut down on their
expenditures and spend money more efficiently. In this way, the Ministry was able to
return LE 178 million by the end of the 2009- 2010 budget (Salama and Saleh, Al Ahram,
Sept 2010).

Accordingly, Angus Blair, head of research at investment bank Beltone Financial,
said: "Improving the quality of education is the number one factor that needs immediate
attention” (Poor Education Squeezes Egypt’s Growth, Reuters, Oct. 2010).

This condition of education in Egypt calls for further efforts from all sides of the
society to grow. This study is a descriptive case study that focuses on instructional
television programs as one means to cultivate more active and knowledgeable students
through television.

If the whole education system orchestrated with one clear vision, the students
would benefit and thus prepare for a brighter future. However, the situation seems to
have several gaps that this study is aiming to find out and to propose solutions for.
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SIGNIFICANCE OF THE TOPIC

Based on the Declaration of the Second Decade for the Protection and Welfare of
the Egyptian Child, 2000-2010, children are the core of the development in Egypt. Thus,
the improvement of education is one of the chief goals of development.
The concept of education requires among its basic goals “to sustain efforts exerted
with a view to enhancing advanced education technologies and boosting children’s ability
to use them to gain the expertise and skills needed for taking on the challenges of the Third
Millennium and for competing internationally” (Society, Children Welfare, Child
document).
A student cannot study in isolation from the environment. The school, parents,
peers, media, and the student’s eagerness to seek knowledge are all variables that shape the
learning environment. Thus, if these variables complement each other, this would sustain
the education and learning process in Egypt.

To increase the number of schools is one of the requirements of educational
development. It is a necessity to train teachers and supply classrooms with teaching
material. Since this process is slow and costly, there can be other ideas to serve education in
the meantime. Moreover, the instructional television programs can be one of the valuable
means to reach the masses. That is to say, “the expert television presenter, with an
attractive personality, can establish a one-to-one rapport with each individual member of
the audience, a situation which can be used to great advantage in the educational field.”
(Lawler, 1965).

11
However, these programs have to be consistent with the whole system of
education in school and must be known by the parents. All the parties that make up the
learning environment have to work in coordination with each other.
Thus, this case study aims at analyzing the instructional television programs in
Egypt. The study will take a descriptive approach to reveal the unknown aspects about the
instructional television in Egypt that were not covered in previous studies.
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Chapter 2

REVIEW OF LITERATURE

The media can contribute in preparing the students to become a part of the
educational process. Now, the media are an integral player in the learning experience
worldwide on which students highly depend when they study and work on their school
projects. Much of what the teacher does involves communication. From the spoken word
to the viewing of the real world, directly or by means of some technological inventions,
communication permeates instructional activities” (Earle, Standards for the Accreditation
of School Media Specialist and Educational Technology Specialist Programs, 2000).
Every day, new inventions are developed in the field of communication, opening
the way for brand new or improved methods and techniques of communication. For
example, when the motion picture started in the 1920s, it went through several phases of
maturity, until it represented a serious medium that does reflect the society, and even
sometimes presents creative remedies. Then, the motion picture also started to play a role
in the process of learning (Earle, Standards for the Accreditation of School Media
Specialist and Educational Technology Specialist Programs, 2000).
The audio- visual field in educational technology views the communication process
as more than just transmitting information. “This interpretation allowed the membership
to design new and creative ways to combine messages and channels into educational
experience.” (Januszewsli, 2001).
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In his study on Nigeria, Bala A. Muhammad recommended that universities should
keep on working to adopt new technologies in communication to serve the society. For
example, a project was launched in Lahore, Pakistan called EDUNET, which is a computer
network to facilitate education among disadvantaged students, with the assistance of the
UNDP. This project is considered a role model for the “Media for Development”
programs among the developing countries (Muhammad, 1996).
In Egypt, Lamiaa Issa El Nakib conducted an experimental study about the usage
of computers in school as a teaching method together with traditional teaching methods.
She tested the effects of teaching Math in a computer lab together with the traditional math
class on fifth primary students represented in an experimental group of students from a
private school, and a control group from another private school that takes math only in a
traditional class.
El Nakib came up with the following advantages for using computers: a computer
has the potential to emphasize the information in the students' minds, enhance their skills
and positively affect their personal and social behavior towards their teachers as well as
their colleagues (El Nakib, 2001).
Furthermore, Lamya Tawfik conducted a study to explore the media literacy issues
among primary school students in Egypt. She affirmed that media literacy is not an
extravagance anymore; it is now a necessity especially because we are surrounded with
media everywhere. In addition, luckily, the discussion of television technology, tricks, and
industries with simple terms for primary students to understand is a highly fascinating and
exciting topic for children in all ages. She added that media education would make the child
connect school subjects to the outside world (Tawfik, 2003).
Thus, television is supposed to be used properly to serve children efficiently. “Only
by committing ourselves to quality across the spectrum can we truly fulfill the vast
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potential of television as an en- richer of children’s lives” (Palmer, cited in Alexander et al,
1998).

There is fear that due to the widespread, universal nature and thrilling charisma of
television, children may be more defenseless in front of any material that can be presented
by the television teachers (Van Evra, 1990). Therefore, children’s activists work to
guarantee that the lessons (especially from the networks that are to operate in the public
interest) are:



Positive.



Of fine quality.



Age-specific (Alexander et al, 71, 1998).
Several studies were conducted researching the concept of instructional programs

from several different approaches. Studies were conducted focusing on education and
mentioning the role of the media in serving it, while other studies focused on the other side
of the coin, that is the medium, its effects, advantages and drawbacks.
In general, educational research, which has started since the 30s, started to observe
some instructional media such as the radio. Two decades later, radio and motion picture
became giant communication schemes. They not only played a role in entertaining people,
but also they started to inform and educate the public (Earle, 2000).

A conference held in 1952 at the University of Havana emphasized the need for
educational programs. This conference succeeded to gather station owners, advertisers, and
educators. They all agreed -and were willing- to try producing televised instructional
programs together. However, it was mentioned that this could not happen without the
government’s support as well as the educational institutions’ collaboration (Cassirer, 1954).
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Nowadays, in Egypt, according to the Egyptian Radio and Television Union
official website, the instructional channels present the primary stage syllabus. They adopt
simplified ways to present their material using visual aids, graphics, animation,
documentaries, external shooting, and shooting in labs, factories and classes.
The instructional channels present lessons as well as review lessons for the
following subjects:



Arabic language.



Foreign languages: English and French.



Social sciences.



Math.



Science.



“Think, Calculate and Play” for early ages.
Hanaa Kamal Abu al- Yazid conducted a study on the Egyptian preparatory

students asking them about their viewership to the Nile specialized instructional channel
and the efficiency of its programs. Abu al- Yazid did not just ask the preparatory students,
but she asked the teachers as well. She concluded that the main reasons preparatory
students watch the instructional programs on Nile Specialized Instructional Channel are
mainly that the programs present questions expected to appear on official exams (59%),
and because the programs are interesting and contain a variety of styles (36%). Moreover,
the presentation of the instructive material is interesting (34%). Finally, the instructional
programs would enable them to do without private lessons (26%) and the television
presenter presents the subject in a good way (24%) (Abu al- Yazid, 2003).
Furthermore, according to Abu al- Yazid, the students also counted the benefits
they gain from watching the Nile instructional channels programs, some of which included
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increasing their level of understanding of subjects (58%), focusing on important points
(40%), and becoming familiar with the questions’ format by seeing samples of questions
and answers (35%). Last but not least, some students mentioned that the instructional
television programs enrich discussions among students (6%) (Abu al- Yazid, 2003).
From the side of the teachers, according to Abu al- Yazid, some of those who
watch the Nile instructional channel especially at school watch it because the programs and
the channel are available for them at their schools. They can also make use of the questions
as well as the presentation techniques proposed in the programs. In addition, the programs
supplement textbooks (Abu al- Yazid, 2003).
Moving to secondary students, Rasha Samir Fawzi Ali conducted a study on the
perception of the secondary stage instructional channel in 2007 from an educational
perspective. She also asked secondary students about the reason why they watch Nile
instructional channel. In her study, Ali focused on the subject of psychology and came up
with standards for teaching psychology. In this study, the researcher stated that the reasons
why secondary students watch the instructional programs are mainly that the program
presents questions expected to appear on official exams and their model answers.
Moreover, secondary school students say that they can record the programs and watch
them repeatedly, as they simplify the material (Ali, 2007).
For university students, they also have their own Nile Specialized Instructional
Channel. This target is also examined to measure their viewership and opinion towards
Nile Specialized Instructional Channel for university students. The researcher Rabab Said
Abdel Aziz collected quantitative data from the three main universities in Egypt, which are
Cairo, Ain Shams, and Helwan universities. Abdel Aziz took a sample from different types
of faculties from each university and distributed the questionnaire among 40 practical and
theoretical faculties equally (Abdel Aziz, 2005).
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The researcher concluded that the main reasons why university students like
watching Nile Specialized Instructional Channel, especially in practical subjects, that the
instructional programs simplify the material (35%), and the use of audio and visual material
is attractive (32%). In addition, 28% of the sample like the television programs because
they help them understand the syllabus and say that they are more beneficial than their
university books. More importantly, 62% of the students and 73% of the instructors think
that the practical instructional programs can replace private lessons (Abdel Aziz, 2005).
On the other hand, there are several problems associated with the instructional
television programs. For example, students prefer watching the instructional television
programs because they seek the exam questions and model answers. This contradicts a
famous saying by Einstein that “One should guard against preaching to young people
success in the customary form as the main aim in life. The most important motive for work
in school and in life is pleasure in work, pleasure in its result and the knowledge of the
value of the result to the community.” (Think Exist Quotations).
Moreover, a document concerning professional teaching standards focused on the
concept of “children’s play” as a key to influence students, especially in the early ages. This
notion is to be the basis for any professional decision in the education industry that is
concerned with children’s learning and engagement in the process (Initial Licensure
Programs, 2001).
It seems ironical that, at a time when educators in India and all over the world are
becoming increasingly aware of the shortcomings of the school as an institution, yet there
is an irrelevance to the social needs of developing countries. Educators and broadcasters
are not working well in planning the use of this particular piece of technology. Yet, they
still think primarily and predominantly in terms of "covering" the syllabus for this or that
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subject as required by this or that board of examiners with a formidable array of paper and
pencil examinations (Kale, 1973).

In general, there is a misconception about the relationship between learning and
teaching. Traditional education usually considers teaching as its core, while the real core
should be learning instead. The misconception is that learning is just equal and directly
related to education. In reality, a big percentage of the material taught at school is
forgotten, and some of the aspects that students may remember may be inappropriate.
Moreover, some people associate learning with memorization; for example, when a child
memorizes some parts of the lesson, then he learned them. This is a pitfall; memorization
may last for a short time only, while learning requires more understanding and
comprehension for life (Ackoff and Greenberg, 2008).
The human mind is normally performing and learning within five categories; datainformation- knowledge- understanding- wisdom. Each category is bigger than the one
before it. In other words, information is worth more than data, and so on. The problem is
that traditional education focuses mainly on transmitting information, and then a bit of
attention is directed to knowledge, then almost no concern is allocated for understanding
and definitely nothing for wisdom formation (Ackoff and Greenberg, 2008).

In Egypt, according to the study of Abu al- Yazid, the weaknesses or drawbacks of
the Nile instructional television channel for preparatory students is that mainly no one
encourages the students to watch the instructional programs on Nile Specialized
Instructional Channels (50%). Moreover, the interactivity is an issue. Some preparatory
students stated that it is hard to direct a question to the television instructional program
presenter (28%) and the duration of each program is too short (11%) and some of the
programs are boring (6%). Finally, and more importantly, some students already depend on
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private lessons, so they do not need and do not have time for the instructional programs
(6%) (Abu al- Yazid, 2003).
The researcher added that there are other reasons why preparatory students do not
benefit from the instructional programs on Nile specialized instructional channel. For
example, the airing time of the programs is not appropriate for them (48%) and the
program presenter goes at a quick pace that they cannot follow (23%), and besides; the
programs lack student- teacher interaction (21%). Other program- related problems are,
according to preparatory students, the short duration of the programs (17%), the lack of
visual aids (15%), and notably a lack of chemistry between the students and the program
presenter (4%) (Abu al- Yazid, 2003).
According to Abu al- Yazid, other reasons that hinder them from following the
programs regularly are the inappropriate airing time of the programs (60.5%) and the lack
of motivation to follow (25%). Some of the students mention that they are already
excellent students, and thus, do not need further instructional programs (11%); others do
not follow the instructional television programs regularly because they dislike the program
presenter's style (3%) (Abu al- Yazid, 2003).
As for the preparatory stage teachers, the reasons they do not watch the
instructional television programs on Nile Specialized Instructional Channels because
mainly they do not have time to follow the programs and the programs are not presented
at a suitable time for the teachers. Moreover, in their opinion, the programs are directed to
students and not to teachers, so they think the programs are boring and repetitious (Abu
al- Yazid, 2003).
Moreover, a recent study that focused on analyzing the content of the science
programs, also for preparatory stage, found out that there are many weaknesses in these
instructional television programs. The researcher Siham Helmy Mohamed Sayed Ahmed

20
conducted this study, and she was more concerned with the educational core content and
syllabus of science for the 2nd and 3rd grades of the preparatory stage. These weaknesses are
especially in the quality of the preparation of the programs in aspects such as the warming
up of the episode, the teaching methods used, and the program presenter-student
interaction. Moreover, some of the methods applied are not used efficiently (Ahmed,
2009).
Moving to the secondary students, based on the study conducted by Rasha Samir
Fawzi Ali, the majority of the sample does not watch the instructional programs on the
Nile instructional specialized channel. The main reasons why they do not watch the
instructional programs is that firstly, they depend on private lessons; secondly, the airing
time of the programs is not suitable for them and the programs’ duration is too short.
Finally, the programs on television lack explanation and interaction (Ali, 2007).
This study did not focus just on the students; the researcher also analyzed several
episodes of the psychology programs on Nile Specialized Instructional Channel for
secondary students. In contrast with the standards of the approved psychology programs
that the researcher came up with, it is concluded that the psychology programs barely apply
these standards; only 48% of the programs fulfill the objectives of the science of
psychology. Moreover, only 45% of the programs meet the students' needs (Ali, 2007).
Based on several previous studies, there are many suggestions that would make the
instructional programs more beneficial if considered.
For example, one of the phenomena that instructional programs can fight is
dependence on private lessons for all school stages. Luckily, this point was mentioned in
the findings of many studies about educational/ instructional television programs that were
mentioned earlier.
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The study that was conducted by Hanaa Abu al- Yazid answered some of the
questions concerning the private lessons. She explained some of the main reasons why
preparatory students benefit from private lessons; one of which is that the teacher’s
explanation during private lessons is better than that at school (76%). Accordingly,
students concentrate better and teaching takes place in a quiet environment (24%). Some
of the students are keen to take private lessons because they want to become excellent
students (18%); also they can see that there is a possibility of repetition whenever they ask
(12%). Some of the preparatory school students mentioned that the duration of the private
class is appropriate for them (9%). Moreover, during the private lesson they are able to
direct questions to the teacher (8%). Finally, the students get a hard copy of the class notes
for subject explanation (5%) (Abu al- Yazid, 2003).
When these reasons are taken into consideration, one can see what is missing in the
instructional television programs; the concept of interaction, asking for clarification when
needed, and the possibility of asking.
This point is also confirmed in another study as secondary students recommend
that the educational television programs work to create a means of conversation and
cooperation between the presenter and the students, in addition to linking the instructional
television program and the school teaching plan (Ali, 2007).
However, the points of strength that are already present in the instructional
programs include the ability to select excellent teachers, the students can freely watch the
programs anywhere, at their homes or at school, so this atmosphere can be quiet and help
towards improved concentration. The students who want to excel would be keen on
following the programs on television and taking notes from them free of charge.
The rest of the studies came up with other recommendations made by the
students, teachers and experts are based on the content analysis of the programs
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themselves in the light of the educational standards. For example, the study conducted by
Rasha Samir Fawzi Ali recommends improved presentation of the programs, usage of
dialogue and drama to minimize the traditional style of one- way communication and to
create some interaction between the presenter and the students (Ali, 2007).
The study also recommends increasing the number of the programs’ airing hours.
As well as widely announcing the programs’ timing and schedule. The usage and
application of visual aids is also recommended. As for the presenters, they need to be
trained and directed to follow the latest technological and academic trends (Ali, 2007).
Some educational standards were proposed by Siham Helmy Mohamed Sayed
Ahmed in her study. Among these standards for those who prepare the content of the
instructional television programs is to enrich the program material with examples and
applications without limiting it to the curriculum and to make use of the interactive nature
of the television to create a link between the presenter and the audience. In addition to the
standards related to employing the educational means effectively and finally, is to listen to
the students' recommendations, needs and suggestions.
In general, it is concluded that the best educational design is the one that keeps the
student in the core of the design (Ackoff and Greenberg, 2008).

That is why the characteristics of the student are a core variable that should be
considered in designing any instructional program. “For example, motivation research
influences the selection and implementation of instructional strategies based upon
identified learner characteristics. Learner characteristics interact with instructional
strategies, the learning situation, and the nature of the content” (Earle, Standards for the
Accreditation of School Media Specialist and Educational Technology Specialist Programs,
2000).
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Thus, the instructional programs’ airing times that suit students, who are the main
target of these programs, need to be taken into consideration. In real fact, it was mentioned
in several studies cited earlier, that the programs’ airing times are not proper for their
audience.
In the study of Abu al- Yazid, it was stated that 74% of the students sample prefer
watching the instructional programs from 7-10 pm. They equally prefer watching the
instructional programs on television before or after their class. As for the teachers sample,
48% of them prefer that students watch the instructional television program after the
lesson is explained in class. Additionally, 17% think the programs are better presented on
the same day the subject is explained at school (Abu al- Yazid, 2003).
This is confirmed by another study as 65% of university students prefer the
evening period to watch the instructional programs; likewise, 91% of university instructors
prefer viewing in the evening better (Abdel Aziz, 2005).
Based on the study that was applied on computers as an instructional medium for
primary stage students, there were some weaknesses in using computers as an instructional
medium. Among which are students viewing the use of computer as a skill in itself that is
divorced from their previous computer experiences, and primary stage students not
realizing the value of a computer as a time- saving agent (El Nakib, 2001).
These points are very valuable to consider when preparing the instructional
programs; the age, experience and developmental levels of the students should be of chief
concern.
Media development should always be kept in focus as a major tool to serve the
society especially in areas that need to be served.
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Also, during times of crisis, such as the spread of the Swine flu pandemic, the
media can play a crucial role for students in enabling them to continue learning during the
time of the crisis.
The World Health Organization (WHO) Chief Margaret Chan affirmed that, for
the first time in more than 40 years, the world is facing an influenza pandemic. On the
other hand, “many leading influenza scientists and public health experts say that the
scientific criteria for phase 6 -the highest level in WHO's pandemic alert system- had been
satisfied for several weeks.” (Cohen, 2009).
Egypt, as many other countries all over the world, is vulnerable to the swine flu as
well. In addition also, according to Health Ministry Spokesman Abd-el Rahman Shaheen,
Egypt encounters a particular danger because it is being hit by three different strains of flu
simultaneously. He added that, in addition to swine flu, known formally as H1N1, the
country has seen 87 cases and three deaths from H5N1 bird flu, and is also bracing for
seasonal flu, which usually breaks out in the autumn (Williams, 2009).
Education in Egypt was affected by the swine flu. It was announced by mid
October that a school in Cairo is to be closed for two weeks because three swine flu cases
were detected. A month earlier, the reopening of schools was delayed (Williams, 2009).

The World Health Organization (WHO) said that the action of school closures
seems to be the most effective way of preventing the spread of the virus especially if it is
implemented early in the outbreak. Moreover, the “UN health agency said the measure
could cut health care demand by up to 50% at the peak of the pandemic.” (BBC, 2009).
The reason why school closure was decided upon was that the “overcrowded
public school rooms may play a big role in the development of a major outbreak”, said
Abdel Rahman Shaheen, Health Ministry Spokesperson in an interview in Cairo. In an
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effort to save education during the swine flu, the Ministry of Education began offering
lessons on television (Williams, 2009).
This means that a new style of education and culture of teaching are necessary.
When any redesign process happens in education and in schools programs in general, there
should be information about the change and about the previous attempts. To work on
designing instructional programs and improving education, many aspects and expertise of
other entities should be considered. Still, based on Ackoff and Greenberg in their book
Turning Learning Right Side Up, the first step is always having a clear objective. Unless
there is an understanding of the educational aims, the decisions and suggestions will not be
effective (Ackoff and Greenberg, 2008).
In Egypt, the media is associated with entertainment. A case study on Nile
Specialized Instructional Channels, conducted by May Monier Azzam around the
development and impact of broadcasting satellite in the Middle East, showed that
preference for the instructional and cultural channels comes at the bottom of the list of
channels. This shows that entertainment channels are preferred the most, while all Nile
specialized channels do not receive preference amongst the sample (Azzam, 2005).
That is to say, broadcasting can be used for development and education, yet, the
public preference goes more towards entertainment. Therefore, to be effective and to be
viewed regularly, educational programs should mix entertainment and play with learning.
For example, Aristotle points out to a clue in this aspect of play. He says that curiosity has
a big role in education. He said, “Human beings are curious by nature.” Curiosity is defined
here as the force that encourages people to perform especially while playing (Ackoff and
Greenberg, 2008).

Overall, instructional television should be an efficient means for rapidly
disseminating the best educational content and teaching strategies to a large population.
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Nevertheless, a closer inspection, important issues must be considered. For example,
“there are high costs of educational equipment and curriculum development for both
instructional television and the skilled staff required.” (El Nakib, 2001).
Cost is a major variable that is highly related to the planning, production and
acquisition of the instructional television programs. Normally, the costs of any television
programs include the costs of airing one’s own production, or the costs related to the
purchased content material, in addition to keeping the production facility running.
The second major issue concerning the instructional programs industry is related to
human resources. Hiring qualified personnel working in the instructional programs is a
challenge. In general, the UNESCO Recommendation since 1976, concerning the
International Standardization of Statistics on Radio and Television states that the staff who
work in the television programming field should include program staff, such as the
planners, creative-writers and program-producers, in addition to journalistic staff who are
usually responsible for the preparation of media content and news bulletins, etc. Besides, it
is necessary to have the technical staff and technical transmission staff concerned with the
operation and repairs of the technical equipment necessary for program production and for
focus on the maneuver and maintenance of transmitters and links between production
centers and transmitters. Finally, the administrative staff, a backbone in any organization, is
a must.
In Egypt, the situation is even more challenging. Izat El Nusairy, a professor, the
Arts Academy (Al Ahram 1979) stated that radio and television have a great influence over
the audience; they affect their thoughts and feelings. Thus, the presenters and
communicators working in the media should be selectively chosen according to very high
standards (cited in Mohy El din, 1983). Some of the presenters in Egypt cannot even
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pronounce foreign names. Accordingly, it was highly recommended that one should forget
about compliments or nepotism in the selection of the announcers. That is why critics
recommend introducing in Egypt communicators that are more efficient. Moreover, there
should be post- selection evaluation done objectively to ensure the recruitment of the right
person reaching the audience.

According to a qualitative study by Mervat Abou Oaf that focused on the Egyptian
Media Production City prospects and future concerns, the EMPC is in a challenging
position; yet a beam of hope is there. The researcher found a potential for production
development, and an initiative to meet world standards in the media. The Egyptian Radio
and Television Union (ERTU) is in control over the EMPC; in other words, broadcasting
in Egypt is controlled and operated by the government. On the bright side, the ERTU has
been attempting to be on a fast- expansion track internally. However, if there were a need
to produce more, the limited capacity for production and marketing process would hinder
that. Not only will the limited capacity for production interfere, but also issues related to
freedom might hinder increasing production. That is to say, there is partial freedom,
conditional freedom, or strict censorship leaving tiny room for change or creativity as “in
creative arts, the more rules, the less creativity” (Abou Oaf, 2005).
In addition, there are the challenges of the bureaucracy, the routine and the
personnel who cannot overcome their governmental background or others who resist
change and adhere to the system just to stay on the safe side. Another challenge is the
waste of labor because of over employment; thus, there must be a policy of punishment
and reward. Another problem is the salaries; they are so poor compared to the other
inflated and overrated salaries in the private sector, especially for senior managers. The
problem of personnel is not also in their number, but mostly in their capabilities. People
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who are available, yet are not professionals in the mission or even talented enough, are the
ones hired (Abou Oaf 2005).
Radio and television announcers, as stated by Mohy Eldin in her study about
Egyptian programs presenters, also face several problems in the Egyptian radio and
television. Some of their problems are lack of feedback on their performance in different
programs, bureaucracy, and lack of equipment. Besides, while technicians are not always
motivated to work well, there is also an absence of organization and discipline in the
studios, not to mention censorship (Mohy Eldin, 1983).
Moreover, a study conducted by Hanaa Abu al- Yazid in 2003, about the
instructional television programs, sheds lights on the need to collaborate with foreign
expertise in planning the syllabus, in using educational technology, in following upon the
latest development and case studies conducted by the developed countries in this field, and
in trying to apply what is suitable to Egypt’s situation. There is also a need to have proper
equipment and modern machines for up- to- date production. Besides, human resources
should be well- trained and professional enough to deal with the production process of the
instructional programs. Organized, systematic monitoring and evaluation for what is aired
on these channels is also needed. There should be mutual arrangements between the media
and the Ministry of Education as well as all other entities involved, with an ultimate
objective of serving the citizen (Aboul Yazid, 2003).
Before getting to the primary research, there should be a clear definition of the
term “instructional television programs”. “Instructional Technology” is defined as “a
discipline devoted to techniques or ways to make learning more efficient” (Seels and
Richey, 1994, cited in Earle, Standards for the Accreditation of School Media Specialist and
Educational Technology Specialist Programs, 2000).

29
The instructional and educational programs come under the category of
informative programs that are intended primarily to inform about facts, events, theories or
forecasts or to provide explanatory background information. Examples of informative
programs are the news bulletins and news commentaries (including sports news), which are
programs dealing with political, economic, scientific, cultural and social matters, and special
events, etc. There are also the educational, cultural and religious programs. The educational
programs are intended primarily to educate and the pedagogical element is fundamental in
such programs. There are different types of educational programs; firstly, there are the
educational programs related to a specific curriculum (e.g. schools, university, etc.) called
instructional programs. Secondly, there are educational programs concerned with rural
development purposes. Finally, there are the cultural programs which are intended
primarily to stimulate artistic and/or intellectual curiosity, such as programs that can be
regarded as cultural performances or activities in themselves; or programs that are intended
primarily to enrich the audience’s knowledge in a non-didactic way regarding various
spheres and phenomena of culture (UNESCO Recommendation concerning the
International Standardization of Statistics on Radio and Television, 1976).
Thus, there is a difference between the educational television programs that inform
the audience in general, and the development programs that cover the school or university
syllabus, which are called instructional television programs. According to another
definition, educational television means enrichment while instructional television means
classroom lessons (Kale, 1973).
According to Lawrence J. Lawler, some television specialists note that serious
drama, music, documentaries or news programs come under the umbrella of educational
programs. In the United Kingdom, the British Broadcasting Corporation and the
Independent Television Authority agreed upon the definition that states that the programs
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produced in sequence and "help viewers towards a progressive mastery or understanding
of some skill or body of knowledge could be classed as educational". Thus, the distinction
is now clear between educational programs and instructional television (I Television). In
the instructional programs, the content is intended to be the core of a course of instruction
(Lawler, 1965).

Properly defining concrete standards for the efficient television programs directed
to children in general is a challenge though, since quality children’s television is a construct
that carries multiple meanings depending on who invokes it. In other words, each
stakeholder can define it differently based on his position. For example, television
executives may define quality programming focusing on technicalities like a program that is
being well produced and well received. On the other hand, children may define quality
programming as engaging or instrumental, unlike their parents who see it as merely
educational (Alexander et al, 71, 1998).

This study is thus concerned with Instructional Television rather than educational
television.
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Chapter 3

THEORETICAL FRAMEWORK
RICH ENVIRONMENTS FOR ACTIVE LEARNING
This study is concerned with a number of interrelated variables. The main aspects
involved are, as stated earlier, media, education and students as the ultimate users of the
instructional television programs. Therefore, the researcher used a model that embraces the
whole environment that surrounds a learner and can hence maintain an influence. This
environment includes the school, the media and the home.

The Rich Environments for Active Learning (REALs) is a model based on
Constructivist philosophies and theories (Lebow, 1993, cited in Grabinger et al, 2000).

The Constructivist Theory and its Main Assumptions

The Constructivist theory of Bruner is a broad frame for instruction based upon
the study of cognition. The main theme in Bruner’s constructive theory is that “learning
is an active process in which learners construct new ideas or concepts based upon their
current/past knowledge”. Thus, the learner is responsible for selecting and transforming
information, then constructing hypotheses, and making decisions (Bruner, 1996).
The Cognitive structure also known as schema provides a meaning and a kind of
organization to the learners’ experiences and lets them go beyond the information given.
The role of the instructor accordingly is to encourage students to discover any concept
by themselves. The instructor and student thus should engage in an active dialog like the
Socratic learning school. Moreover, the duty of the instructor then is to convert the
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subject matter into a format suitable to the learner's current state of understanding
(Bruner, 1996).

As for the curriculum, it should be organized in a spiral manner by which the
students continually build upon what they have already learned (Bruner, 1996). In his
more recent work, Bruner has expanded his theoretical framework to include the social
and cultural aspects of learning as well as the practice of law (Bruner, 1996).

Based on Bruner, there are some principles for the Constructivist theory. Those
include the readiness of the learner, the spiral or coherent organization of the material
and going beyond the material in the textbooks. Therefore, instruction must suit the
experiences and contexts that make the student willing and able to learn (readiness).
Moreover, instruction must be organized in an easy way so that the students can grasp it
(spiral organization) and finally, the instruction should be designed to facilitate the whole
learning experience and/or fill in the gaps (going beyond the information given) (Bruner,
1996).

According to another approach to the Constructivist theory by Prof. George E.
Hein, from Lesley College, Massachusetts, USA, “constructing meaning is learning”. Hein
states a number of notions about the Constructivist theory to be considered in the
learning process. Hence, in the learning process, educators have to focus on the learner
first. Accordingly, teachers have to engage their students by providing them with
activities, with hands-on learning, and with opportunities to experiment and manipulate
the objects of the world (Hein, 1991)
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Should educators adopt the constructivist position, they are required “to follow a
pedagogy which argues that we must provide learners with the opportunity to: a) interact
with sensory data, and b) construct their own world” (Hein, 1991).
The learning process according to the constructivist theory is an active process by
which the learner makes use of his senses and constructs meanings. It is not just the
passive acceptance of spelled knowledge that exists "out there" but learning which
involves the learners’ engagement, “people learn to learn as they learn.” For example, if
the students are studying the chronology of dates in a history class, then at the same time,
they would be learning what a chronology is (Hein, 1991).
The learning process is a social activity. In other words, the learning process
involves social interaction and connection between the learners and the others. For
example, learning involves dealing with teachers, peers, family and other people whom
the students may just meet casually. Thus, this notion has to be always in the teachers’
minds as they deal with the students. However, traditional learning, according to Dewey,
isolates students from social interaction. It also considers education as a one-on-one
relationship among the students and the subject matter. Dewey's formulation, on the
other hand, considers the education process as a progressive social one. It regards the
social feature of knowledge and uses discussion and communication (Hein, 1991).

Another consideration is that educators have to be patient. The learning process
takes time, and the outcome is not immediate. Learning is a cumulative process that
needs to be replicated and the student is to get exposed to the information several times
in different ways so that the information is consolidated (Hein, 1991).
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REALs and its Emergence
Based on the constructivist theory comes the REALs model. This model presents a
learning perspective and techniques that engage students engaged in an ongoing process of
building understanding rather than the mere transmission of knowledge to students
(Forman and Pufall, 1988; Fosnot, 1989; Goodman, 1984). The REALs advocate a
“holistic approach to education.” The model thus assumes that the knowledge attainment
process is implanted in the social and emotional context in which learning occurs (Lebow,
1993, cited in Grabinger et al, 2000). As mentioned earlier, according to the constructivist
theory, learning cannot be isolated from the whole society.
The main reason that caused the REALs to evolve is the challenging educational
environment. One sign is that the educational process is under a lot of pressure due to the
economic and complex social atmosphere and the harsh needs of today’s businesses. For
example, according to Lynton (1989), education in the United States is far from fully
contributing to the economic well-being of the society (Kommers et al, 1996). Also,
educators believe that students are to be taught to think independently and to solve
problems, yet this does not happen (Bransford cited in Grabinger et al, 2000). This is also
the case in Egypt, according to several studies that were mentioned earlier in the review of
literature.
The point here is both to apply strategies such as students’ involvement, interaction
and real life examples, and repetition of information in different styles, as well as to educate
students about the subject matter in ways that simultaneously help them to develop critical
thinking, problem solving, and life-long learning skills (Bransford et al., 1990; Savery &
Duffy, 1994, cited in Grabinger et al, 2000).
As a result, an atmosphere of responsibility and community that employs
collaborative learning among students and teachers will be cultivated (Collins, 1995). This
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would need a proper realistic assessment of the progress of the students in terms of the
content and learning-to-learn through assignments and performances (Grabinger et al,
2000).
For that reason, The Cognition and Technology Group at Vanderbilt (a leader in
the development of alternative frameworks of instruction and schooling) points out that
educators should be teaching reading and computation within more situated contexts that
demonstrate the value of those skills (Kommers et al, 1996).
The many concepts and models that construct REALs such as the information rich
learning environments, or knowledge building learning communities, constructivist
learning environments, interactive learning environments are not recent; they were there
since the time of Socrates (470-390 BC). For example, in the learning process, teachers
used to apply the problem- questions formats, or as mentioned earlier, a dyadic relationship
between the teacher and the student, rather than a one-way communication. This was a
strategy to lead students to explore and consider their environments (Coltrane, 1993, cited
in Grabinger et al, 2000).
Definition of REALs
Grabinger and Dunlap, of the Division of Technology and Special Services at the
University of Colorado at Denver, defined the rich environments for active learning as
comprehensive instructional systems that stem from constructivist philosophies and
theories. Accordingly, REALs support the growth of student responsibility, initiative,
decision-making, and intentional learning (Grabinger et al, 2000).
What makes the REALs model a framework for this study is that it states that the
media are utensils for students and teachers to utilize. Moreover, REAL states that the kind
of learning that takes place within the rich environment is based on the actions and
procedures that support critical thinking and logic. In other words, the media in the
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REALs model is not just a means for delivering information, but a piece in the whole
process that engages and integrates different parties. Thus, the rich environment for active
learning involves teachers, students, parents, as well as administrators in the process of
planning and implementing the instructional tactics and media that support student
“responsibility, active knowledge construction, and generative learning activities on a large
scale and in a variety of methods and forms.” (Kommers et al, 1996).
Attributes of REALs
REALs and the notion of constructivism are characterized by several attributes that
make them fundamental.
According to the REALs, Knowledge is perceived as an accumulated creation and
an ongoing process by which students try to understand the real world (Gurney, 1989 cited
in Grabinger et al). For that reason, according to Grabinger and Dunlap, the concept of
authenticity is important in REALs. Authenticity here means that the problems or
examples used in explanation should be somewhat real. This is vital because realistic
problems are more relevant to the students and they can relate them to their daily lives.
Accordingly, these examples help the students to develop of deeper and richer
understanding. Moreover, the Cognitive Flexibility Theory (CFT) tackles the need for
authentic learning that helps learners develop what is called “conditionalized and
indexicalized” learning (Jacobson & Spiro, 1992; Spiro et al., 1991 cited in Grabinger et al,
2000).
Another fundamental notion is that the learner is supposed to obtain thoughts and
understanding that he can apply in real life afterwards. In this way, the learner would be
able to appreciate the significance of that knowledge (Kommers et al, 1996).
One more attribute of constructivism is the role of teamwork and its importance in
the learning process, in addition to the social debate. This includes, for example, the kind
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of interaction, negotiation and collaboration among the learners, their peers, families and
teachers (Grabinger et al, 2000).
The rich environments for active learning systems, moreover, shed light on the
crucial notion of “intentional learning”, where the learner is to be willingly engaging in the
learning process. There is what is called intentional learning in contrast to incidental
learning; which depends on the degree of effort, enthusiasm, and active involvement of the
learner. To have an intentional learner, the student has to firstly learn to learn. Thus, the
process of teaching has to consider the proper means to cultivate these skills and abilities in
order for the students to be knowledge seekers, questioning and dynamic (Grabinger et al,
2000).
Getting students engaged in the learning process is a key in effective teaching,
according to REALs. This can be achieved using problem- solving mode rather than
factual- knowledge mode. In other words, this kind of generative learning entails a change
in the student-instructor relationship. The student then is more of a problem solver, and an
investigator than just a receiver. Moreover, a teacher becomes more of a guide, and a
facilitator for his students than just an information presenter (Kommers et al, 1996).
Amongst the concepts that the rich environments for active learning systems
consider is that of the anchored instruction technique. Anchored instruction is a technique
of teaching that is designed based on some principles, such as using videos in presenting
the subject matter. That is important, as the drama and the medium are so powerful in
touching learners. Also, using various modalities and down-to-earth images is effective in
presenting the material to the students. Another technique that can be well used in
anchored instruction is presenting a problem by enacting it, such as using actors and
narratives to make the issues more appealing and lively. Finally, the REALs model asserts
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that it is quite important to link the dots within the curriculum to boost the application of
the issues (CTGV, 1991 cited in Grabinger et al, 2000).
Applications of the REALs
One case study concerning computer-based media and their usage in higher
education was also based on Constructivism. Stephen J. Bostock in the United Kingdom,
Keele University, Department of Computer Science conducted the study in 1998. The
study aimed at applying the attributes of the REALs in higher education to learn about
the role of computer-based media in spreading education among the masses. The
application was on a semester course about the Internet for 300 students. The researcher
experimented with a course design, using the World Wide Web, email, video, and other
media. The case study described the course design based on constructivist principles, its
implementation and evaluation. This study also assumed that Constructivism entails an
environment where the one in control is the learner and where various social interactions
take place throughout the learning process (Bostock, 1998).

Another case study was conducted later applying active learning and teachers'
experiences in an online course. This case study was published in the Journal of
Technology and Teacher Education in 2005 by Selma Vonderwell and Sandra Turner.
The theoretical framework was also based on the "Rich Environments for Active
Learning" proposed by Grabinger and Dunlap (2000). The attributes of REAL that are
highlighted in this study are “student responsibility and initiative, generative learning
activities, authentic learning contexts, authentic assessment strategies, and cooperative
support”. Eventually, the study concludes that online learning environments require
reform of student- instructor roles, bonds, and performances. Moreover, the study
assumes that collaboration and active engagements are to be highly emphasized in order
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to prepare students in both face-to-face and online environments (Vonderwell et al,
2005).

The case study concluded that the online learning/teaching environments need
renovation. The roles of the student and the teacher, their relationships, communication
and practices need to be restructured. Thus, the online environment influenced the
students’ learning. Moreover, the study claims that when educators consider the learners’
expectations and motivation during online learning, this can help support active learning.
Moreover, the teachers’ direction and coaching in addition to peer support are vital for the
improvement of the situation that can enable active learning (Vonderwell et al, 2005).
In application, generating an active online learning environment requires students
and faculty to take active roles. The faculty members can utilize approaches and practices
that engage students in "producing learning" (Barr & Tagg, 1995) for active learning. In
other words, applying a useful convergence of active learning techniques and methods can
help teachers and learners to achieve successful teaching and learning (Vonderwell et al,
2005).
Recommendations of the REALs
Eventually, Grabinger and Dunlap propose a number of recommendations for a
rich and active learning process. Firstly, for students to apply what they learn later on, they
are supposed to learn in a realistic manner by using real life examples that they experience
themselves, in addition to using authentic application and new fresh examples. Secondly,
teachers have to keep in mind that the learning process is a collaborative one; thus, it needs
the involvement of different parties including students, their peers, families and teachers.
Thirdly, students are to be always in the center of the learning process; they have to be
taught how to learn and actively dig for knowledge (Grabinger et al, 2000).
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Based on the fundamental notions and creative solid techniques for learning
brought up by the rich environment for active learning systems, this case study that is
concerned with the instructional television programs is to use REALs as a framework.
Since this study is working under the REAls framework, then the methodologies
are qualitative in order to focus on the nature of the cooperation between a number of
parties, i.e. teachers, students, their parents in addition to the media instructional programs.
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Chapter 4

METHODOLOGY

STATEMENT OF THE PROBLEM

This study is to observe instructional television programs in Egypt and how far
they are efficiently applied to serve education. In addition, it aims at describing the learning
environment and the role of the main members of this environment in Egypt.
Thus, this study will focus on three pillars:

1. The Ministry of Education in Egypt:
its role, and how far it prepares much the
instructional television and coordinates with the
Ministry of Information. 2. The Ministry of
Information: its role, the role of the Egyptian
Radio and Television Union, as well as planning,

Figure 2: Involved Parties in the Learning
Environment

production, postproduction and marketing the instructional television programs. 3. The
students and their parents: how much they know about and benefit from the instructional
television programs, their needs, concerns and their learning intention and motivation for
learning.
The case study in hands strives to describe the situation of the learning
environment in Egypt, and how far the pillars complement and serve each other. In other
words, how can the learning environment be described in terms of effectiveness according
to the Rich Environment for Active Learning model?

42
RESEARCH QUESTIONS

1. Who is responsible for the programs and the entire production process?
2. How do the instructional television programs' teachers get selected?
3. What are the main funding sources of the instructional television programs?
4. How far are the primary stage students aware of and benefit from the instructional
television programs?
5. What are the variables in the instructional television programs that may attract the
students to become active learners?
6. What are the main forms of presentation in the instructional television programs? How
far are the audio- visual means of presentation applied?
7. How far are primary stage students eager to watch the instructional television programs
based on the REAL model?
8. How far do the instructional television programs provide an engaging experience for
the primary school students?
9. What can the instructional television programs do to counter the problem of private
lessons?
10. What are the main effects of the governmental television bureaucracy and routine on
the development and prosperity of education in Egypt?
11. How much cooperation is there between the Ministry of Education and television and
consistency between the parties involved in the learning environment?
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INDEPENDENT & DEPENDENT VARIABLES

Table 3: Independent and dependent Variables of the Study

Variable

Description

RQ1

Who are the main parties involved in
Responsibility
of
the production of instructional
programs production
programs?

RQ2

What are the main standards for
Standards
for
selecting teachers to present the
teachers’ selection
programs?

RQ3

What are the main sources of
funding for the channels?
Funding sources of
What is the role of advertisements
the programs
and sponsorships exercised in the
channels?

RQ4

How much do the students make use
Students’
benefit
of the instructional programs in their
from the programs
studies?

RQ5

Variables
attraction
programs

RQ6

Main
forms
presentation

in

of What are the main variables that grab
the the students’ attention, and how are
they used in the instructional media?

of

What are the main forms of subject
presentation, and how are they used
in the instructional media?

What are the main forms of audiovisual material like music &
Usage of audioanimation, colors and jingles, and
visual material
how are they used in the instructional
media?
RQ7

Students’
to watch

Method of Data
Collection
In-depth interviews
with the media
experts
and
channels’ managers.
In-depth interviews
with the media
experts
and
channels’ managers.
In-depth interviews
with the media
experts,
MOE
spokesperson and
channels’ managers.
In-depth interviews
with the channels’
managers, primary
stage students and
their parents.
In-depth interviews
with the media
experts
and
channels’ manager.
Critical Discourse
Analysis
In-depth interviews
with the media
experts
and
channels’ managers.
This is analyzed in
the CDA
In-depth interviews
with the media
experts
and
channels’ managers.
Critical Discourse
Analysis

eagerness How much do the students intend to In-depth interviews
watch the instructional channels on with the channels’

television?

RQ8

How far do instructional programs
use examples that involve the
Usage of engaging
students’ experience, using “you or
examples
your” rather than just stating the
example in the textbook?

RQ9

How far do the students depend on
private lessons? What are the chances
private to watch the instructional programs
and take private lessons? Can the
instructional programs fight the
phenomenon of private lessons?

Facing
lessons

Dominance
RQ10 bureaucracy
routine

of Is there a kind of bureaucracy &
& routine facing the parties producing
the programs? What are their forms?

How do they affect the production
Program
and improvement of the programs,
development
using new ideas, and applying
creative tools?
What are the main roles of each party
involved
in
the
programs’
Cooperation
production, and how far does the
between the Ministry
RQ11
Ministry of Education cooperate with
of Education &
the entity responsible for the
television
production of the instructional
programs?
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managers, primary
stage students and
their parents.
In-depth interviews
with the media
experts
and
channels’ managers.
This is analyzed in
the
Critical
Discourse Analysis
In-depth interviews
with the channels’
managers,
instructional
experts,
teachers
and primary stage
students and their
parents.
In-depth interviews
with the channels’
managers
and
media experts.
In-depth interviews
with the channels’
managers
and
media experts.
In-depth interviews
with the channels’
managers, teachers
and media experts.
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METHODS OF DATA GATHERING
In this study, the researcher attempts to apply a descriptive approach to gather indepth data about the instructional television programs for the primary stage students in
Egypt from different sources.
The Descriptive Approach

This descriptive research aims at gathering information about the instructional
television in Egypt. The researcher will collect opinions and feedback from interested
parties (students- teachers- administrators- media experts- etc.) in addition to analyzing
variables within the programs themselves. Conclusions drawn are based on a more
complete set of information about the instructional television from different sources who
affect or are affected by it.
The Case Study

The case study method involves considerable interaction between the researcher
and the participants. In this study, the method comprises direct observation, interviews,
focus groups and discourse analysis for the programs of the primary stage students,
focusing on the presentation and the main variables of the Rich Environments for Active
Learning models.
Previous research concentrated on evaluating the curriculum of the instructional
programs but not the method of presenting the content. Therefore, after giving adequate
background on the goals, development, organizational structure, coordination between
media and education, the research will also concentrate on the methods of presentation of
programs.
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The data gathering process is divided into two categories. The first method
includes in- depth interviews and focus groups; while the second method is a Critical
Discourse Analysis (CDA). As for the in-depth interviews and focus groups, they were
conducted with the channels’ representatives. From the instructional channels, the
researcher interviewed Latifa El Shafie, Head of the Instructional Channels, and Tahani
Halawa, the founder of Nile Instructional Specialized Channels. The researcher is also
aiming to interview Mokhles Khalil, vice head of the instructional programs to have
another perspective about the channels’ development.
Secondly, from the educational sector, the researcher interviewed Adel
AbdelGhaffar, Media Spokesperson of the Ministry of Education and Maha Bali, Senior
Instructional Technologist at the American University in Cairo. She does not have enough
background information about the instructional programs of the specialized channels; all
her experience was as a student. Yet, she has a great input about the instructional
techniques, private lessons phenomenon and education development. Another interview
was conducted with Amr Koura, Chairman of Al Karma Edutainment, who is responsible
for the success of Sesame Street in Egypt. Moreover, the researcher thoroughly interviewed
six primary school teachers and supervisors to know how much they know about the
instructional programs, private lessons and facilities they have in class.
Thirdly, there were interviews with media experts. Mohamed Saraya was
interviewed as a film director; he worked for a short time on instructional programs.
Eventually, the ultimate users of the channels were interviewed. The researcher
conducted three aided focus groups with the primary stage students, by which the
respondents watch a sample of the instructional programs and Sesame Street, and other
three non-aided focus groups. These focus groups were conducted with the six levels of
the primary stage. The students were interviewed in their school to make sure they feel
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comfortable in their normal setting. Since the study is concerned more with the
underprivileged families, the researcher selected a convenient governmental school for the
C-D socio- economic classes.
Critical Discourse Analysis:
The critical discourse analysis (CDA) is a tool to help the researcher understand the
messages instructional television programs are sending to themselves and others and to
understand the meanings of the words spoken and written by others. In other words, CDA
is necessary for describing, interpreting, analyzing, and critiquing the programs on the
instructional television channels for primary school students (Luke, 1997).

In this study, the researcher is observing some variables that would have certain
implications. One of the variables is the setting used in the instructional programs for the
primary stage; are the programs presented in a normal studio setting or is it like a home
setting or perhaps an outdoor setting. This, for example, will indicate the type of
atmosphere the students would feel. Moreover, the way the presenter starts the program,
what type of introduction is used, is it welcoming or giving a briefing about the previous
subject, or just starting directly with the subject. One of the main concerns of the
researcher is the presentation of the lesson; the way the subject is presented and explained.
Do the programs use a teacher presenting the subject just like in school, or does it include
group discussion and students interacting. Besides, there also might be graphics and
animation to explain the subject, or a piece of drama or even a cartoon or a fancy puppet.
Other variables that would also have an impact on the audiences are the use of background
music and the outfit of the presenter in terms of the degree of formality or casualness.
Another crucial part in the study is concerned with interactivity. This part is very crucial
according to the previous studies, the rich environments for active learning model in
addition to recommendations from instructional experts. All this drew the researcher’s
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attention to some means that can be applied in the instructional programs to be as
interactive with the students as possible. For example, the researcher will observe whether
the programs’ presenters ask questions to the audience, and give them some time to think
then give the right answer, or do they just mention the entire subject one way. In addition,
the researcher will observe whether they assign the students in their homes to work on an
assignment or a task or not, then perhaps give feedback on that assignment in the
following program. Finally, do the programs show any means of feedback from the
students, such as an e-mail address or a telephone number for the students to send their
questions, ideas or suggestions.

Categories of analysis:

 Year:
o

1st Primary

o

2nd Primary

o

3rd Primary

o

4th Primary

o

5th Primary

o

6th Primary

 Subject:
o

Arabic

o

English

o

Science

o

Math

o

Social Studies

o

French
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Program Language:
o

Arabic

o

English

o

Not Applicable (if the subject is Arabic, English or French, then the language of the
program is not applicable)



Introduction of the program:
o

Welcome (the instructor uses some welcoming words at the beginning of the program)

o

Session topic directly (no introduction, the subject matter presented directly)

 Smile:
Yes (the instructor smiles even a simple smile with the mouth closed at least once through

o

out the program)
o

No (the instructor does not smile at all throughout the whole program)

 Setting:
o

Studio setting

o

Home setting

o

Outdoor setting

o

Classroom setting

o

Drama (if the program uses footage or drama throughout the program)

 Presentation Type:
o

Teacher + graphics or pictures

o

Teacher + student(s) discussion + graphics

o

Fantasy character + student(s) discussion + graphics

o

Teacher + graphics or pictures + demonstration or experiment

o

Teacher + student(s)+ drama+ graphics or pictures
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 Presenter Outfit:
Formal (if the presenter is a man wearing a tie and a suit, if a woman wearing a jacket,

o

or a blouse with shiny accessories)
Casual (if the presenter is wearing a T- shirt, polo-shirt or a sweatshirt, also cotton or jeans

o
blouse)

Not Applicable (if there is a group of students presenting the program alone, if there is a

o

footage or a fantasy character, no teacher)
 Use of real life, involving examples:
Yes (if the teacher mentions any example from the students real life or uses “you know or

o

your” at least once throughout the program)
No (if the teacher just explains the subject matter or answers questions without mentioning

o

the students real experience)
 Use of Background Music:
Yes (there is a kind of music throughout the program at least once other than the

o

introduction, break or ending music of the program)
No (no music used at all)

o

 Interactivity:
Asking questions, reply then say the right answer. (Directing questions and a kind

o

of conversation with the students watching then they say the right answer at least once in the
program)
No questions, direct answer (even if there are questions, the teacher answers directly on

o

his/her own)
Not applicable (if the teacher is asking students in studio, or students are leading the

o

question- answers)
 Revision:
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o

Wrap up previous lesson

o

Works on new subject directly (that is without mentioning anything general about the
previous knowledge)

 Means of Feedback:
o

E-mail address

o

Telephone number

o

None

 Assigning a Task:
Yes (the teacher asks the students to do something as an assignment at least once

o

throughout the program)
No (no assignments or tasks at all)

o

 Feedback on Previous Assignment:
Yes (the teacher gives any comment or model answer about an assignment or a task

o

previously assigned)
No (no assignment feedback at all)

o

Sample:
For the critical discourse analysis, the researcher recorded several programs on
different days on the primary stage instructional channels 1 & 2 throughout the months of
February and March 2010.

For the programs’ discourse analysis, the researcher used a non- probability cluster
sample, by which, the researcher analyzed two programs for each for each school year
from the first to the sixth. Thus, the researcher analyzed 56 different programs: two
different programs for six subjects for six school years. However, 1st and 2nd primary

52
students do not study science, social studies or French. Also, 3rd primary students do not
study social studies or French.

To make sure the results are reliable, another coder analyzed 10% of the analyzed
programs to grant inter-coder reliability. Thus, another coder analyzed six programs from
the recorded ones.
As for the focus groups’ sample, its type is a convenient sample. The target group
of students is primary stage students from B- C and D socio-economic classes. The
researcher met the students in a governmental school in El Shorouk City.
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Chapter 5

MAIN FINDINGS

STUDENTS

Aided Focus Groups with Primary Stage Students

The researcher conducted three more aided focus groups with primary school
students, boys and girls, from a C class school, governmental school. The focus groups
consisted of six respondents each, and the venue was their school, with the consent of the
school principal and the class teacher.
The researcher started the session with ice breaking questions about the students’
names and school performance. Moreover, the researcher started by asking about the
students’ media habits.
The researcher was certain that all the students (despite their socio- economic
class) do have access to satellite channels. They all know and have access from their homes
to Spacetoon channel, MBC3 and El Hayat and other satellite channels.
Among the respondents of the first and third primary, there is no kind of
awareness about the instructional programs, while, among fifth primary students, some of
the respondents knew about the programs and some of them had even watched them
before. One of the girls who had watched the instructional programs before, said that she
watched these channels a couple of times before and she liked them, especially that she
found one of the exam’s questions presented beforehand in one of the programs.
The researcher had an episode from the new package (2010) of the instructional
programs, asked the students to watch and monitored them while watching.
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The researcher noticed that the first primary students were the most excited about
the programs. They were impressed with the colors and they even started to answer and
interact with the teacher. Following on the degree of excitement were third primary as less
excited, then fifth primary students were the least excited about the programs. Perhaps this
decreased excitement was because they were more interested in movies and soap- operas
rather than cartoons as they mentioned earlier in the focus group.
When asked about the programs after watching them, the students from all stages
were satisfied. They felt the programs were so beneficial for them and fun as well. They
said that they would consider watching these programs more often, especially that they
may cover subjects that they take in class.
The students like the use of music and the use of animation. Besides, they also like
the concept of the teacher wearing formal clothing (a full suit and a tie). They felt that this
outfit is very elegant and looks serious to them. The students even preferred a teacher
dressed formally to a casually dressed teacher.
The students also mentioned that the presence of students of their same age is a
good idea. They will think like them and will surely ask the questions that they would like
to ask.
When the students were asked to imagine the instructional programs as a person,
all the students from all stages described it as a man, old, dressed formally, and speaking
classical Arabic. This means that the programs are perceived as somehow old fashioned,
formal, and not just a friend to them. Yet, it is as old as a parent or like an old friend who is
wise and helpful.
Once the students (from all stages) were asked about “Alam Semsem”, their eyes
had a spark. They unanimously knew “Alam Semsem” and had watched it several times
before. They even knew the names of the main characters of the show.
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The researcher followed the same routine with Sesame Street (Alam Semsem) as
with instructional programs just to get an objective opinion from the students about the
educational and instructional programs. Moreover, the researcher wanted to make sure that
the students were commenting in a neutral way about the instructional programs; in other
words, the researcher wanted to hide the main concern of the study from the students as
they tend to make positive comments about the programs just because they think that they
are supposed to say something good about them. Thus, Sesame Street would balance the
discussion with the students and also worked as an independent variable to compare the
instructional programs to.
Starting with the music, it turned up all the students much more than the
instructional programs. They all perceive it as so much fun, and they talk about the
characters together while watching it.
However, when the students were asked whether any of the content of the
episodes was also taught at school, they said no. The students from all the groups do not
relate “Alam Semsem” to school or any kind of education. They count it as a cartoon
program that belongs to the same category of Tom and Jerry, Boggy and Tamtam and
other cartoons.
The students personified “Alam Semsem” as a young, casual person, who does not
speak classical Arabic, and they usually speak in a childish voice in normal Egyptian dialect.
It appears that “Alam Semsem” was much more popular among the students than
the instructional programs. They are aware of it, regularly watch it even during their school
recess, and memorize the names of the main characters, Felfel, Semsem, Khoukha and
Nemnem. The students do not relate Alam Semsem to school; perhaps this is a reason why
it is popular to them.
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Very few respondents knew about the instructional programs and few of them
watched it before (especially among the older years).
According to the personification, “Alam Semsem” is younger and more casual than
the instructional programs.
When the students were asked to imagine if there is a fight between the person
instructional programs and the person “Alam Semsem”, they unhesitatingly and
unanimously said “Alam Semsem” would win the fight. The reason why varies. Some of
them said “Alam Semsem” would win because the instructional programs are just one
person, while “Alam Semsem” is a group of members who could cooperate together to
win. Another justification from another respondent is that “Alam Semsem” would win
because it is so popular and this has a lot of followers.
Only one boy from fifth primary stage, after a second thought, changed his mind
and said, “May be the instructional programs will win because the teacher is older than the
“Alam Semsem” team.”
This shows that the students perceive “Alam Semsem” as more popular and closer
to them. Meanwhile, the instructional programs are also fun and they have another
privilege over “Alam Semsem” since they present the same information but in a different
way from school.

Non Aided Focus Groups with Students:
The researcher conducted three focus groups with primary stage students from
three different years, second primary, fourth primary and sixth primary.
The youngest respondents are second primary school students, of both sexes in a
governmental mixed school in El Shorouk City. The classes’ duration is normally 45
minutes. The lifestyle and habits of the students’ after school is vital to learn about in order
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to place the instructional programs in their agenda. So, they go home, eat, watch some
television, study and work on their homework, then sleep at around 9 pm.
As for their studying habits, when the students were asked about whether they take
private lessons or not, they denied totally; however, in elaborating later about the matter,
they mentioned that they study with their teacher. Moreover, some of the students
mentioned that they usually study with their older sisters or a neighbor, while no student
mentioned studying with his or her parents. Also, none of the students mentioned any kind
of activity that they perform in class or at school in general concerning studying like games,
visual aids, watching a movie or a field trip.
Concerning awareness about the television instructional programs, none of the
students from this age group knew about them or could even imagine a teacher explaining
on television. In addition, when the students were asked about watching television for
studying, they were afraid and mentioned that they do not watch television, they just study.
Although the students mentioned that they do not watch television during the week, they
mentioned later that they watch cartoon, Moga Comedy Channel and other satellite
channels.
For the sake of the research, the moderator tried to explain to the students the idea
of a teacher on television, but they could hardly imagine it. They were then asked how they
would like to see a teacher on television explaining, and they all agreed that there should be
a board and a teacher explaining just like in class. As for a drama or any kind of cartoon
character to explain the material, they could not imagine that at all. Some of them
mentioned their favorite cartoon characters “Sarhan and Erfan” and that these boys are
good students as they punctually go to school and do their homework.

58
The students interviewed do not watch any kind of educational material at school
as well. It was crystal clear that the second primary students know nothing about the
instructional programs, and that their teachers never talk to them about these programs.
For the older age group, few of the fourth primary students knew a little about the
instructional programs. One of the female students was able to identify the logo of Nile
Instructional Specialized Channel, by drawing the “N” shape on the air and a little ball in
the middle. The rest of the class did not know which channel airs these programs, while
only few of them mentioned that they had watched them before. Some students also
mentioned that they watch the newscast, and a girl also said that she likes watching the
weather forecast because it helps her in the social studies class. They thought of these
programs as instructional programs.
The students also imagine the instructional programs as a teacher sitting and
explaining the material. They could not imagine how a cartoon or a drama could present
the school syllabus. There was nothing mentioned about cartoons at all.
One famous character that many of them mentioned several times is “Sayed Abou
Hafiza”, a sarcastic presenter for a short comic newscast on Moga Comedy Channel. They
thought Sayed Abou Hafiza would make a good teacher if the instructional programs were
like that.
The sixth primary students were a little more familiar with the concept than the
younger ages. This age group had watched the instructional programs at least once before.
Yet, they did not watch the instructional channels, and had no idea about them. One of the
students mentioned that he watched an instructional program on science before on one of
the terrestrial channels. This was by a coincidence when his father saw a science teacher
presenting an experiment. The student was happy because he already knew the experiment
and he was excited to say the answer with the television instructor. The students said that
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the programs are appealing to them because they like watching experiments for science,
and to see some chemical or electrical reactions on television. One of the students
interviewed mentioned that he wishes to get some instructional material on a CD, because
he wishes to actively use the computer.
What the students wish to see in an instructional program is some demonstrations;
plus, they need a teacher to listen to their inquiries and give them feedback in one way or
another via television.
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MOTHERS

In depth Interviews with Mothers of Primary Stage Students

The researcher interviewed five mothers, some of whom said that they regularly
watched the instructional programs and were so keen to make their children watch them as
well. On the other hand, some of the mothers stated that out of their experience with the
instructional programs and knowing how weak they were, they did not even tell their
children about them.
On the bright side, two of the mothers interviewed said that they watched some of
the instructional programs before on the terrestrial channels, not the specialized ones,
especially for the years when the exams are given by the Ministry of Education, and not by
the school as in fourth and sixth primary years. Although they get an idea about the
program and they even wrote their schedule, their children refused to watch them. The
problem here is that the children consistently refuse to watch these instructional programs.
The mothers who had watched the programs before think that they are so
beneficial and use many techniques. The most important aspect in these programs
according to the mothers was that they brought up questions expected to appear on official
exams and their model answers.
As for the mothers who did not watch the instructional television programs, they
have a negative perception about the instructional programs since they themselves were
students. Therefore, they do not even care or know about the specialized channels.
One of the mothers mentioned that her son knows all the Arabic movies by heart.
He sits in front of television for hours watching movies on the satellite channels. Yet, he
does not know about the instructional channels.
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Moving to private lessons, all mothers stated unanimously that their children
depend highly on private lessons for almost all subjects. One mother stated that her son
used to take extra paid classes at his school in all subjects from first to third primary, and
then from fourth primary to the sixth he took private lessons. The reason why the students
prefer to take private lessons with their own schoolteachers is that there are grades
allocated to the schoolwork (since in Egypt, the school teacher is responsible to give out
grades for participation in class). When the mothers were asked if they would stop
depending on private lessons, if the programs were good they all said “No”. All the
mothers said that it was very important to take lessons with the class teachers to enable
their children to pass the exams. One mother said that the benefit from the instructional
programs depends on the qualifications of the child; if the child were weak in a subject, he
would not benefit from the programs because he did not have the talent to study anyway.
As for the good students, they would be able to benefit from anything. Moreover, the main
advantage of the private lesson is that the teacher is capable of encouraging the child to
study on his own, while some teachers always complain about the students, and let them go
without making sure that they understand the subject matter. Some mothers said that they
were not happy with the concept of private lessons, but it is an evil that they cannot live
without. They had to depend on private lessons because the parents did not have time to
follow their children’s studies, so they needed someone to help them. Finally, when the
students take private lessons, they do not have any time to practice any other activities. In
one year, one child in fourth primary used to take lessons after school everyday, even on
Fridays. That gives the students no chance to get exposed to other instructional material or
even to study on their own.
As for the instructional material, all mothers said that they have to buy the
supplementary books because the children depend on them in studying, in practicing and
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even in their private lessons’ assignments. Some mothers did not know other study aids
available, while others get books with CDs. One mother said that her son liked the CD,
and he was excited using the computer like his older brothers, and enjoyed clicking on
icons and watching the animation. Another mother mentioned an instructional technique
that they heard about but never used, that is “Teacher Online” that is tailored to interact
with each student with their name, so they were looking forward to trying it. On the other
side, one mother said that these books are considered somewhat costly. For example, the
books cost around sixty pounds per semester, and so in addition to the school and private
lessons, this becomes very costly. Finally, one mother mentioned that there is a very
important source they depend on, that is “Al Gomhoria” newspaper, which allocates an
attachment for questions expected to appear on official exams and their model answers.

63
ADEL ABDELGHAFFAR, PH.D.
Former media spokesperson for the Ministry of Education

The instructional television programs are one of the good projects in Egypt, and
are highly developed. By 2010, a new variety of channels was launched to present an equal
chance for all unprivileged students to watch.
When Egypt was vulnerable to the spread of the Swine Flu pandemic by the
beginnings of 2010, which was a crisis and a threat to schools to shut down, the
instructional programs were the core of attention as one solution for the problem.
Normally, The National Curriculum Development Center (NCDC) selects
teachers, and prepares the content of the subjects. Then, it deals with the Egyptian Radio
and Television Union (ERTU) for the camera testing, and selection of teachers. Moreover,
under the supervision of the National Curriculum Development Center (NCDC), graphics
experts from the Egyptian Radio and Television Union (ERTU) transform the material
into appropriate presentations.
There are several standards by which the National Curriculum Development
Center (NCDC) chooses the teachers for the instructional programs. However,
AbdelGhaffar says that there should be better techniques for selecting those teachers.
Some of them are good; others are below standards especially for language teachers, who
have real problems with pronunciation.
As a substitute for the teachers’ role and as a new technique to present the subjects
is the use of multimedia programs. The Ministry of Education adapted some of the
curricula into multimedia courses and uploaded them on the Internet. This started also
during the crisis situation of the Swine Flu. This worked well and was downloadable, and
less costly for airing and production. One of these programs related to the Arabic
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curriculum, which was even better than the instructional programs because they included
games and interactive techniques.
The instructional programs are not a substitute for the school; they complement
the school and support it. That is why teachers are not to worry or feel marginalized due to
the programs. On the other hand, they are supposed to encourage their students to watch
them to gain further knowledge, especially, that some of the programs were aired on the
governorate channels to provide a chance for even those who do not have access to the
satellite channels to watch them on the local channels.
The main problem is that in Egypt, the society lacks the culture of active learning.
The students and the whole society do not encourage knowledge- seeking, yet it
encourages subjects spoon-feeding that lead to the spread of private lessons.
Now, it has become almost impossible to compete with private lessons. It is a
complicated problem that requires on going concern. It does not exist in any developed
country. Yet, due to the spread of the private lessons, no family dares not to follow the
bandwagon. Not only this, but also private lessons create an odd relationship between the
teacher and the students; instead of respect, the relationship turns into a sales deal. Thus,
the whole culture needs to prevent dependence on private lessons at least for the
unprivileged families that can hardly afford paying for them.
Moreover, there is a problem in the system of coordination between the Ministries
of Education and Information. AbdelGhaffar states that the “current synchronization
between the parties cannot provide a means of development for the instructional
channels”. They both lack vision towards development, and thus, lack the motives and
means to develop a new project and properly enhance it.
The researcher then proposed the idea of hiring an independent party to supervise
the programs’ production. However, AbdelGhaffar said that it is not a very good idea
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because working with the private sector will only lead to problems. That is, dealing with a
new party will add to the problems especially when it comes to paying this party as who
will pay. Moreover, the expert would want to enlarge the size of production to make
enough profit, while this may not be the main objective of the channels.
It is crystal clear then that there is a problem related to funding the programs. The
Ministry of Education understands that media production is very costly. Not only this, bust
also, to have a high- quality professional programs is not an easy task as it requires a lot of
coordination, creativity, money and time. The Ministry of Education though is paying a lot
for the production and airing time of the programs. This poses a big financial dilemma for
the Ministry of Education as 85% of Ministry’s income is spent on salaries. This huge
percentage of spending is because of the high number of teachers and employees working
for the Ministry of Education.
Accordingly, the researcher asked the respondent about the role of advertising and
sponsorship as to solve somehow the financial issues of the instructional programs.
However, AbdelGhaffar mentioned that advertising is a problem though! Presenting
school content to children is a sensitive task, thus, to advertise on it, not all the advertisers
will be welcomed. For example, they may not allow a carbonated drink company to
advertise because they may not be healthy or affordable for the students no matter how
much money they pay for advertising.
As for the idea of social responsibility, it was suggested that universities’ studios as
well as private studios offer the use of their studios for a certain number of hours each
month. This was not considered an efficient solution to AbdelGhaffar as well, due to the
large quantities of production that they usually produce. Graduation projects or studios
rental are still weak; any production, from all universities, will be so little in comparison to
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the amount of production now produced by the Egyptian Radio and Television Union
with the National Curriculum Development Center (NCDC).
For AbdelGhaffar, media spokesperson of the Ministry of Education, his dream is
to enhance the concept of interactivity as the key for attracting children. He also
mentioned that they discussed the idea of having an open day on air, yet it didn’t work.
There are two main reasons why the coordination between the Ministries is not fruitful.
For the media, the high cost, professional and qualified crew, advanced equipment as well
as airing time on the satellite, as for the Ministry of Education, the high cost, qualified
personnel, the attractive way of presentation and millions of required approvals are all
missing variables that may help towards development.
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LATIFA EL SHAFIE
Head of the Instructional Channels and the Art Director of the Programs

After a long struggle to fix an appointment and get permission to enter the
Egyptian Radio and Television (ERTU) building, the researcher conducted a long
telephone interview with Latifa El Shafie, head of the instructional channels and the art
director of the programs. This is worth mentioning as an indication of the complications
and rigid routine of the ERTU.
El Shafie was proud of the new enhanced instructional programs. However, she
felt disappointed that, in Egypt, we lack the culture of education through television.
Education is just at school, as most people believe.
Firstly, she defined the instructional programs and how they are supposed to work.
She said that instructional programs should be attractive, yet not exaggerated in a way that
dilutes the focus of the instructional content. The language used in the programs should be
simple and suitable for the students and must match the school. For that, they produce an
enormous number of programs, around 40 programs for each subject for each school year,
in addition to the revision programs. They try their best to synchronize with the school; for
example, they measure how many times the students take each subject per week so that
they air the same number on television.
Concerning the standards for the teachers’ selection, El Shafie said that the
Ministry of Education assigns the teacher, then before shooting the programs, who is
tested for his pronunciation abilities, camera test, presentable look, proper outfit, in
addition to his skills of explanation of substance delivery, body language and proper use of
gestures. She added that for the primary stage, there are even more standards required than
in any other age. For example, the teacher is not to be dressed formally; he should use very

68
simple language, and should include some jokes and move around more than in the other
school stages. On the other hand, El Shafie added that there is a lack of cooperation
between the ERTU and the Ministry of Education.
As for the standards for using visual aids, El Shafie said that they are very
important for the success of the programs in addition to the explanation and arrangement
with the schools. Visual aid standards differ from one subject to the other. For example,
science requires more visual aids than philosophy or geography. Some general rules are, the
text has to be shown on the screen, the font size should be readable, the number of
sentences per screen must be suitable, and the order of the questions must be
chronological.
Secondly, El Shafie enumerated the steps that the instructional programs
production goes through. She highlighted more than once during the interview how
difficult the production of instructional programs is. Usually, the material/ content is
brought by the Ministry of Education or the National Curriculum Development Center
(NCDC), in addition to the teacher who will explain the substance. Then, the teacher
together with someone from the assigned team from the ERTU work on the graphics,
demonstration or external shooting if needed and on visual aids. They start to review
everything, such as the font size, the colors and the animation. Then, they start studio
shooting and editing.
The reason why the production of instructional programs is harder than that of any
other program is that it needs double the effort to make sure that the information is correct
and properly delivered, then how creative, appealing and attractive the program is.
When El Shafie was asked about the main goal of the instructional programs, she
answered clearly: “Fighting the private lessons”. She then started to talk about the
viewership of the programs. She raised a very important issue that the viewership in rural
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areas is higher than that in the urban areas in Cairo and Alexandria. This is because the
students there are more serious, feel a stronger need for education and are keen to seek
knowledge from means other than the private lessons. Latifa El Shafie, head of the
instructional channels, added that those who can afford to pay for private lessons highly
depend on them because they need follow up. Moreover, they are committed to the
schedule of private lessons because they pay for them, while they do not have to make time
to watch television. Finally, because the class teacher assigns the grades for the class, during
the school year, the students cannot take these grades unless they take private lessons and
pay the teacher. She then repeats that this is a matter of a whole social culture. Dependence
on private lessons is a social phenomenon that no one can risk not to follow. That is why,
according to El Shafie the students from the countryside are more attached to the
programs; they are not an easy audience for the phenomenon of private lessons like Cairo
and Alexandria.
Thirdly, El Shafie brought up the problem of budgeting. She said that there is a
financial problem. As mentioned earlier, the ERTU produced a huge number of programs,
starting from first primary to third secondary, around twelve years of school education, for
around 95 subjects, 30 to 40 programs each. Besides, the studios, decoration and raw
material are so costly. All that is carried out by the ERTU alone, so support must come
from the Ministry of Education or any other entity.
When Latifa El Shafie was asked about the channels’ attitude towards sponsorships
and commercials, she said advertisers are not attracted to the specialized channels. She said
that instructional satellite channels are not depending on advertising because the channels
do not have a wide range of audience. As for those who live abroad, they would not be
interested because they do not study the same curricula of Egypt, except for the Egyptians
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who live abroad. That is all that El Shafie believes about the concept of advertising. She
knows little about ratings or methods of programs’ marketing.
El Shafie added that there is a difference between the programs she produces for
the specialized channels and other programs aired on the national channels. When the
researcher tried to probe for the kinds of differences, she said that it is a whole
bureaucratic system and an outdated system. On the bright side, she assured that the
production cast of the instructional programs is one of the best in Egypt and is highly
qualified.
She assured that those who would follow the instructional programs would surely
pass all their exams because these exams cover everything. Moreover, these programs
present questions expected to appear on official exams with their model answers, and at
least five to ten% of them would be in the exams.
Finally, Latifa El Shafie shared some of her dreams concerning the instructional
channels. She wishes to have live on air programs where the students and teachers interact
on air at least once a week. Yet, this a very hard dream to reach especially in the current
situation of the limited financial and technical resources.
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TAHANI HALAWA
Founder and Former Head of Nile Instructional Channels from 1997- 2003

The Egyptian Radio and Television Union (ERTU) is in charge of producing the
instructional programs. The ERTU produced instructional material for seven instructional
channels to help with the educational process. Moreover, the channels worked to
complement the school facilities. Since not all schools were capable of presenting the
subject using different types of visual aids, the television channels worked to present these
teaching aids to the students.

The programs applied all facilities, graphics, multimedia, drama and others. In
addition, the programs were presented to all school years, and in different languages. The
programs were helpful that they were exported to other Arab countries. By that time, the
instructional television channels were considered a role model for all the other countries.
They were considered a wonderful experience, launched and managed in a wonderful way.
The production was also so good that some of the programs were shot in the real world, to
get out of the traditional class style.

Originally, The Ministry of Education together with the Ministry of Information
funded the instructional television channels. The day the instructional channels were
launched and President Mubarak inaugurated them; he was so impressed by the fine
production. Mubarak then stated that all students should receive all these programs free,
without any kind of subscription or payment. All the students have the right to get this
kind of excellent educational service. However, at that time, there were no financial
problems. There was magnificent cooperation between the ministries; the Ministry of
Education provided the material and the programs’ content, then the Ministry of
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Information worked on all the technical aspects of producing proper programs attractive
for the students. There was cooperation between the Ministry of Education and the
Ministry of Information, at that time, when Hussain Kamel Bahaa Eldin was the Minister
of Education. Thousands of schools were provided with receivers and means to make sure
the students watch the instructional programs. Besides, the Ministry of Education also
planned a unified schedule that was followed by all schools for a certain time to explain a
certain subject and watch an instructional television program about it. Thus, the class
explanation and the television programs were going in parallel with the schools.
As for the selection of teachers, the Ministry of Education used to nominate a
number of teachers, and then they administered some camera tests to them, in addition to
other tests to make sure that a presenter could work as a teacher and a presenter as well.
Not all good teachers can be good and qualified television presenters. There was another
challenge that the programs producers had to meet; that is, the face of the presenter was
not to appear on television. Obviously, a great war against private lessons was one reason
why these programs were produced. Thus, showing the teachers’ face was a kind of a
promotion for that teacher as a teacher qualified for private lessons. Therefore, the
programs’ directors had to deal with that, to let the teacher on the program explain in a
creative way and also not supposed to show his face; for example, by making his voice go
over a picture, a chart or a certain film.
During the exam period, final revisions were presented. There were intense
questions and answers sessions for the exams. It was mentioned that by that time, almost
90% of these questions were asked in the official exams.

When Halawa was asked about the sponsorships and commercials, she said, “Why
not. If this happens, it would definitely be great.” However, most of the advertisers look
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for the traditional means of advertising, while they do not consider it a big chance to reach
the students, especially that these are the target of several commodities served by these
advertisers like juice or milk, cookies, stationery, sweets, and so on. Thus, an instructional
channel could be a good channel for their advertisements.
As for the private lessons, Halawa said that Gallup independently conducted a
survey about students’ viewership to the instructional channels. The results of this survey
proved that a vast number of the Egyptian families do watch these channels. Moreover,
there were 10 million viewers for the channels over four Arab countries. It is true the
programs strongly worked to fight the private lessons; yet, no one could grant that the
programs did replace private lessons.

Yet, instructional television channels would never replace the schools. The
instructional channels worked to complement the school, to add to it but not to work on
their own. Thus, we could not just depend on television alone if it comes to reducing the
school class crowd. Yet, students could get answers or further explanation from television.

Moreover, the programs were aired three times a day to make sure that the
students could watch them whenever it was suitable for them, and to re- run them as well
if they needed to. She added that Cairo Agency for Radio and Television also used to
record and sell tapes for the programs, especially for the final years of each stage of
education.

When Halawa was the head of the seven instructional channels, she had no
problems, except for one, interactivity. That is why there were several trials to create
contact between the students and the teachers such as via email, telephone or letters. From
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the students’ feedback, the teachers answer the frequently asked questions, comments and
so on.

The only facility that was missing at that time was a live studio.
Halawa finally said that since 2003, she did not watch the programs because she
knew they were deteriorating. She said that producing instructional programs is not an easy
task; it is much harder than producing normal talk- shows. These programs require a lot of
expertise and training. It is crucial to produce the programs in an attractive, juicy style that
can attract the students to watch and benefit from them. Nevertheless, creative programs
cannot be produced by people who lack experience or talents. Halawa added that the
problem was not about funding; it was about the vision of the team in charge, and the
ideas for production. The current team did not even care to ask the former team about
their experience or advice.
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MOHAMED SARAYA
Film Director, Head of Radio and Television Department, Faculty of Mass
Communication, Misr International University

Saraya defined instructional programs as a visual aid that simplifies the explanation
of complicated concepts and creates an interest for the students.
Saraya worked for some time on the instructional programs, so he was able to
describe what happens behind the scene. The flow of the whole interview was like telling
what is supposed to be done and what really happens.
Firstly, in the process of production of instructional programs, the Ministry of
Education is in charge of choosing the lessons to be explained. Then, an agreement is
signed between the Egyptian Radio and Television Union (ERTU) and the Ministry of
Education. The ERTU assigns a television writer to work with the selected teacher and
finalize the job. What happens in reality is that the Ministry of Education sends a teacher to
the ERTU. He comes, sits in front of the camera, and says whatever he wants. Then, post
shooting, the director, and the crew do the technical work and add the animation and
graphics. In this case, everything is in the hands of the teacher. After filming and editing
done by the editors of the ERTU, the team agrees on the airing time of the programs. They
have then two master copies; one stays in the ERTU, and the other goes to the Ministry of
Education.
As for the production process, it all starts with the selected teacher and creative
production team who sit together, brainstorm and prepare the lesson in a simplified way.
Then they add the visual aids with the consultancy of the teachers and the education
experts. After that, the team assembles the film in a pre-edit format and both media and
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educational experts watch it. Then when the team agrees that it is ready, it is edited and
then to be aired.
In reality, things change somehow. The facilities are very inadequate! There is a
limited budget allocated to the production of the instructional programs. The media crew,
directors and writers’ talents are very weak. Even the visual aids used are inappropriate.
There is also one major problem besides the budget and that is the routine. Those
who work on the programs work on it as they used to do since times past. They do not
consult for new ideas; they just follow the routine, just imitate what is usually done and
known to be okay.
The presenters’ characteristics are also a major variable for the success of the
instructional programs.
Saraya defined some of the major characteristics that should be there in an
instructional presenter for primary stage students. He said that the presenter should be
charismatic, have a good smile, and own the gift of explaining and delivering ideas, in
addition to a solid knowledge of the subject matter.
What happens in reality is that everything is based on personal relations and social
compliments. People in charge may receive demands from their acquaintances to assign a
teacher they know to a program so that he publicizes his name for further private lessons
and fame.
Among the other variables that make a good instructional program and attract the
students’ attention are the footage used and the visual aids. Moreover, the way the program
is written should be interesting, fresh, and with minimal time for just talking. Among the
guidelines for the selection of visual aids is that they need to be very creative, should not
abide by any solid standards, most importantly, must match the subject matter. The use of
visual aids thus has to be smooth, slow, and given proper time to be absorbed in the minds
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of the students. What happens is that the visual aids used are only power point
presentations that are so static and poor.
The presentation of the material can take many forms, such as the usage of drama
in the literature subjects, the usage of short, attractive features for geography and history,
and perhaps also cartoons for chemistry and biology. Saraya also highlighted the
importance of instructional songs that can be joyful and easily memorized by the students.
Saraya believes that the writing of the program weights 40% of its success, then
another 40% goes for the visual aids, footage and animation. Finally, 20% depends on the
character of the presenter. Saraya added that the material taught must also be interesting. It
is so hard to try to present something nicely if it is not exciting.
When Saraya was asked about the idea of sponsorships and the use of commercials
in the programs, he said that it does not happen in reality. He thinks that more facilities
could be purchased with the support of the advertising fees; yet, he witnessed a case that
was a failure in dealing with an advertiser. The staff working on the instructional programs
does what they usually do without thinking or adding new ideas. Thus, the idea of
attracting a sponsor and abide by his needs is not on the agenda of anyone.
This leads to the point related to the level of bureaucracy in the ERTU. Saraya
states that big time is lost in the process of doing any tiny thing. Thus, this hinders the
instructional programs from doing their duty efficiently. Besides, also due to the static
routine, it is almost impossible to use the consultancy of someone from outside the ERTU,
and definitely asking for a bigger budget is almost a joke.
Finally, Saraya makes some recommendations that may make the programs more
effective. Firstly, there should be a higher budget and a wider range of facilities, as well as
more talented writers and creative production crew. Eventually, there should be a full
morgue in the ERTU for the television production; that is, a comprehensive library for the
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archive footage. Saraya added that the instructional programs cannot improve better until
we change the whole educational process in general.
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MAHA BALI
Senior Instructional Technologist, Center for Learning and Teaching
Adjunct Faculty, Graduate School of Education, The American University
in Cairo

Maha Bali, started with the variables in the instructional programs that might
attract the students’ attention. As in any learning environment, the teacher’s personality is
important, and so is the use of various methods of teaching, the use of visuals to attract
attention, the use of teachers asking questions live (even if the teacher will not hear the
response), and relating what is being taught to students’ lives so they feel its relevance. If
the television program is not interactive, it is useful when the teacher anticipates frequently
asked questions and addresses them in a Q&A format. Different students are motivated by
different things, and they enjoy learning in different ways, as there is no one way that
works for everyone. Some people can learn quite well from television programs, and can
manage the rest of their learning on their own; others need more interaction with other
students or the teacher. It would be great if instructional television programs accepted
phone calls, gave assignments, gave feedback on assignments – but this will never be the
case as in a situation where a teacher interacts with a small number of students.
As for the use of visual aids in certain subjects like science and/or geography, Bali
can clearly see the benefit of using them to explain items. These can help in teaching
languages as well. Nevertheless, not all people prefer “visual learning” especially in contexts
where visuals are not necessarily the best way to teach an item.
Thus, Bali suggests that the instructional programs try to address a variety of
learning styles and try to simulate an interactive classroom – maybe even have some
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students on the television show ask questions “real ones, and not pretending!” or receive
phone calls from the audience or emails with questions.
As for countering private lessons, Bali’s first response would be that instructional
programs cannot counter private lessons. Private lessons have existed in Egypt for years
and no one was able to counter them. However, one has to look at the roots of the
problem of private lessons and the way they are conducted, and compare that with the
television programs, and the way they are conducted. If the cause of private lessons is the
lack of proper teaching in class, and if private lessons are taught in a “didactic” manner (i.e.
teacher talking, students listening, little room for interaction), then television instructional
programs, if they cover the entire curriculum, can help. However, television instructional
programs, as she has seen them, rarely provide assignments, and even if they do, they do
not provide feedback on the assignments in the next episode. It is important for someone
learning something to engage in it actively after they have heard about it from a teacher or
a television instructor. Assignments are one way of doing this. However, active
engagement with the material is not enough if the students cannot get feedback from a
teacher (or more experienced peers) and ask questions. One benefit of classrooms and
group private lessons and that does not exist in television programs is the possible
interaction with other students – even if this interaction is minimal, but at least students
can learn from the questions that others ask. If instructional television programs allowed
phone calls from students to ask questions, they may be more interactive in that sense.
However, if these television programs charge money for taking calls, then this will be
replacing money paid for private tutors with money paid for television programs, this is not
a good idea!
If the cause behind private lessons were the parents’ perception that their children
need supplemental help and increased preparation for important exams, then television
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programs would be an unlikely replacement, unless parents perceive their benefit. If the
root problem of private lessons is that a student needs one-on-one help because they take
more time to learn certain things, then television programs are unlikely to be the solution
because they broadcast the same material for all students. Even though a student can
record them and watch them over and over again, pause and rewind when they need to
listen to something again, they cannot make the television instructor explain in a different
way in response to their questions, so its benefit is limited in this sense. Finally, if the root
problem of private lessons is large class sizes, then television will not solve this problem –
the class size is potentially all students taking that subject/level! You only do away with the
possible “noise” problem of a large class, but you get even less interaction between student
and instructor.
In general, if an instructional television program is not very interactive, it replaces
only one part of a normal lecture where the teacher talks and students listen. So, during
private tutoring, students can mainly ask questions and receive feedback, rather than waste
time listening to explanations.
If television programs can be more interactive (e.g. receiving phone calls), they
could be better, but not all students will be able to participate.
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TEACHERS
In depth Interviews with Teachers

Hoda Barakat: Schools Supervisor/ inspector.
Ahmed El Aasar: Arabic and Religion Teacher
Zainab: Arabic Language teacher.
Abdel Hady: Arabic Language teacher.
Awatef El Tohamy: Social Advisor and Library Coordinator
Faten: Social Advisor and Library Coordinator
The interviews with the teachers started with the usage of visual aids in classes. All
teachers said that the normal kind of visual aids used in schools for primary students
include pictures, posters that the teachers either draw or ask the students to draw, and
colored chalk. However, the school does not provide any kind of visual aid or
supplementary material, and when the teachers need any, they have to get them at their
own expense.
They mentioned that the class time available is usually used to teach the whole
syllabus. The average number of students per class is around 45. The teachers cannot ask
all their students to go on a certain field trip for financial reasons.
As for watching some movies based on a book that the students study, this activity
only works for older stages like preparatory or secondary stage, but not with primary.
Importantly, the teachers have never asked the students to watch any kind of instructional
programs.
Most of the teachers interviewed have not watched the instructional channels
before. As for those who watched them, they said that they use interesting animation and
techniques. Moreover, sometimes the teachers are efficient; for example, one of the
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teachers interviewed said that she once watched a teacher on television who asked a
question and waited a few seconds for the students to think, then, he commented on the
probable answers and gave the right answer. She said that this style reflected a kind of
virtual interactivity and bonding with the students. Another teacher interviewed said that,
on the other hand, other teachers in the instructional programs bring some students to the
studio, so they just start asking them questions without giving the audience any proper
explanation or any time to think. It also seemed obviously fake and artificial.
One teacher talked about the instructional television channel from her perspective
as a mother. She said that she used to watch the channel from time to time, just looking for
any program that suited her daughter, and when she found one program by chance on
television, yet, her daughter refused to watch it, and asked her mother not to waste her
time with such an obsolete channel. She added that, even if the programs presented on the
instructional channels were good, the students did not even have time or energy to watch
them. Students usually arrive from school exhausted, eat, maybe take a nap, then start their
private lessons and work on their homework. Therefore, when they watch television, they
just look for entertainment or any light material to watch.
According to a number of the teachers interviewed, the major problem is that no
one knows about the schedule of the instructional programs. One teacher mentioned that
her nephew checked the internet for her before, trying hard to find the schedule of the
programs so that they could allow time to watch the needed programs. However, when she
found the schedule on line, it was not correct.
It is obvious that there is no awareness about the programs on the instructional
channels among teachers. No posters or leaflets about the instructional channels are sent to
schools.
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One teacher made a suggestion that if the schedule of the instructional programs
was available to them, they could present it daily in the morning broadcast. At that time, all
students are concentrating and a wide range of information is presented. She added that
this idea is used already to promote the school study groups.
Although a school has a so- called “media room”, there is no kind of media
equipment in this room. There is a television set; yet, it is locked in a room as a kind of
custody for the school. Besides, even the library is not equipped with any computers or a
television set although the teachers asked for that a long time ago. On the other hand, the
researcher noticed a number of educational children’s games with the “Egyptianized
Sesame Street” theme in the school library. These game boxes had the logo of the USAID
beside the Ministry of Education logo placed on them. However, these packages are sealed
and placed on the top shelf far from the reach of anyone, also as a kind of custody.
The teachers commented on the suggestion of presenting the instructional
programs to the students during the school day as a good idea. Even the class teacher can
benefit from them and elaborate on the programs after the students watch them in class. It
would also be a good chance for those students who do not have access to satellite
channels to watch them at school.
Moving to private lessons, all the teachers unanimously said that private lessons
became a trend among the Egyptian families starting with the beginning of the school year.
Dependence on the private lessons starts from the first primary year. Even students who
study well and do not need private lessons, have to take them. Moreover, the private lesson
has to be with the class teacher, to give the chance to the teacher to raise the students’
grade for class participation.
One of the teachers said that her son is in primary stage and takes private lessons
although she – his mother- is a teacher herself. That is, the class teachers treat the students
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who take private lessons with them in a much better way than those who do not. Not only
this, but also some teachers assign some of the students to recruit their colleagues to take
private lessons with them.
The main reasons for this trend, according to the teachers, are the lack of
confidence on the side of the family on the competence of the class teachers, lack of
quality parent time to sit with their children to follow up on their school performance, so
they ask for some help from other teachers. Also, the insistence of the students to take
private lessons is due to the teacher as well as peer pressure. Finally, despite the salary raise
of the teachers, they still face financial problems that lead them to seek activities that bring
them money. Hence, the best solution for them is private lessons.
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AMR KOURA
Chairman of Al Karma Edutainment

Media plays an important role in the overall education and influencing the mindset
of children. This is even more evident in Egypt where the TV and Radio represent the
main source of information and the fact that literacy rates are still high. Despite its
importance, media in Egypt is not heavily involved in the education process and shies away
from working together with the educators to enhance and fine-tune the broadcasted
educational message.
Here comes the new concept of “edutainment”. Edutainment is the art of
communicating positive social and educational messages in an entertaining format. It
heavily relies on research to complement its content and production teams. It’s basically
education through entertainment. Children learn best when they are being entertained.
The message is neither direct nor didactic.
Koura thinks that the media can very much complement the educational efforts of
the government and private education institutions. Coordinating between the curriculums
at school and creating age appropriate programs can work side by side in enhancing
children’s knowledge and perceptions of the world. Media can also be a very strong
influence when it comes to teaching ethics, behavior, basic life skills and interaction with
the surrounding community.
However, unfortunately, from his perspective, Koura thinks the instructional
programs are “boring, didactic, does not promote critical thinking skills.”
Efforts have been done to introduce educational/ instructional programs that are
directly linked to specific curricula, however, as stated above, they did not attract or inspire
the viewers, so mostly went unwatched. They cannot replace private lessons.
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A plan was created in the 90s to broadcast 9 educational channels that link to
schools through satellite receivers. This effort failed because the equipment was kept
locked so that the person responsible does not have to pay fines if something happened to
them. A typical bureaucratic problem that no one cared to resolve.
Moreover, There is no funding or allocations in both ministries to produce
informative/ educational programs for children.

Alam Semsem was only sponsored

initially by the Ministry of Education because USAID forced their hand.
As for advertising, advertising agencies and clients are reluctant to put big budgets
on children’s programs. Not because they do not care about the children, it is mainly
because the standard of programs is so bad that they refuse to be associated with it. Alam
Semsem is an exception as it has been sponsored and supported by Mobinil for the past
four years.
Koura thinks of dealing with an expert third party to guide the system for
producing the programs as a feature of Edutainment. Working constantly with experts to
guide the writing team is extremely important and is not practiced in Egypt (to the best of
my knowledge) except within Alkarma.
Moving to Alam Semsem as a successful model of children’s programs, Koura
believes is due to many factors. The style of writing, the Muppets, the variety between
studio segments, animation and live action short movies are the main elements of
popularity.
The latest statistic conducted in 2004 showed that viewership of the program is
86% among households with children under 8 and that 52% of the mothers watch the
program with their children (Ipsos Stats, 2004).
For a program to be defined as successful, the viewership is Koura’s number one
criteria. Demand from stations is another sign of success. Alam Semsem for example, is
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now aired on both Egyptian TV and Al Hayat 2. The only Egyptian TV program for
children that is shown simultaneously on two competing broadcasters.
The interviewed students personalized Alam Semsem, as a young boy, dressed
casually, speaks their language and so much fun. Moreover, if there is a fight between Alam
Semsem and the Instructional Programs on the Specialized Channels, they unanimously say
that Alam Semsem will surely win the fight. Koura analyzed these responses that the
students gave, as a reflective of the style of writing of Alam Semsem. The image is
transmitted by being consistent in quality and reflecting the true environment of the
children. It is written on two levels; one suitable for the young children and the other
suitable and entertaining for adults.
The Edutainment model works on any program and on any format (program,
drama, and movie). The only obstacle will be the financing of the operation and the
experts and the researchers …etc. Find the money then everything is easy to apply.
Nevertheless, Koura said, “there is no hope for the improvement of the
Instructional Programs with the current policy.”
He finally suggests creating a fund that is used only to support educational
programs and movies for children with proper training for the interested parties to produce
them. The success factors are plenty but an important one of them is the cooperation
between private businesses, funders, government and NGOs. They all have to work
together towards this particular goal.
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FINDINGS OF THE DISCOURSE ANALYSIS
The researcher worked on analyzing and observing the instructional television
channel and programs for primary school years.
There are two channels for the primary stage, One and Two. The
first one presents programs from the first primary until the third primary
stage. The second channel presents programs from fourth primary until
Figure 3: Primary
Instructional Channel 1

sixth primary years.
The programs are aired three times a day, starting from eight a.m.
Each program takes 20 minutes. The separators between the programs are
a school bell. Usually, a number of subjects for the same year follow each
other; so that students have a complete course load like at school. The

Figure 4: Primary
Instructional Channel 2

jingles and introduction of the programs are musical, and use lively jingles,
graphics and colors. In some of the breaks between the instructional programs, there are
some educational programs presenting tips for the students, such as, “Dos and Don’ts”,
say and do not say for proper Arabic pronunciation, “One Word Many Meanings”, “Verb
Conjugations”, “Letters Mean Words” for the abbreviations and so on. That is to say, even
the gaps between the programs are filled with beneficial educational content, in addition to
announcements about the programs’ airing
times.
Moreover, in some of the programs
introductions, the presenter’s name is written.
Even though, Tahani Halawa, former head of
the instructional channels and board member
Figure 5: Shot from the Instructional Channel. Program
time announcement

in the Egyptian Radio and Television Union,
said that the programs should usually avoid
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mentioning the name of the teacher, as some teachers use this for publicity for more
private lessons with them.
Some of the programs are shot at the Egyptian Media Production City, and the
copyright goes to the National Curriculum Development Center (NCDC).
One important aspect the researcher noticed is that there are no commercials at all
on the specialized channels. This verifies what several experts interviewed such as the head
of the channels, Ministry of Education Media Spokesperson, and media experts mentioned.
Focusing on the programs precisely, and to make sure that the discourse analysis
was representative of the programs, the researcher analyzed two programs for each subject
for each of the six school years.

Table 4: Analyzed sample of the instructional programs

Subject

Year

Total

1st Primary
2nd Primary
3rd Primary
4th Primary
5th Primary
6th Primary

Total

Arabic

English

Science

Math

2
2
2
2
2
2
12

2
2
2
2
2
2
12

2
2
2
2
8

2
2
2
2
2
2
2

Social
Studies
2
2
2
6

French
2
2
2
6

6
6
8
12
12
12
56

The researcher focused on a number of variables as mentioned earlier in the
methodology. The variables included the way the programs’ presenters start the program,
whether they simply smile or not, in addition to the way they are dressed. The second part
is related to the program itself and the way it is presented. This variable includes the
setting, the presentation style, whether the presenter revises the previous lesson, or starts
directly with the new topic; it also includes the use of music, and finally, interactivity as a
major variable based on the Rich Environment for Active Learning model, and the
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recommendations of the instructional experts. This crucial variable includes whether the
presenter asks questions then waits for the audience to think, then reply and gives the
correct answer, or the presenter just states the question and answer directly. Does the
presenter assign the students any task to do at home or not, and then does the presenter
give a kind of feedback on the previous task or not. Moreover, an important issue is the
use of real life examples that involve the students. Eventually, do the programs provide any
means for feedback such as an email address for students to send their questions or
suggestions to, or perhaps a telephone number or not.

The presentation
All the programs analyzed start the same way with a short welcome to the
audience, then they move directly to the program subject.
As for smiling while welcoming and explaining, it seems it is not a requirement for
all teachers to smile in front of the camera. For example, in 46.4% of the analyzed
programs the presenter smiled, even once throughout the whole program, and the other
53.6% did not smile at all.
Moving to the presenter’s outfit, 73% of the presenters
dress formally; this means they wear a suit and a tie, and for
women, a jacket and shiny accessories. While twenty three
percent are dressed casually; for example, they wear a sweatshirt or a polo shirt. Some of programs (4%) had not one
presenter only, but a group of students, or a
puppet and so on. This contradicts with
what Latifa El Shafie, art director of all the
programs and Head of the Nile Instructional
Figure 6: Shots from the Instructional Programs.
Teachers’ outfit (formal/ informal).
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Specialized Channels, said; that for primary school students they usually recruit young
presenters who look active and dress simply, not to be far from the students’ life.
There are a variety of setting styles. Almost 70%
of the analyzed programs were shot in a studio setting.
The teacher sits on a desk, with a certain background
banner for each subject. Then comes outdoor shooting
Figure 7: Shot from the
Instructional Programs. Fancy
Character is presenting the English
program

with 12.5%. Next, 10.7% of the
analyzed programs use footage or
pieces of drama and enactments in a
variety of settings. At the end, 7% of
Figure 8: Chart for the type of programs' settings

the analyzed programs are shot in a

classroom setting, with a whiteboard and students sitting in the

studio wearing a school

uniform.

Figure 9: Shots from the Instructional Programs showing different presentations'
styles
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As for the styles of the presentation, as shown in figure 9, the majority of the
analyzed programs (64.3%) have a teacher
sitting at a desk, with a computer in front of
him, and then they use graphics or some
pictures with the voice over that of the
teacher. Then the second style used (23.2%)
in the programs analyzed a mix between a
teacher explaining to a group of students,

Figure 10: Chart for the
presentation styles represented

and to the graphics and some drama or enactment from
the students. For example, in one of the Arabic programs for third primary, the teacher
hosted a student, and used graphic effects, talking about the Pyramids and the Sphinx.
However, throughout the whole program, the teacher and the students kept explaining the
pyramids, their positions, and what the Sphinx looks like, without even bringing one single
picture of them, although there was graphic effect that just included text, frame, and an
animating character.

Then, some analyzed programs (7.1%) are presented by a teacher with one or a
group of students in the studio. One interesting style is used for the Arabic language for
second primary, where the teacher is dressed casually, and has six students in the studio,
three girls and three boys. So, the explanation style is like a competition between the girls’
team and the boys’ team. The sticks the right answer on a banner hanging on the wall as a
candy cut out. Another style of presentation is using a fantasy character or a puppet rather
than a formal teacher with the students to explain the material of the program. This style is
used in 3.6% of the analyzed programs, and this is mainly for the language programs.
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Finally, 1.8% of the analyzed programs add a demonstration with the teacher as well as the
graphics. That is to say, they use parts of the program footage from a lab, with
demonstrations on 3D figures or shapes, but this is only used in the science subject.
Based on the rich environments for active learning model, teachers have to
consider the anchored instruction technique. Anchored
instruction, as mentioned earlier, is a technique of teaching based
on some principles, such as, using videos in presenting the
subject matter. That is important since the drama and the
medium are so powerful in touching learners, also because using
various modalities and down-to-earth images are effective in
presenting any material to the students. Another technique that
can be well used in anchored instruction is presenting a problem
by enacting it, for example using actors and narratives to make
the issues more appealing and lively. Finally, among the other
techniques, it is quite important to link the dots within the

Figure 11: Shots from the
Instructional Programs. Example
of the visual aids

curriculum to boost the application of the issues (CTGV, 1991
cited in Grabinger et al, 2000).
Only 5.4% of the analyzed instructional programs review the previous lesson
before the new lesson is introduced while the majority of the programs, 94.6%, start
directly with the new subject matter. Finally, the use of music as background for the
program is used in 23.2% of the programs; the remaining 76.8% do not use any kind of
music other than that used as the introduction of the program. It is also worth mentioning
that the language programs are usually very lively and attractive. They include enactments,
graphics, and several activities, in addition to French songs and lyrics written and
highlighted to teach the students proper pronunciation, plus the good accent and
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pronunciation of the Egyptian students acting. However, on the other hand, in some of the
math and science subjects presented in English for the language schools, the teachers’
pronunciation and grammar are not always correct. For example, the researcher noticed
some mistakes made by some teachers including words such as “three” and “the” are said
as “seree and za”; “another” is pronounced “anazar”, “example” is pronounced as
“examble”. Moreover, “about” is pronounced as “abawet”; “problem” is pronounced as
“broblem”, finally, “five” is pronounced “faiefe”. Also, examples of the grammatical
mistakes made include, for example, “in the two frame”, “in the another example”.
Perhaps the teachers who explain in English are hard to find; as the researcher noticed,
when analyzing the math and science subjects in Arabic and in English for the same lesson,
the Arabic teacher gives much more elaboration, examples, interaction and smiles than the
teacher of the English version; may be because the teachers
do not feel so comfortable explaining in English.

There are four variables analyzed to reflect the
interactivity level of the instructional programs in Egypt. The
first is asking questions during the program directed to the
students, with the teacher waiting for the students to think
of the answer, then the teacher commenting on the answer
and giving the correct answer. This technique was nicely
used in 57% of the programs. Moreover, the teachers in
these programs usually call the students as “my dear ones”,
“my sons and daughters”, or even “my friends”.
As for using real life examples, 68% of the analyzed
programs use real life examples that involve the students in

Figure 12: Shots from the
Instructional Programs. Types of
asking and interacting with viewers

96
the subject matter and relate them to the reality they live. They also use these real life
examples in the majority of the programs to help the students to place the information they
learn in context with their daily life.
The second is the instructor assigning a certain task or an assignment for the
students to maintain the practical application of the instructional programs, to work on at
home. Unluckily, none of these programs use this technique. The third is not giving any
comments or feedback on the assignments done by the students at home.
On the other hand, while observing the programs, the researcher noticed one thing
in one program only which was an Arabic subject for the second primary year. The teacher
asked the students at home to go get their textbooks while watching the program, and they
got a shot for the page they are working on from the textbook. This was a point worth
mentioning, although it was not counted as an assignment because the teacher did not ask
the students to read or to answer the questions, not even to take notes. The final variable
analyzed giving for feedback as a technique for interactivity with the students, such as the
announcement of an email address or a telephone number. Unluckily, none of the
programs offer any means of feedback. “Giving feedback” is a great wish, according to El
Shafie. She mentioned that she dreams to have a means of feedback between the programs’
teachers and the students; however, practically, this requires a lot of technicalities and a big
budget. Moreover, this requires having programs live on air to answer the students’ inquiry.
On the bright side, El Shafie mentioned that she is working on this idea now, and
hopefully it can see the light by the end of this year.
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Chapter 6

DISCUSSION

This study is a descriptive one that aims at gathering information about
instructional television in Egypt. Accordingly, the researcher gathered opinions and
feedback from the parties that form the learning environment according to the Rich
Environment for Active Learning model. Those parties are teachers, instructional
experts, media experts, edutainment expert, instructional channels’ managers, students
and their mothers. Moreover, to make sure that the study is not just based on opinions,
the researcher critically analyzed the instructional programs on the primary stage
channels.

Previous studies are divided into two main categories; media research and
education research. Media studies in the instructional media field are concerned with the
effects and the viewership of the programs. As for the education studies, they are
concerned with the instructional channels’ perception among students in addition to the
content of the subjects like psychology and science.

This case study is a preliminary descriptive study. It is intended to provide a
comprehensive background about the condition of the instructional programs in Egypt.
Accordingly, new areas in the field of instructional programs are revealed. Many
controversies and contradictions are brought out.

The parties involved in the learning environment of the learner do not
complement each other and there is no coordination between them. Each party is acting

98
on its own without any consideration for the other parties’ needs or circumstances. Amr
Koura, Chairman of AlKarma Edutainment, said that with this current condition of
coordination, the instructional media would never improve in Egypt.
To produce instructional programs there are several parties involved and it takes
several steps. Firstly, the National Curriculum Development Center (NCDC), as a
representative for the side of the Ministry of Education, selects a number of well-qualified
teachers then they go to the Egyptian Radio and Television Union (ERTU,) as a
representative for the side of the Ministry of Information. Secondly, the teachers selected
are supposed to be camera tested and the best among them are selected. What seems to
happen though is that the teachers are selected based on their social relations and personal
deals. Accordingly, several teachers presenting the programs are not qualified, yet they
reach millions of viewers.
Thirdly, after the selection of teachers, the teacher together with a graphic designer
and a scriptwriter work for preparing each episode for the curriculum.
Thus, the Ministries of Education and Information are supposed to collaborate
throughout the process, yet the coordination is not efficient enough. Both entities have
their problems and suffer from different types of governmental bureaucracy and routine.
Moreover, when any mistake is made, each party blames the other for being responsible for
it. Thus, there is a lack of transparency and accountability.
Not only this, but also there are problems within the side of education. With the
new Minister of Education Ahmed Zaki Badr, new scandals appeared about the conflicts
between the Ministry of Education and the National Curriculum Development Center
(NCDC). Badr dismissed Youssry Afify, head of the NCDC as several fatal mistakes were
discovered in the curriculum, he was also accused of abusing the education budget.
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Finally, the coordination that is supposed to exist on the small side between the
schoolteacher and any other media vehicle offering the students a new chance for learning
is absent. Instead of having a complementary, synchronized relationship between the
schoolteachers and the instructional television programs, the schoolteachers consider the
instructional programs a mean competitor for them. The schoolteachers look at the
instructional programs as creepy means to gradually replace them and cut off their income
to survive. Thus, it is naïve to count on the school and the schoolteachers to encourage the
students to watch several sources of education and to seek knowledge everywhere.
The researcher proposed to interviewees an idea of involving a third party who is
professional and can handle the responsibility and work as a liaison between the Ministries
of Information and Education. Koura said that this idea of working constantly with experts
to guide the team is an application of the concept of edutainment; yet, it is not practiced in
Egypt. Nevertheless, this idea was not perceived as useful because this third party will be
costly and will seek certain standards of production that may not be present in the current
situation with the current budget. Finally, this idea is not useful according to Adel
AbdelGhaffar, Media Spokesperson of the Ministry of Education because there is already
several conflicts and lack of coordination among the involved parties, what about involving
another party who also has requirements and needs follow- ups.
Another major issue that is funding. There is a shortage in the allocated budgets of
both the Ministries of Education and Information. According to the Unicef statistics, 12%
of central government expenditure allocated to education (1998–2007), this percentage is
the lowest in the region. For example, Tunisia allocates 20% of the government
expenditure on education, Bahrain 15%, and Saudi Arabia 14%. From the side of the
Ministry of Education, they believe that they already pay a lot for the costs of airing time of
the programs on the Nile Sat. Moreover, according to AbdelGhaffar, Media Spokesperson
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of the Ministry of Education, the Ministry of Education spends 85% of its budget on the
salaries of the staff and teachers. From the other side, the Ministry of Information,
represented in the Egyptian Radio and Television Union (ERTU), suffers from the lack of
coordination from the side of the Ministry of Education, the production costs are
tremendous and the size of production is huge, the programs have to cover all the subjects
for all school years, that is around 3600 new program. Besides, they also suffer from a tight
budget, lack of support, poor facility and outdated equipment.
The researcher started to dig for solutions accordingly. The main solution for
funding within broadcasting in general is advertising. Media experts agree about that,
especially that the instructional channels’ audience is very clear and well segmented. Thus,
any advertiser for a children oriented product such as juice or toys should be keen to
efficiently reach this public.
However, those in charge of the instructional channels do not agree or understand
that. According to the head of the channels, no advertiser would be interested in that target
audience. This contradicts with the amount of advertisements on the children’s channels
such as Spacetoon & MBC3. Koura perceives the idea differently. He says that in reality,
advertisers do not advertise at the instructional channels because the standard of programs
is so bad that they refuse to be associated with it.
Another justification according to a media expert, who was involved for a short
period in the production of the programs, is that there is a lack of system in the
instructional channels to deal with advertisers or to tolerate their needs and demands.
As for the education side, their opinion about advertising is a conservative one.
They believe that as an instructional channel, responsible to direct children and educate
them about what is right and what is wrong, it is very sensitive to include advertising
messages among these educational content. Maybe some of the children would not
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differentiate between the instructional message and the commercial message and take them
both as instructional.
Another solution that was proposed is that the whole society should adopt the
instructional programs as a national project. For example, universities in Egypt that are
equipped with studios and production material that can help in producing some of the
programs or even allocate their studios in the vacation recess for the production.
Furthermore, businessmen, such as Naguib Sawires or Ahmed Bahgat who own private
channels and studios, can allocate a couple of hours per week for the instructional
programs as part of their Corporate Social Responsibility programs. However, this idea was
rejected by for the Media Spokesperson of the Ministry of Education, who said that the
size of production is so huge that any other side production will be so weak. Moreover,
there are problems in the coordination with the current involved parties, so no need for
further involvement leading to further problems.

As for the learners and their families who are supposed to be intentional
knowledge seekers, they are found to be dependent on private lessons that grant success
in the exams, and are not aware of the instructional programs except for the ones that
provide questions expected to appear on official exams and model answers so that they
just memorize them.

Private lessons became another problem that is so deep in the Egyptian society.
However, private lessons in general are not considered a problem for some of the Egyptian
segments while a critical problem for others. For example, the affluent socio- economic A
class depends on private lessons for their children as a kind of further care. It is not
considered a problem for them because these lessons are affordable and are optional
thanks to the fine quality of education at their schools. As for the lower A and B socio-
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economic classes, they also depend on private lessons more importantly as a substitute for
their presence with their children due to work obligations. Yet, still the costs of the private
lessons are affordable. As for the lower B, C and D socio- economic classes, private
lessons are a must; otherwise their children would fail. Not only this, but also the private
lessons’ teacher has to be the class teacher, even if unqualified, just because the class
teacher is in full control of the exams, grading and the attendance and participation grades.
Thus, private lessons are an obligation for this group although they are not
affordable for the families. The primary stage is six years, these six years can be divided
into two categories, first, second, fourth and fifth primary in one category where each
school has its own exams and grading criteria, while the third and sixth years, there are
unified exams written by the Ministry of Education for all schools. Hence, these two years
are the main target that can depend highly on the instructional programs, as for the other
primary years; they can also depend on it to guarantee a qualified teacher. The programs
are free of charge and they all have access to satellite channels through different ways.
Subsequently, the programs were analyzed to measure how efficient they are. The
researcher qualitatively analyzed the instructional programs for the primary stage, in terms
of instructional techniques according to the standards of the Rich Environment for Active
Learning (REAL) model rather than the production quality. Some of the standards of the
model include the importance of students’ involvement, interaction, the usage of real life
examples, providing an atmosphere of responsibility, in addition to the application of
anchored instruction techniques for explaining the subject matter (using videos &
enacting). The role of the instructor is to encourage the students to discover concepts, get
engaged with students in active dialogues and to convert the subject matter in a format
suitable to the learners’ experience. Mainly, the learner is the core and has to be the core of
the educational process; thus, the learner also has to be an “intentional learner”.
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The primary stage students are not intentional learners though; they are pushed
to study and are not knowledge seekers, mainly because they depend on private lessons.
They are not eager to watch the instructional programs; they just prefer to watch any
kind of entertaining movies or cartoons to relax after school classes and private lessons.
Even if their parents ask them to watch any of the programs, they refuse to do. After the
focus groups with students, the researcher decided to interview the primary stage
children’s mothers to fill in the gaps and check the claims of the young students. The
mothers have a negative perception towards the instructional programs due to the
“useless” instructional programs that they used to watch when they were students. All
the mothers said that they depend on private lessons with their offspring’s class teachers.
Parents suffer from the expenses of the private lessons, yet they cannot stop them
because otherwise their sons/ daughters would fail. The students are like their parents;
they just seek to pass the exams rather than to learn. For that reason, Latifa El Shafie, the
Nile Instructional Specialized Channels’ head, said “In Egypt we lack the culture of
learning via television.”
As for the teachers and the programs, when analyzed show that the programs were
fairly good based on the instructional standards not the production quality, for example, all
the programs start well with music, animation and a welcoming note from the programs’
presenters. Almost half of the presenters smile while presenting their material, which
reflects cheerfulness and confidence. More than 70% of the presenters dress formally. This
formal outfit is perceived as charismatic and elegant by the interviewed primary stage
students. Although Latifa El Shafie, head of the instructional channels said that they do not
prefer primary stage teachers to be dressed formally to be close to the students. The
discourse analysis found that there is a variety of settings used in the instructional programs
like a class setting or outdoor, yet the majority of the programs are shot in a studio setting.
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The majority of the programs analyzed apply the presentation technique as a background
for a teacher sitting behind a desk, other presentation styles include a bird puppet teaching
with children and some of the programs are hosted by students from a close age to the
students watching.
Some of the positive sides about the programs include the use of real- life examples
and the use of involvement techniques in around 70% of the analyzed programs. Not only
this, but also, one of the previously mentioned problems with the instructional programs
according to previous studies, was the inappropriate airing time of the programs. Now,
with the new packages, there two specialized channels for the primary stage, each program
is repeated three times and the programs’ schedules are announced all day long.
The problems about the programs include the poor production quality, unqualified
teachers, and bad English pronunciation of some of the math and science teachers. Other
issues include the lack of interactivity. Only 5% of the programs revise or relate to a
previous lesson, thus not encouraging the consistence of the curriculum. Moreover, none
of the programs assign the students any assignment to provide a tangible task for them,
none of the programs give a feedback about a previous assignment or a task, and none of
the programs provide any means of communication for the audience such as a telephone
number or an email.
The majority of the students are not aware of the existence of the instructional
programs, and those who watched it, do not regularly do, just once or twice during the
exams.
The primary stage students perceive the programs as interesting and informative.
Yet, when compared to the Egyptianized Sesame Street “Alam Semsem”, the instructional
programs were found less popular and much less appealing after they watched Alam
Semsem. For the students, Alam Semsem is young guy, fun, casual, helpful, attractive,

105
informative but not related to school. While the instructional programs are perceived as an
old teacher, with a moustache, speaks classic Arabic, wise, helpful and school related. If
these two imaginary persons Alam Semsem and the Instructional programs were involved
in a fight, the students unanimously say that Alam Semsem would surely win because they
are more popular and because Alam Semsem has a number of characters that will
cooperate together to win one teacher. In other words, the instructional programs have to
focus on being more popular, attractive, indirectly inject knowledge and work further in the
technique of interactivity.
As for the teachers, they also know nothing about the instructional programs,
and no one informs them about their schedules. They said that “there is a media room in
the school, yet, this room is always locked”. They also have to bring the teaching aids like
posters or an experiment material at their own expense. That is one reason why they
legitimize private lessons. Teachers said that the parents are the roots of private lessons,
while parents say that they have to pay for private lessons with the schoolteachers,
otherwise their sons and daughters will be isolated, not cared for and will fail. Thus, every
party is blaming the others.
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RECOMMENDATIONS AND SUGGESTIONS

Based on the previous studies, and this research, there are many suggestions that
would make the instructional programs more beneficial if considered.

Recommendations of Previous Studies:
The study that was conducted by Hanaa Abu Al Yazid answered some of the
questions concerning the private lessons. She stated some reasons why preparatory
students benefit from private lessons. In private lessons, the teacher explains better than at
school, some students are keen to take private lessons because they want to become
excellent. Moreover, during the private lesson, there is more concentration and no noise
during the teacher’s explanation. There is also a possibility of repetition whenever the
students ask, and the duration of the session is adequate for the students and they are able
to direct questions to the teacher. The students can also get a hard copy of the class notes
for more explanation (Abu Al Yazid, 2003).
When these reasons are considered, one can see what is missing in the instructional
television programs, such as, for example, the concept of interactivity, asking for
clarification when needed and the possibility to ask questions. This point is also confirmed
by another study, as secondary students recommend that the instructional television
programs work to create a means of conversation and cooperation between the presenter
and the students, and to link between the instructional television program and the school
teaching plan (Ali, 2007).
The main points of strength that are supposed to be there instructional programs
include the ability to select excellent teachers, the students can freely watch the programs
anywhere, so this atmosphere can be quiet and helps students concentrate. The students
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who want to excel would be keen on following the programs on television and taking notes
free of charge.
The rest of the studies came up with other recommendations made by students,
teachers and experts and based on the content analysis of the programs themselves in light
of the educational standards required.
For example, the study conducted by Rasha Samir Fawzi Ali recommends that the
programs are to be improved in terms of presentation, usage of dialogue and drama to
minimize the traditional style of one- way communication and in terms of creating a sort of
interaction between the presenter and the students (2007). It is also recommended to
increase the number of the programs’ airing hours, and announce the programs timing and
schedule. The usage and application of visual aids is also recommended. As for the
presenters, they need to be trained and guided to follow the latest technological and
academic trends (Ali, 2007).
Some instructional standards were proposed by Siham Helmy Mohamed Sayed
Ahmed in her study. For example, those who prepare the content of the instructional
television programs are to enrich the program material with examples and applications
without limiting it to the curriculum. Also, the need to make use of the interactive nature
of television by creating a link between the presenter and the audience, employ the
instructional means effectively, and finally, listen to the students' recommendations, needs
and suggestions. Thus, they need to consider the needs and suggestions of the students,
who are the main target of these programs, and consider as well the instructional programs’
airing times that suit the students best.
Based on the study that was applied on computers as an instructional medium for
primary stage students, there were some weaknesses, such as viewing the use of computer
as a skill in itself that is detached from their previous computer experiences. Finally, the
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primary stage students do not realize the value of using a computer as a time- saving agent
(El Nakib, 2001).
These valuable points to be considered when preparing the instructional programs,
the age, experience and mental development levels of the students should also be of major
concern.
In conclusion, some of the studies were conducted by researchers from
“educational” settings, while others were conducted by mass communication researchers.
Fortunately, both approaches complement one another. It is obvious that media
production is improving. The world standards are also considered and are applied for the
local production. Despite the above, there are a number of challenges that exist in Egypt as
a developing country.

Study Recommendations:
Education is one major area that needs development in Egypt. The instructional
channels are one of the means of serving education.
One way of presenting the instructional material is presenting it in an entertaining
way for the students to have a motive to watch the programs without getting bored.
This leads to problems associated with the Nile instructional programs, as they are
perceived as boring, and lacking the use and proper application of visual aids and creative
teaching methods that employ television as an attractive medium. Moreover, it is also
mentioned in several studies that there should be some interactivity between the students
and the television presenter; some students need further explanation or need to ask some
questions. Thus, there should be a mechanism for interaction. More importantly, there
should be some coordination between the school and media. In addition, there should be a
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kind of announcement for the instructional programs schedules, motivating the students to
watch them.
Finally, there is a need for an awareness campaign so that the effort made benefits
its ultimate user. As for the students and their parents, they follow the mainstream. They
are afraid to resist private lessons or seek another option that may be better because they
cannot risk failing.
After research, the study recommends that the instructional channels are to be
monitored by an independent entity, neither from the education side nor from the media
side. Moreover, the programs have to be marketed much better.
There should be an independent Non Governmental Organization (NGO) that
would be concerned with the whole process of producing proper instructional programs.
This organization can receive donations and efficiently employ these donations to serve the
production process of the programs. Moreover, this NGO would work as a liaison
between the Ministries of Education and Information. It can also market the channels
efficiently, as advertising can widen the budget allocated for the programs needs to be
promoted.
Eventually, the researcher recommends launching a communication campaign that
would change the perception of the students’ mothers towards the programs. Moreover,
this campaign is to position the instructional programs as a national project to serve the
Egyptian students. The whole society can participate in developing the instructional
programs, for example, this could be integrated as part of the graduation projects of the
education and mass communication faculties in the form prepared for presentation of
instructional programs. Moreover, universities and businessmen can adopt the production
of these programs at least in their studios for those who have ones as part of their
corporate social responsibility programs.
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For the Ministry of Education:


It has to be known that learning is the ultimate objective of education rather than
teaching.



Learning takes place within a rich environment based on actions & procedures that
support critical thinking.



Students should get engaged in an ongoing process of building understanding rather
than mere transmission of information.



The students should always stay the core of the educational process.



There should be standard criteria for selecting qualified teachers to present the
instructional programs.



The Curriculum has to be organized in a spiral manner and has to include social &
cultural aspects in students’ lives.

For the Ministry of Information:


The programs have to use techniques that generate students’ involvement.



Provide means of interaction and to get engaged with students in active dialogues.



Provide ideas and setting that reflect the students’ real life and experience. Besides, to
convert the subject matter in a format suitable to the learners’ experience.



There should be repetition of information in different styles.



Develop students’ critical thinking while explaining.



Efficiently apply the Anchored instruction technique (using videos & enacting).



To apply a proper system of dealing with advertisers and sponsors to get an important
source of income.



To come up with more creative ideas of presenting the material, rather than the old
dull methods of presentation.
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To coordinate with and get advices from professional entities to improve the quality of
production of the programs.

STUDY LIMITATIONS AND SUGGESTIONS FOR FUTURE RESEARCH

This research had some limitations, including lack of diversity in the sample.
Therefore, it is suggested that future studies interview more students from rural areas as
well. Moreover, aided interviews, by which students watch some programs and comment
on them, would be helpful, as well as in depth interviews with potential advertisers in the
instructional programs to see how far it is feasible to advertise on these channels.
Another methodology that would also be interesting for further research is to
conduct a comparative study between the instructional programs and Sesame Street, as a
successful model, to measure the variables that exist in Sesame Street that make it popular
and do not exist in the instructional programs. The study can also consider the production
styles of both programs, and then test their influence on relaying the information and how
far their target audience can recall the information.
One of the major research limitations is the bureaucracy and routine that hinders
meeting Egyptian officials to know their opinion and learn about the obstacles they are
facing. Thus, the researcher has to work hard through red tape to get permissions and
approvals. Most of the officials met were usually suspicious about the reasons behind
gathering information. This will be overcome through cultivation of a healthy research
culture in Egypt.
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Interview
Ms. Latifa El Shafie,
Head of the Instructional Channels & Art Director of the programs
Area I
1. What is the definition of an instructional television programs for primary school
students?
2. When preparing an instructional television program for primary school students,
what are the main steps and who are the main parties involved?
3. What are the standards of preparing a proper instructional television program for
primary school students?
4. What are the standards of selecting the instructional television program presenter/
teacher for primary school stage?
5. From your point of view, what is/ are the main goal/s of the instructional
television programs?
6. What do you think are the main sources of funding for the instructional television
programs?
7. Who is responsible for the programs and the pre- production preparations?
Area 2
8. What are the variables in instructional television programs that may attract the
students to enjoy learning?
9. How can television be efficiently used as a means of presenting instructional
content for primary stage students?
10. What are the main forms of presentation in an instructional television programs?
11. What is the role of visual aids and animation in presenting instructional television
programs for primary stage students?
12. What are the standards and guidelines for using visual aids in the instructional
television programs?
13. How far the primary stage instructional programs efficiently benefit from the
television as an instructional medium in terms of using visual aids?
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14. From your point of view, can you see cooperation between the ministry of
education and television in determining the timing and the topics to be aired?
15. Are the specialized channels aired openly by now? What is the difference between
the programs aired on the specialized and the ones aired on the local television
channels from time to time?
Area 3
16. Can the instructional television programs counter the problem of private lessons in
Egypt? How?
17. What is the mechanism of the instructional programs evaluation -if any- ?
18. Do you think that there is a kind of bureaucracy and routine in the Egyptian Radio
and Television Union? If yes, does this hinder the programs from achieving their
ultimate goals?
19. Do you know about certain means and instructional material available and
affordable for primary stage students?
Area 4
20. Are there related sources or articles that you advice me to go through?
21. Would you like to add anything aside from the flow of questions?
Thank Yo u for yo ur Time and Cooperation.
I’d be pleased to share the findings of my study with you
when it’s finished =D
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ﻣﻘﺎﺑﻠﺔ ﻣﻊ اﻷﺳﺗﺎذة  /ﻟطﻳﻔﺔ اﻟﺷﺎﻓﻌﻰ
اﻷﺷراف اﻟﻔﻧﻰ ﻟﻠﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ
...ﺑﻳﻠﺗزم ﺑﻣﺎﺟﺎء ﻓﻰ ﻛﺗب اﻟﻣدرﺳﺔ ﺑﻳﻠﺗزم ﺑﺎﻷﺳس اﻟﻠﻰ وﺿﻌت أو اﻟﻠﻰ اﺗﺑﻧﻰ ﻋﻠﻳﮫﺎ أو اﻟﻠﻰ ﺣﺎﻳﺗﺑﻧﻰ ﻋﻠﻳﮫﺎ
أﻣﺗﺣﺎن آﺧر اﻟﺳﻧﺔ  ،اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ وﺧﺻوﺻﺎ ﺑﺎﻟﻧﺳﺑﺔ ﻟﻠﻣرﺣﻠﺔ اﻷﺑﺗداﺋﻲ ﻻزم ﻳﺑﻘﻰ ﻓﻳﻪ ﺷﺊ ﻣن اﻟﺟﺎذﺑﻳﺔ ،
اﻟﺟﺎذﺑﻳﺔ ﺑﺎﻗﺻد ﺑﻳﮫﺎ اﻳﻪ ؟ أﻧﺎ ﻣﺎﻗﺻدش ﺑﻳﮫﺎ أظﮫﺎر اﻟﺻورة ﻷن دى ﻣﻣﻛن ﺗﺧطف ﺗرﻛﻳز اﻟطﺎﻟب ﻋن اﻟﻣﺎدة
اﻟﻌﻠﻣﻳﺔ ﻟﻛن اﻟﺟﺎذﺑﻳﺔ ھﻰ أن أﻋرف أﺧﺎطب اﻟﺳن وﻋﻘﻠﻳﺔ اﻟطﺎﻟب أو اﻟﺗﻠﻣﻳذ اﻟﻠﻰ ﻓﻰ اﻟﻣرﺣﻠﺔ اﻷﺑﺗداﺋﻳﺔ أزاى
أوﺻﻞ ﻟﻪ أﺑﻘﻰ ﻣﺣﺑﺑﺔ اﻟﻳﻪ ازاى ﻳﻔﮫﻣﻧﻰ ﺑﺳرﻋﺔ ازاى أﻋرف اﺧﺎطﺑﺔ وأﺗﻛﻠم ﻣﻌﺎه ﺑﻣﺎﻳﺗﻧﺎﺳب ﻣﻊ ﺳﻧﺔ وﻣﻊ
طرﻳﻘﺔ ﺗﻔﻛﻳره ﻣﻊ ﻋﻘﻠﻳﺗﻪ وو...اﻟﻰ آﺧره  ،ﻛﻣﺎن اﻟﺑرﻧﺎﻣﺢ اﻟﺗﻌﻠﻳﻣﻰ ﻻﺑد أن ﻳﻠﺗزم ﺑﺗﻘدﻳم زى ﻣﺎﻗﻠت ﺑﻣﺎ ﺟﺎء ﻓﻰ
ﻛﺗﺎب وﺑﻧﻔس أﺳﻠوب ﺗﻘدﻳﻣﺔ ﻓﻰ اﻟﻣدرﺳﺔ ﻳﻌﻧﻰ ﺑﻣﻌﻧﻰ ﻟواﻧﺎ ﺑدرس اﻟﻠﻐﺔ اﻟﻌرﺑﻳﺔ ﻓﻰ اﻟﻣدرﺳﺔ ﻓﻰ  40ﺣﺻﺔ ﻋﻠﻰ
ﺳﺑﻳﻞ اﻟﻣﺛﺎل ﻣﺎﻗدرش أﻗول اﻧﮫم  40وﻻ ﻷ ﻟو أﻧﺎ ﺑدرﺳﮫﺎ ﻋﻠﻰ  40ﺣﺻﺔ ﻳﺑﻘﻰ ﻻزم أﻗدم ﻟﻪ ده ﻋﻠﻰ  40ﺣﻠﻘﺔ
ﺑﺣﻳث أﻗدم ﻟﻪ اﻟﺣﻠﻘﺔ ﺑﻣﺎﻳﺗﻧﺎﺳب ﻣﻊ ﺣﺻﺔ ﻣﺎﺟﺑش ﻛﻞ 3أو  4دروس واروح ﺣطﺎھم ﻓﻰ ﻣرة واﺣدة ﻷ ده ﺑﻳﺑﻘﻰ
ﺗﻠﺧﻳص ده ﻣﻣﻛن أﻋﻣﻠﺔ اﻣﺗﻰ ﻓﻰ اﻟﻣراﺟﻌﺎت ﻟﻣﺎآﺟﻰ اراﺟﻊ ﻣﻣﻛن اﺿم دروس ﻟﻛن واﻧﺎ ﺑﺎﺷرح .اﻟﺷرح ﻏﻳر
اﻟﻣراﺟﻌﺔ اﻟﺷرح ﻣﻌﻧﺎه ﺟزء ﺟزء ﻣﺎﺷﻳﺔ ﻣﻊ اﻟﻣدرﺳﺔ ﻛﻣﺎن ﻧﻘطﺔ ﻣﮫﻣﺔ ﺟدا ﻓﻰ اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ ﻻﻳﺳﺑق
اﻟﻣدرﺳﺔ وﻻﻳﺗﺄﺧر ﻋن اﻟﻣدرﺳﺔ ﻷن ﻟو أﺗﺄﺧر ﺑﻳﺑﻘﻰ اﻟطﺎﻟب ﺧﻼص درس ﻓﻰ اﻟﻣدرﺳﺔ وﻋرف ﻳﻌﻧﻰ ﻳﻘﻞ
اھﺗﻣﺎﻣﺔ ﻗوى ﺑﺎﻟﺑرﻧﺎﻣﺞ وﻟو ﺳﺑق ﺣﺗﺑﻘﻰ ﻣﺎدة ﻣش ﻣﻌروﻓﺔ ﻟﻠطﺎﻟب ﻓﻣﻣﻛن ﻣﺎﻳﺑﻘﺎش ﻓﺎھﻣﮫﺎ ﻛوﻳس وﻟو اﻧﻧﺎ ﻛﻧﺎ
ﺑﺎﺗذﻛر زﻣﺎن ﻛﻧﺎ ﺑﻧﺣﺿر اﻟدرس اﻟﻠﻰ ﺟﺎى واﺣﻧﺎ ﻓﻰ اﻟﺑﻳت ﻧﺣﺿر اﻟﻠﻰ ﺣﺎﻧﺄﺧذه طﺑﻌﺎ أﻧﺎ ﻓﻰ رأى ان ده ﻣش
ﻏﻠط أﻧﻰ أﻧﺎ أدى ﻟﻪ اﻟدرس اﻟﻘﺎدم ﺑس اﻟدرس اﻟﻘﺎدم ﻓﻘط ﻣش اﻟﻌﺷر دروس اﻟﻘﺎدﻣﻳﻳن ﻳﻌﻧﻰ ﻣﺎﻳﻧﻔﻌش ادى ﻟﻪ ﻛم
ﻣن اﻟدروس اﻟﻠﻰ ﻟﺳﺔ ﻣﺎأﺧدھﺎش ﻣﻣﻛن أدى ﻟﻪ أﺳﺑق ﺑدرس ﻟﻛن اﻛﺗر ﻣن ﻛده ﻷ ھﻰ دى اھم اﻟﻌﻧﺎﺻر اﻟﻠﻰ
ﻳﺟب أﻧﻪ ﻳﺷﻣﻠﮫﺎ اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ ده ﻣن اﻟﻧﺎﺣﻳﺔ اﻟﻌﻠﻣﻳﺔ  ،ﻣن ﻧﺎﺣﻳﺔ اﻷﺳﺗﺎذ أو اﻟﻣدرس اﻟﻠﻰ ﺑﻳﻘدم ﻻزم ﺗﺗوﻓر
ﻓﻳﻪ ﻳﺑﻘﻰ ﻋﺎرف ازاى ﻳﺧﺎطب اﻟﺳن ده  ،ﻣﺄﻗدرش أﺟﻳب ﻣدرس ﺑﻳﺧﺎطب ﻟﺛﺎﻧوى أو ﺑﻳدرس ﻟﺛﺎﻧوى وأﺧﻠﻳﻪ
ﻳدرس ﻷﺑﺗداﺋﻰ ﻣﻔﻳش ﺷك ان أﺳﻠوﺑﺔ ﻣش ﺣﻳﻧﺎﺳب ﺑﺗوع ﻣرﺣﻠﻪ اﺑﺗداﺋﻳﺔ ﺑﻳﺑﻘﻰ ﻟﻪ ﻣواﺻﻔﺎت ﻣﻌﻳﻧﺔ ﻣدرس
اﻷﺑﺗداﺋﻰ ﻋﻠﻰ اﻟﺷﺎﺷﺔ ﻓﻰ ﺷﻛﻠﻪ وﻟﺑﺳﻪ  ،طﺑﻌﺎ ﻛﻞ اﻟﻣدرﺳﻳن ﺑﻳﺟوﻧﻰ ﻋن طرﻳق وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ھﻰ
اﻟﻠﻰ ﺑﺗرﺷﺣﮫم ﺑﺗﻘوﻟﻰ ده ﻓﻰ ﻣﺎدة ﻛذا ﻟﻣرﺣﻠﺔ ﻛذا ھﻰ اﻟﻠﻰ ﺑﺗﺣددﻟﻰ اﻟﻣرﺣﻠﺔ طﺑﻌﺎ ﺗﺑﻊ اﻟﻣﺎدة اﻟﻠﻰ ھو ﻣﺧﺻص
ﻟﻳﮫﺎ اﻟﻣدرس .ﻓﻳﻳﺟﻰ دورى ﻓﻰ اﻟﺗﻠﻳﻔزﻳون ﺑﺎﻋﻣﻞ ﺗﺳت ﻛﺎﻣﻳرا اﻟﮫدف ﻣن ﺗﺳت اﻟﻛﺎﻣﻳرا ﺛﻼث ﺣﺎﺟﺎت ،
اﻟﺣﺎﺟﺔ اﻷوﻟﻰ اﻧﻪ ﻣﺎﻳﻛﻧش ﻳﻛون ﻋﻧده درﺟﺔ ﻗﺑول ﻓﻰ اﻟﺷﻛﻞ ﻣﻌﻘول ﻣﺎﻳﻛﻧش ﺷﻛﻠﻪ ﻣﻧﻔر أو ﺣﺎﺟﺔ واﻟﺣﺎﺟﺔ
اﻟﺛﺎﻧﻳﺔ ﻣﺎﻳﻛﻧش ﻋﻧده ﻋﻳوب ﻓﻰ اﻟﻧطق ﻳﻌﻧﻰ ﻣﺎﻳﻛﻧش اﻟدغ ﻣﺎﻳﻛﻧش اﻟﺳﻳن ﺑﺗﺎﻋﺗﻪ ﻣش واﺿﺣﺔ اﻟره ﻓﻳﮫﺎ ﺣﺎﺟﺔ
ﻣﺎﻳﻛﻧش ﺑﻳﺎﻛﻞ ﺣروف ﺣﺎﺟﺎت ﻛده واﻟﺣﺎﺟﺔ اﻟﺛﺎﻟﺛﺔ وھﻰ ﻣﮫﻣﺔ ﺟدا ﻳﻛون ﻋﻧده ﻗدرة ﻋﻠﻰ اﻟﺗوﺻﻳﻞ ﺑﻣﻌﻧﻰ اﻳﻪ أﻧﺎ
ﻣﻣﻛن اﺑﻘﻰ ﻓﺎھﻣﺔ ﻟﻣﺎآﺟﻰ اﺗﻛﻠم ﻣﻌﺎﻛﻰ ﻛﺗﻳر ﻛﺗﻳر ﺑﺣﻳث اﻧك ﻣﺎﺗﻔﮫﻣﻳش ﻣﻧﻰ ﺣﺎﺟﺔ ﻟﻛن اﻧﺎ ﻓﺎھﻣﺔ وﻋﺎرﻓﺔ ﻋﺎﻳزة
أﻗول اﻳﻪ ﺑس ﻟﻸﺳف ﻗدرﺗﻰ ﻋﻠﻰ اﻟﺗﻌﺑﻳر أو اﻟﺗوﺻﻳﻞ ﻣﺎﺑﺗﺑﻘﺎش ﻗدرة ﻣظﺑوطﺔ ﻻزم أﻋرف ازاى اﻟﻔﻛرة اﻟﻠﻰ
ﻓﻰ دﻣﺎﻏﻰ  ،اﻟﺟﻣﻞ واﻟﻌﺑﺎرات اﻟﻠﻰ ﺑﺎﺳﺗﺧدﻣﮫﺎ ﺑﺣﻳث اﻧﮫﺎ ﺗوﺻﻞ ﻟﻠﻰ ﻗداﻣﻰ ﻛﺎﻣﻠﺔ وﻣظﺑوطﺔ ﺑدون ﻣﺎأزھﻘﺔ ﻣن
ﻛﺗر اﻷﻋﺎدة  ،ﻓﻰ ﻣدرس ﻟﻣﺎ ﻳﺷرح ﻳﻌﻳد وﻳﻛرر ﻧﻔس اﻟﻔﻛرة أو ﻧﻔس اﻟﻣﻌﻠوﻣﺔ ﻳﻌﻳدھﺎ ﻓﻰ ﻛذا ﺟﻣﻠﺔ ﻣﺧﺗﻠﻔﺔ
ﻳﻣﻛن ﻳﻌﻣﻞ ﻟﻠطﺎﻟب ﻧوع ﻣن اﻟﺗﺷوﻳش  .اﻟﺛﻼث ﺣﺎﺟﺎت دول ﻣﮫﻣﻳن ﻋﻧدى ﻓﻰ ﺗﺳت ﻟﻛﺎﻣﻳرا اﻟﻠﻰ ﺑﻳﺗﻌﻣﻞ .
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ﻣدرس اﻷﺑﺗداﺋﻰ ﺑﻳزﻳد ﻋﻠﻳﻪ ﻛﻣﺎن ﺣﺗﻰ طرﻳﻘﺔ ﻟﺑﺳﺔ ﻣش أﺳﺗﺎذ ﺑﻛراﻓت وﺑدﻟﻪ ﻛﺎﻣﻠﺔ ﻗدام ﺗﻼﻣﻳذ اﻷﺑﺗداﺋﻰ ﻷ أﻧﺎ
داﻳﻣﺎ ﺑﺎﺣﺎول أﺧﺗﺎرھم ﺷﺑﺎب ﻗرﻳﺑﻳن ﻣن ﺳﻧﻪ ﻣﺎﻳﺑﻘﺎش ﺟدو ﺑﺎﻟﻧﺳﺑﺔ ﻟﻪ ﻳﺑﻘﻰ ﻋﻠﻰ اﻷﻗﻞ أﺧوه اﻟﻛﺑﻳر ﻓﺎھﻣﺎﻧﻰ ...
ﺣرﻛﺔ اﻟﻣدرس ﺑﺎﻟﻧﺳﺑﺔ ﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳم اﻷﺑﺗداﺋﻰ ﻣش ﻗﺎﻋد ﻣش ﻗﺎﻋد ﻋﻠﻰ ﻣﻛﺗب وﻻ ﻗﺎﻋد ﻋﻠﻰ دﺳك ﻣﺗﻛﺗف
وﻗﺎﻋد ﻷ ﻻزم ﻳﺑﻘﻰ ﻓﻰ ﻧوع ﻣن اﻟﺣرﻛﺔ ﻳﺑﻘﻰ ﻓرى وھو ﺑﻳﺗﺣرك وھو ﺑﻳﺗﻛﻠم ﺑﻳﺿﺣك ﻣﻣﻛن ﻳداﻋب اﻟوﻻد ﻳﻌﻧﻰ
ﻣرﺣﻠﺔ اﻷﺑﺗداﺋﻰ ﻟﮫﺎ أﺳﻠوب ﻣﻣﻳز ﺷوﻳﺔ ﻓﻰ طرﻳﻘﺔ اﻟﺗﻘدﻳم ﺗﺧﺗﻠف طﺑﻌﺎ ﻋن اﻷﻋدادى واﻟﺛﺎﻧوى ﻓﻰ طرﻳﻘﺔ
اﻟﺗﻘدﻳم ﻛﺗﻳر ﺟدا  .ده ﺑﺎﻟﻧﺳﺑﺔ ﻟﻠﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ .


ﻣﺎھﻰ ﺧطوات اﻋداد اﻟﺑرﻧﺎﻣﺞ ؟

اﻟﺑرﻧﺎﻣﺞ ﺑﻳﺑدأ ﻣن اﻧﺎ ووزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ﺑﻧﻛﻣﻞ ﺑﻌض اﻟﺣﺎﺟﺗﻳن اﻟﻠﻰ ﺑﻧﺎﺧدھم ﻣن وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم
وھﻣﺎ أﺳﺎﺳﻳﺗﻳن ﺑﺎﻟﻧﺳﺑﺔ ﻟﻰ اﻟﻧص اﻟﻌﻠﻣﻰ واﻟﻣدرس  ،اﻟﻧص اﻟﻌﻠﻣﻰ ﻣﺎﻗدرش اﺑدا أﻋﻣﻠﻪ ﻣن ﻋﻧدى وﻻ أﻋده اﻟﻰ
آﺧره وﻻﻳﺑﻘﻰ ﻋﻧدى ﻧﺎس ﻳﻌﻣﻠوا اﻟﻛﻼم ده ﻓﺑﻳﺟﻳﻧﻰ اﻟﻧص ﻣﻛﺗوب ﻣن ﻣرﻛز ﺗطوﻳر اﻟﻣﻧﺎھﺞ ﻣن ﻣﺳﺗﺷﺎرﻳن
اﻟﻣﺎدة ﺑﻳﺟﻳﻧﻰ ورق ﻣﻛﺗوب وزى ﻣﺎﻗﻠت ﻟك ﺑﻳرﺷﺣوا اﻟﻣدرس ﻟﺗﺳت اﻟﻛﺎﻣﻳرا  ،ﺑﻌد ﻣﺎﻳﻳﺟﻰ اﻟﻧص اﻟﺗﻌﻠﻳﻣﻰ
ﺑﻳروح ﻟﻠﻣدرس اﻟﻣﺧﺻص ﻟﻠﻣﺎدة وﺑﻧﺑﺗدى ﻧﻌﻣﻞ ﺣﺎﺟﺔ اﺳﻣﮫﺎ اﻟﺟراﻓﻳك ﻳﻌﻧﻰ ﻣﻌﻧﺎه ﻳﺗﻛﺗب ﻓوﻧط أﻧﺎ ﻣﺎﺑﺎﻛﺗﻔﻳش
ﻓﻘط ﺑﺎﻟﺷرح اﻟﺷﻔوى ﻟﻠﻣدرس ﻷ ﻻزم ﺑﻳﺑﻘﻰ ﻓﻳﻪ ﻓوﻧط ﻣﻛﺗوب وﻳﺗﻛﺗب ﺑﺎﻟﺟراﻓﻳك واذا ﻛﺎن رﻳﺎﺿﺔ أو ﺣﺳﺎب أو
ھﻧدﺳﺔ أو ...اﻟﻰ آﺧره ﺑﻳﺑﻘﻰ ﻓﻳﻪ ﻧظرﻳﺎت ﺑﺗﺗرﺳم اذا ﻛﺎﻧت ﻣﺛﻼ ﻣواد ﻋﻠﻣﻳﻪ ﺑﻳﺑﻘﻰ ﻓﻳﻪ ﺗﺟﺎرب ﺑﺗﺗﻌﻣﻞ ﻛﻞ ده
ﺑﺎﻟﺟراﻓﻳك أو اﻟﺗﺟﺎرب ﺑﻣﻌﻧﻰ أﺻﺢ ﺑﻧروح ﻧﺻور ﻓﻰ ﻣﻌﺎﻣﻞ ﺑﺎﻟﻣدارس ﻟو ﺑﺗﻛﻠم ﻋن اﻟﺟﻐراﻓﻳﺎ ﻳﺑﻘﻰ ﻻزم ﻋﻧدى
وﺳﺎﺋﻞ اﻳﺿﺎﺣﻳﺔ ﻟﻠﻰ أﻧﺎ ﺑﺎﻗوﻟﻪ ﻋﻧدى ﻣﺛﻼ ﺑﺎﺗﻛﻠم ﻋن اﻟطﻘس اﻟﺷﻣس اﻟﮫوا ﻣﻌرﻓش اﻳﻪ اﻟﻠﻳﻞ اﻟﻧﮫﺎر اﻟﻧﺟوم
اﻟﺳﻣﺎ اﻷرض اﻟﻧﺧﻳﻞ اﻟﻧﻳﻞ اﻟﻰ آﺧره ﻻزم ﻛﻞ ده ﻣﺻﺎﺣﺑﻪ ﺻورة ﻟﻠوﻟد أو ﻟﻠطﺎﻟب اﻟﻠﻰ ﻗﺎﻋد وﺷﺎﻳف
ﻓﺎﻟﺟراﻓﻳك ھو ﺗﻘرﻳﺑﺎ اﻟﻠﻰ ﺑﻳﻘوم ﺑﺎﻟﻣﮫﻣﺔ دى ،اﻟﻛﺗﺎﺑﺔ ﻓﻰ ﺧﻼل ﻣراﺣﻞ ﻛﺗﺎﺑﺔ اﻟﺟراﻓﻳك ﺑﻳﺟﻲ اﻟﻣدرس ﺑﻳراﺟﻊ
داﻳﻣﺎ ﻣﻊ اﻟﻔﻧﻰ اﻟﻠﻰ ﺑﻳﻛﺗب اﻟﺟراﻓﻳك ﺑﻳراﺟﻊ ﻣﻌﺎه ﻋﻠﺷﺎن طﺑﻌﺎ ﺿﻣﺎن ﻷن دى ﻣﺎدة ﻋﻠﻣﻳﺔ ﻣﺎﻳﺑﻘﺎش ﻓﻳﻪ ﺣرف
ﻏﻠط ﻣﺎﻳﺑﻘﺎش ﻓﻳﻪ ﻓﺻﻠﻪ ﻧﻘطﻪ أى ﺣﺎﺟﺔ ﺗﺑﻘﻰ ﻣظﺑوطﺔ  ،ﻛﻣﺎن اﻟﺷﺎﺷﺔ ﻣﮫﻣﺔ ﻗوى ﺑﻳﺑﻘﻰ ﻋدد اﻷﺳطر ﻓﻳﮫﺎ ،
ﺣﺟم اﻟﺧط  ،اﻟﻔوﻧط اﻟﻣﻛﺗوب ھو ﻛﺑﻳر ﻗوى  ،ھو ﺻﻐﻳر ﻗوى ﻻزم ﻳﺑﻘﻰ ﺧط واﺿﺢ  .اﻷﻟوان ﻋﻧدى اﻳﻪ اﻟﻠون
ﻟﻠﻔوﻧط اﻟﻠﻰ اﻧﺎ ﺑﺎﻛﺗﺑﻪ ﻟوﻧﻪ ﻛذا ﻣﻊ ﺧﻠﻔﻳﻪ اﻟﺷﺎﺷﺔ ﻟوﻧﮫﺎ اﻳﻪ ﻳﻌﻧﻰ ﻣﺎﺣطش ﻟوﻧﻳن ﻣﻣﻛن ﻳﺑﻘوا ﺿد ﺑﻌض أو ﻋﻛس
ﺑﻌض ﻣﺎﻳﺑﻘﺎش اﻟﺷﺎﺷﺔ ﻟوﻧﮫﺎ ﺑﻠو وأﻧﺎ أﺣط ﻟون أورﻧﺞ ﺑﺎھت أو ﺣﺎﺟﺔ ﻷ ﻻزم ﻓﻰ ﺣﺎﺟﺔ ﻓﻧﻳﺔ ﺑﺗﻘول ﻻزم ﻳﺑﻘﻰ
ﻓﻰ ﺗواﻓق ﻓﻰ اﻷﻟوان ﺧطوط وﺧﻠﻔﻳﺔ  ،اﻻﺣﺟﺎم  ...اﻟﻰ آﺧره  .ﻓدى ﺑﺗﻘوم ﺑﻳﮫﺎ ﻣﮫﻣﺔ اﻟﺟراﻓﻳك  ،ﺑﻌد ﻛده ﻳﺟﻰ
اﻟﺗﺻوﻳر  ،اﻟﺗﺻوﻳر ﻓﻰ اﻷﺳﺗودﻳو اﻟﻣدرس ﺑﻳدﺧﻞ اﻷﺳﺗودﻳو ﻣﻌﻣول ﻟﻪ دﻳﻛورات ﺑﺷﻛﻞ ﻳﺗﻧﺎﺳب ﻣﻊ ان ﻣﻣﻛن
ده ﻳﺑﻘﻰ ﻓﺻﻞ ﻣﻣﻛن ﻳﺑﻘﻰ ﺣﺟرة ﻣﻛﺗب ﻣﻣﻛن ﻳﺑﻘﻰ دﺳك اﻟﻣﮫم ﻻزم ﻳﺑﻘﻰ ﺣﺎﺟﺔ ﺗﻧم ﻋن اﻟﺑرﻧﺎﻣﺞ ده ﻳﻛون
ﺑرﻧﺎﻣﺞ ﻋﻠﻣﻰ أو ﺑرﻧﺎﻣﺞ ﺗﻌﻠﻳﻣﻰ ﻳﺗم ﺗﺻوﻳر اﻟﻣدرس وھو ﺑﻳﺷرح وﻳﺑﻘﻰ ﻓﻳﻪ ھﻧدﺳﺔ اذاﻋﺔ ﺧﺎرﺟﻳﺔ ﻣﻣﻛن ﻳﻌﻣﻞ
ﻣوﻧﺗﺎج ﻓﻰ ﻧﻔس اﻟوﻗت أو ﻣﻣﻛن ﻳﺗﻌﻣﻞ اﻟﻣوﻧﺗﺎج ﺑﻌد ﻛده ﻳﻌﻧﻰ دى طرﻳﻘﺔ ودى طرﻳﻘﺔ ﻳﻌﻧﻰ أﻧﺎ ﻟو ﻣﺗوﻓر ﻋﻧدى
اذاﻋﺔ ﺧﺎرﺟﻳﺔ ﻣﻣﻛن أﺳﺟﻞ ﺑﻣﺎﻳﺳﻣﺢ ﻟﻸذاﻋﺔ ﻋﻠﻰ طول وﻟو أﻧﺎ ﻣﺎﻋﻧدﻳش ﻋرﺑﻳﺔ اذاﻋﺔ ﺧﺎرﺟﻳﺔ وﺑﺳﺟﻞ
ﺑﻛﺎﻣﻳرا أو اﻟﻰ آﺧره ﻓﺎﺑرﺟﻊ اﻟﺗﻠﻳﻔزﻳون ﺑﻌد ﻛده ﻋﻠﻰ أﺳﺗودﻳوھﺎت اﻟﻣوﻧﺗﺎج وﺑﺎﻋﻣﻞ ﻋﻣﻠﻳﺔ اﻟﻣوﻧﺗﺎج ﺑﺗﺎﻋﻰ .
اﻟﻣوﻧﺗﺎج ﺑرﺿﺔ ﺑﺎﺻﻣم ان ﻳﺑﻘﻰ ﺣﺎﺿر ﻓﻳﻪ اﻟﻣدرس ﻷن دورﻧﺎ ان اﺣﻧﺎ ﻣﻧﻔذﻳن أﻧﺎ ﻋﻧدى اﻟﻛﺎﺳت اﻟﻔﻧﻰ ﻓﻘط
اﻟﻣدرس ھو ﺑﻳﺑﻘﻰ اﻟﺟﺎﻧب اﻟﺗﻌﻠﻳﻣﻰ ﻓﻰ اﻟﻣوﺿوع ﻋﻠﺷﺎن ﺑرﺿﺔ ﻣﺎﻳﻛﻧش ﻓﻳﻪ ﺣﺎﺟﺔ ﻏﻠط ﻣﻔﻳش ﻛت ﻳﺟﻰ
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ﻋﻠﺷﺎن اﻧﺎ ﺑﺎﻋﻣﻞ ﻓﺎﺻﻞ ﻣﺎﻳﺗﻘطﻌش اﻟﻛت ﻋﻧد ﻧﺻف ﻣﻌﻠوﻣﻪ ﻣﺎﻳﺗﻘطﻌش ﻋﻧد ﻧﺻف اﺟﺎﺑﻪ ﻣﺎﻛﻣﻠﺗش ﻳﻌﻧﻰ اﻣﺗﻰ
أﻗطﻊ أﻣﺗﻰ ادﺧﻞ .
ﻳﻌﻧﻰ اﻟﺑرﻧﺎج اﻟﺗﻌﻠﻳﻣﻰ ﺻﻌب ﻳﺎﻣﺎھﻳﺗﺎب أﻧﺎ اﺷﺗﻐﻠت ﻣﻧوﻋﺎت واﺷﺗﻐﻠت أﺧﺑﺎر ﻷ اﻟﺗﻌﻠﻳﻣﻳﺔ ﺻﻌﺑﺔ ﺻﻌﺑﺔ ﺟدا ﻓﻰ
ﺗﻧﻔﻳذ اﻟﺑرﻧﺎﻣﺞ ﻷن أى ﻏﻠطﺔ ﻓﻳﮫﺎ ﻣﻣﻛن ﺟدا ﺗﮫد اﻟﺑرﻧﺎﻣﺞ ﻛﻠﻪ وﺗﮫد اﻟﺑرﻧﺎﻣﺞ ازاى ان اﻟطﺎﻟب ﻣﺎﻳﺑﻘﺎش ﻓﺎھم
ﺣﺎﺟﺔ ﻣش ﻗﺎدر ﺗوﺻﻠﻪ اﻟﻣﻌﻠوﻣﺔ ﻓﺎﺑﺎﻟﺗﺎﻟﻰ ﺑﻳﺿﻳﻊ اﻟﮫدف  ،ﻣﺎﻛﺎﻧش ﻓﻳﻪ ﺷﺊ ﻣن اﻟدﻗﺔ اﻟﻛﺑﻳرة ﺟدا واﻟﻣﻼﺣظﺔ
واﻟرﻗﺎﺑﺔ ﻋﻠﻰ اﻟﻣﺎدة أﻧﺎ ﻣﺎﻗﺻدش اﻟرﻗﺎﺑﺔ ﺑﺎﻟﻣﻌﻧﻰ اﻟﻣﻔﮫوم أﻗﺻد اﻟرﻗﺎﺑﺔ ﻋﻠﻰ ﺻﺣﺔ اﻟﻣﺎدة اﻟﻌﻠﻣﻳﺔ اﻟﻠﻰ ﺑﺗﺗﻘدم
دى ﻻزم اﻟﻌﻧﺎﺻر ﺗﺑﻘﻰ ﻣﺗوﻓرة ﻟﻧﺟﺎح اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ .


ﺗﺣﻘﻳق اﻟﮫدف ﻣن اﻟﺑرﻧﺎﻣﺞ  ،ﻣﺎھو اﻟﮫدف اﻷﺳﺎﺳﻰ وراء اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ ؟

أﺣﻧﺎ طﺑﻌﺎ ﻟﻣﺎ أﺗﻌﻣﻠت اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ أو اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ﻛﺎن ھدﻓﮫﺎ اﻟﻘﺿﺎء ﻋﻠﻰ اﻟدروس اﻟﺧﺻوﺻﻳﺔ
وﻣﺣﺎرﺑﺗﮫﺎ اﻟﻠﻰ ﺣﺻﻞ ﻳﺎﻣﺎھﻳﺗﺎب ﻋﻠﺷﺎن ﻧﻛون ﺻرﺣﺎء وواﺿﺣﻳن ﺑﺎﻟﻧﺳﺑﺔ اﻧﻣﺎ ﺣﺎﺗﻛﻠم ﻣن ﺧﻼل رؤﻳﺗﻰ وﻗرﺑﻰ
ﻟﻠﻌﻣﻠﻳﺔ  ،اﻟطﻼب ﻋﻧدﻧﺎ ﺗﻧﻘﺳم اﻟﻰ ﻓﺋﺗﻳن ﻛﻞ ﻣﻧطﻘﺔ اﻟرﻳف واﻟﺻﻌﻳد ﺑﻳﺷوﻓوا اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﺑﺎﻟﺗﻠﻳﻔزﻳون ﻳﻣﻛن
اﻟﻘﺎھرة وأﺳﻛﻧدرﻳﺔ واﻟﺟﻳزة اﻟﻣﺣﺎﻓظﺎت دى أﻗﻞ أﻗﻞ ﻛﺛﺎﻓﺔ ﻓﻰ اﻟﻣﺷﺎھدة اﻟﺳﺑب اﻳﻪ ؟ أوﻻ ﻋﺎﻳزة اﻗوﻟك زى
ﻣﺎﻗﻠت ﻟك ان ﺛﻘﺎﻓﺔ اﻟﻘﻧوات أو اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻣش واﺻﻠﺔ ﻟﻠﻧﺎس ﻟﻳﻪ  ،اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ أو اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ
ﻣش واﺧده ﺣظﮫﺎ ﻣن اﻷﻧﺗﺷﺎر ﻳﻌﻧﻰ اﻟﺻﺣﺎﻓﺔ ﻣش ﺑﺗﻠﻘﻰ اﻟﺿوء ﻋﻠﻳﮫﺎ ﺑﺷﻛﻞ ﻛﺑﻳر ﻳﻌﻧﻰ ﻣﻣﻛن ﺟدا اﻟﺻﺣﺎﻓﺔ
ﺗﻔرد ﻟك ﺻﻔﺣﺔ ﻓﻰ اﻟﺟرﻧﺎل ﺗﺗﻛﻠم ﻋن ﻣﺳﻠﺳﻞ أو ﻋن ﺑرﻧﺎﻣﺞ ﻣﻧوﻋﺎت ﺑﻳﺗﻌﻣﻞ ﻟﻛن ﻋﻣرھﺎ ﻣﺎﺗﻔرد ﻟك ﻧﺻف
ﺻﻔﺣﺔ ﻋﻠﺷﺎن اﻟﺑرﻧﺎﻣﺞ اﻟﺗﻌﻠﻳﻣﻰ ﻧﻘول ﻟﻳﻪ وﻣش ﻟﻳﻪ ھو ده اﻟﻠﻰ ﺣﺎﺻﻞ  ،ھﻣﺎ ﻣﺎﺑﻳدوش اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ
ﻣﺎﺑﻳﻠﻘوش ﻋﻠﻳﮫﺎ اﻟﺿوء ﺑﻣﺎ ﻓﻳﻪ اﻟﻛﻔﺎﻳﺔ  ،ﺑﻧﺑﻌت ﻛﺗﻳر ﺗﻧوﻳﮫﺎت ﻟﻧﺎس اﻧﺷروا ﻟﻧﺎ ﻳﻧﺷروا اﻟﺧﺑر ﻓﻰ ﺣﺗﻪ ﺻﻐﻳرة
ﻋﻠﻰ اﺳﺗﺣﻳﺎء ﻓﻰ آﺧر اﻟﺻﻔﺣﺔ ﻣن ﺗﺣت ﻳﻣﻛن ﻛﺗﻳر ﺟدا ﻣن اﻟﻧﺎس ﻣﺎﺗﺷﻔﮫﺎش ده ﻧﻣرة واﺣد ﻣﺎﺑﻳﻠﻘﺎش ﻋﻠﻳﮫﺎ
اﻟﺿوء ﺑﺷﻛﻞ ﻛﺎف .
اﻟﺣﺎﺟﺔ اﻟﺗﺎﻧﻳﺔ اﻟﻧﺎﺣﻳﺔ اﻟﻣﺎدﻳﺔ ﺑﺗﻠﻌب دور ﻛﺑﻳر أى ﺑﻳت ﺑﺗﺗوﻓر ﻟﻪ اﻣﻛﺎﻧﻳﺎت ﻣﺎدﻳﺔ ﺑﺻراﺣﺔ ﻛده وﺧﻠﻳﻧﺎ ﺻرﺣﺎء
اﻷم أو اﻷب ﺑﻳرﻳﺣوا ﻧﻔﺳﮫم ﺑﺎﻟدروس اﻟﺧﺻوﺻﻳﺔ ﻟﻳﻪ ؟ ﺗﻘوﻟك أﻧﺎ دﻟوﻗت ﺣﺎﻓﺗﺢ اﻟﺗﻠﻳﻔزﻳون ﻓﻰ آه ﺟدول
ﺑراﻣﺞ ﻣﻧﺷور ﻓﻰ اﻟﺟراﻳد ﻋن ﻣواﻋﻳد وﻻﺣﺎﺟﺔ ﻓﺎﻟﻘدرة اﻧك ﺗﻘﻌدى ﺗﻠﻣﻳذ ﻓﻰ اﺑﺗداﺋﻰ أو اﻋدادى ﻋﻠﺷﺎن ﻳﺷوف
ﻻزم اﻷم ﺗﺑﻘﻰ ﻗﺎﻋدة ﻷ ﺗﺷوف ﻷ أﻗﻌد اﻟﺳﺎﻋﺔ ﻛذا وﺷوف وﻣﺎﻳﻘﻣش ﻣن ﻗدام اﻟﺗﻠﻳﻔزﻳون وﻣﺎﻳروﺣش ﻳﻠﻌب
ﺣﺎﺟﺔ ﺗﺎﻧﻳﺔ ﻋﻠﻰ اﻟﻛﻣﺑﻳوﺗر ﻣﺎﻳﻛﻠﻣش ﺻﺎﺣﺑﻪ ﻓﻰ اﻟﺗﻠﻳﻔون آه اﻟﺗﻠﻳﻔزﻳون أھو ﺷﻐﺎل واﻟوﻟد ﻣﻣﻛن ﻳﻘوم وﻳﺳﻳﺑﻪ ﻟﻛن
ﻟو اﻟﻣدرس ﻗﺎﻋد ﻻﻳﻣﻛن اﻟوﻟد ﻳﻌﻣﻞ ﻛده ﺻﺢ وﻻﻷ ﻣش ﺣﺎﻳﻘدر ﻳﺳﻳب اﻟﻣدرس وﻳﻘوم ﻳﻠﻌب أو ﻳﻛﻠم ﺻﺎﺣﺑﻪ ﻓﻰ
اﻟﺗﻠﻳﻔون اذا اﻟﺗﻠﻳﻔزﻳون ﻣش ﺣﺎﻳﻘدر ﻳﺣﻛم اﻟوﻟد وﻳﻘوﻟﻪ أﻗﻌد ﻻزم اﻷم  ،واﻷم أﻧﺎ ﻣﺎأرﻳﺢ دﻣﺎﻏﻰ طب أﻧﺎ ﻣﺎأﺟﻳب
ﻣدرس ھو اﻟﻠﻰ ﻳﻘوم ﺑﺎﻟﻌﻣﻠﻳﻪ ﻛﻠﮫﺎ  .ﻧﻘطﺔ ﺗﺎﻟﺗﻪ دى ﺧطﻳرة ﺟدا وﻣﮫﻣﺔ ﺟدا دﻟوﻗت أﻋﻣﺎل اﻟﺳﻧﺔ وھﻰ ﺗﻌﺗﺑر
ﻳﻌﻧﻰ ﻋﻠﻳﮫﺎ ﺟزء ﻛﺑﻳر ﻣن ﻧﺗﻳﺟﺔ آﺧر اﻟﺳﻧﺔ ﻣﻳن ﺑﻳﺣطﮫﺎ ؟ اﻟﻣدرﺳﻳن ﻷن ﻟﻣﺎ أﺟﻳب ﻷﺑﻧﻰ ﻣدرس ﻓﻰ اﻟﺑﻳت أﻧﺎ
ﻋﻠﻰ اﻷﻗﻞ ﺿﻣﻧت اﻋﻣﺎل اﻟﺳﻧﺔ ﻓﺎھﻣﺔ أزاى  ،ﻳﻌﻧﻰ اﻟﻣدرس ﺟﻰ ﻳرﻳﺢ دﻣﺎﻏﻰ أﻧﺎ ﻛﺎأم ﺿﻣﻧت أﻋﻣﺎل اﻟﺳﻧﻪ
ﺿﻣﻧت ان اﻟوﻟد ﻳﻘﻌد ﻣﻌﺎه اﻟﺳﺎﻋﺔ أو اﻟﺳﺎﻋﺗﻳن اﻟﻠﻰ ﺣﺎﻳﻘﻌدھم ﻣﺎﻳﺗﺣرﻛش ﻣن ﻣﻛﺎﻧﻪ ﺿﻣﻧت اﻧﻪ ﺣﺎﻳﺷﻳﻞ ﻋﻧﻰ
ﻋﺑﺄ اى ﺣﺎﺟﺔ ﻓﻰ ﻣواﻋﻳد ھو اﻟﻠﻰ ﺣﺎﻳوﺟﻪ اﻟوﻟد اﺳﺗﻧﻧﺎﻧﻰ اﻟﺳﺎﻋﺔ ﻛذا اﻧﺎ ﺟﺎى ﻟك ،ﺑﺻراﺣﺔ ﺑﺗﺑﻘﻰ ﻋﻣﻠﻳﺔ راﺣﺔ
ﻛﺑﻳرة ﻟﻸم طﺎﻟﻣﺎ ان ﻋﻧدھﺎ اﻟﻘدرة اﻟﻣﺎدﻳﺔ ﻋﻠﻰ اﻧﮫﺎ ﺗﺟﻳب ﻣدرﺳﻳن ﺧﺻوﺻﻳﻳن ﻳﺑﻘﻰ ﻣﻔﻳش داﻋﻰ أﺗﻌب ﻧﻔﺳﻰ
ﻣﻊ اﻟﺗﻠﻳﻔزﻳون ﻟﻛن اﻟﻠﻰ ﻣﻌﻧدوش ﻗدرة ﻣﺎدﻳﺔ ھو اﻟﻠﻰ ﺑﻳﻠﺟﺄ اﻟﻰ اﻟﺗﻠﻳﻔزﻳون وﻣﺑرﻣﺞ ﻧﻔﺳﺔ وﻳﻣﻛن دول اﻟطﻠﺑﺔ
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اﻟﻠﻰ ﻋﻧدھم ﺟدﻳﺔ ﺷوﻳﺔ اﻟﻰ ﺣد ﻛﺑﻳر ﻣن اﻟﺗﻌﻠﻳﻣﻳﺔ اﻟﻠﻰ ھم ﺑﺗوع اﻟرﻳف واﻟﺻﻌﻳد وو ...اﻟﻰ آﺧرة دول آه ﻳﻣﻛن
ﺑﻳظﺑوطوا ﻣواﻋﻳدھم وﻳﻘﻌدوا ﻷن ﻣﻌﻧدوش ﻗدرة أﻧﻪ ﻳﺟﻳب ﻣدرس ﺧﺻوﺻﻰ ودة ﻣن ﺧﻼل ﺗﻠﻳﻔوﻧﺎت ﻛﺗﻳر
ﺑﺗﺟﻳﻧﻰ ان اﻷم ﻳﺑﻘﻰ ﻋﻧدھﺎ ﺗﻼت أرﺑﻊ ﻋﻳﺎل ﻓﻰ اﻟﻣراﺣﻞ اﻟﺗﻌﻠﻳﻣﻳﺔ اﻟﻣﺧﺗﻠﻔﺔ ﻛﺗﻳر ﺟدا ﻗﺎﻟوا ﻟﻰ ان اﻟﻘﻧوات
اﻟﺗﻌﻠﻳﻣﻳﺔ ﺑﺎﻟﻧﺳﺑﺔ ﻟﻧﺎ ﻣﺳﺄﻟﺔ ﺣﻳﺎة أو ﻣوت ﻗﺎﻟت ﻟﻰ ﻛده ﺻراﺣﺔ أﻧﺎ ﻣﻘدرش أﺟﻳب ﻣدرس ﺧﺻوﺻﻰ وان ﺟﺑت
ﻟواﺣد ﻣﻘدرش أﺟﻳب ﻟﻠﺗﺎﻧﻰ ﻣﻔﻳش ﻗداﻣﻰ ﻏﻳر اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ﻋﻠﺷﺎن ﻛده ﺑﻘﺳم اﻟطﻠﺑﺔ اﻟﻰ ﻧوﻋﻳن ﻧوع طﺎﻟﻣﺎ
ﻋﻧده ﻗدرة ﻣﺎدﻳﺔ ﻳﺟﻳب درس ﺧﺻوﺻﻰ ﻣﻌﻧدوش وﻗت ﻳﻔﻛر ﻓﻰ اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ دى ﺧﺎﻟص ﻻﺗﻌﻧﻳﻪ واﻷﻏﻠﺑﻳﺔ
اﻟﻠﻰ ﻣﻌﻧدھﺎش ﻗدرة ﻣﺎدﻳﺔ ھﻰ اﻟﻠﻰ ﺑﺗﺟرى وراء اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻋﻠﺷﺎن ﺗﺳﺗﻔﻳد ﻣﻧﮫﺎ .
ھﻰ ﻋﻣﻠﻳﺔ ﺛﻘﺎﻓﺔ ﻗﺑﻞ اى ﺣﺎﺟﺔ وﺣﺗﺄﺧذ وﻗﺗﮫﺎ ﻣﺎأﺣﻧﺎ ﻻزم ﻧﺗﻛﺎﺗف ﻛذا ﺟﮫﻪ ﻧﺗﻛﺎﺗف ﻓﻰ ﻧﺷر ﺛﻘﺎﻓﺔ اﻟﻘﻧوات
اﻟﺗﻌﻠﻳﻣﻳﺔ ﻣﺎﻳﻧﻔﻌش أﺑدا اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ اﻧت ﻋﺎرﻓﺔ زى اﻳﻪ ﻟﻣﺎ ﺗﻛوﻧﻰ ﻣﺛﻼ ﻓﻰ رﺳﺗوران او اى ﻣﻛﺎن ﺑﺗﻘدﻣﻰ
ﺷﺊ ﻓﺎﺧر ﺟدا ﻟﻛن اﻟﻧﺎس ﻣﺎﺗﻌرﻓش ﻣﻛﺎﻧﻪ ﻓﻳن ،ﻣﺎﺗﻌرﻓش ﻋﻧواﻧﻪ ﻓﻳن ﻓﺎﺑﺎﻟﺗﺎﻟﻰ ﻣﺣدش ﺣﺎﻳﺗﺟﻪ ﻟﻪ ﻟﻛن ﻟو اﻧﺎ
ﻋﻠﻰ طول أﻋﻼﻣﻳﺎ اﻟﺻﺣﺎﻓﺔ طﺑﻌﺎ أﻗﺻد وﺑرﻛز ﻋﻠﻰ اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ وﺑﺎدﻋوا اﻟﻧﺎس ﻟﮫﺎ وﺑﺎﺗﻛﻠم واﻟﻧﺎس ﺗﻔﺗﺢ
اﻟﺟراﻳد ﻛﻞ ﻳوم ﺗﻼﻗﻰ ﺣﺎﺟﺔ أﺳﻣﮫﺎ اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ وﺻﻔﺣﺎت واﻟﺑرﻧﺎﻣﺞ ده ﻛذا واﻟﺑرﻧﺎﻣﺞ ده ﻛذا وده ﺑﻳﺗذاع
اﻟﺳﺎﻋﺔ ﻛذا وﻣﻧﺎﻗﺷﺔ ﻓﻰ اﻟﻠﻰ اﺗذاع اﻟﺣﻠو ﻓﻳﻪ واﻳﻪ اﻟوﺣش ﻓﻳﻪ ﻓﻰ اﻳﻪ اﻟﺻﺢ اﻳﻪ اﻟﻐﻠط  ،ﻣﻔﻳش ﺷك ان اﻟﻧﺎس
ﺣﺎﺗﺗﺷﻐﻞ ﺑﻳﮫﺎ وﺷوﻳﺔ ﺷوﻳﺔ ﺣﺎﺗﺑﺗدى ﺗﺑﻘﻰ ﺟزء ﻣن أھﺗﻣﺎﻣﺗﮫﺎ .


ﻓﻛرة اﻟﺑراﻣﺞ اﻧﮫﺎ ﺗﺗذاع ﻓﻰ اﻟﻣدرﺳﺔ دى ﺑﺗﺗﻌﻣﻞ وﻻ ﻷ ؟

ﻷ دى ﺣﺎﺟﺔ ﺗﺧص وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ﻛﺎﻧوا أﺧذوا ﻣﻧﻧﺎ اﻟﺟداول ﺑﺗﺎﻋﺔ اﻟﺑراﻣﺞ ﻋﻠﻰ اﺳﺎس ﻳﻧزﻟوھﺎ ﻋﻠﻰ
اﻟﻧت وﻳﻧزﻟوھﺎ ﻓﻰ اﻟﻣدارس دى ﺣﺎﺟﺔ ﺑﺗﺎﻋﺗﮫم ھﻣﺎ  ،ﻟﻣﺎ ﻧﺷوف اﻟﻣرﺣﻠﺔ اﻟﻠﻰ ﺟﺎﻳﺔ دى أﺣﺗﻣﺎل ﻳﺑﻘﻰ ﻓﻰ ﺷﺊ
ﻣن اﻟرؤﻳﺔ اﻟﻣﺗﻐﻳرة ﺷوﻳﺔ ﺑﺎﻟﻧﺳﺑﺔ ﻷﻧﺗﺷﺎر اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻓﻰ اﻟﻣدارس .


ﻣﺻﺎدر اﻟﺗﻣوﻳﻞ ؟

ﻟﻸﺳف ده ﻣن ﺿﻣن اﻟﻌواﺋق اﻟﻣوﺟوده ان اﻟﻣﻔروض ان ﻳﻛون اﻟﻣﺻدر اﻷول ﻓﻰ اﻟﺗﻣوﻳﻞ وزارة اﻟﺗرﺑﻳﺔ
واﻟﺗﻌﻠﻳم ﺑس ﻟﻸﺳف ﻣﻔﻳش ،ﻓطﺑﻌﺎ ھﻰ ﻣﻛﻠﻔﺔ ﻋﻠﺷﺎن ﺗطﻠﻌﻳﮫﺎ ﺧﻠﻠﻰ ﺑﺎﻟك اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ أﻧت ﺑﺗﻘدﻣﻰ ﻣن أوﻟﻰ
اﺑﺗداﺋﻰ ﻟﺣد ﺛﺎﻟﺛﺔ ﺛﺎﻧوى ﻳﻌﻧﻰ ﺣواﻟﻰ ﺑﺎﻟظﺑط  12ﺳﺎﻋﺔ ﺗﻌﻠﻳﻣﻳﺔ  12 ،ﺳﻧﺔ ﺗﻌﻠﻳﻣﻳﺔ ﺟﻣﻳﻊ اﻟﻣواد ﻣﺗﻘدﻣﺔ ﻋﻧدى
ﺣواﻟﻰ  95،90ﻣﺎدة ﻛﻞ ﻣﺎدة ﻻﺗﻘﻞ ﻋن  40 ،30ﺣﻠﻘﺔ اﺿرﺑﻰ ﺑﻘﻰ اﻷرﻗﺎم دى ﻛﻠﮫﺎ ﺑﺗﺻرﻓﻰ ﻋﻠﻳﮫﺎ ازاى
ﻋﻠﺷﺎن ﺗطﻠﻌﻳﮫﺎ ﺑﺷﻛﻞ اﻟﺟراﻓﻳك ﻋﺎﻳزة ﻓﻠوس واﻷﺳﺗودﻳوھﺎت ﻋﺎﻳزة ﻓﻠوس واﻟدﻳﻛورات ﻋﺎﻳزة ﻓﻠوس
واﻟﻣوﻧﺗﺎﺟﺎت ﻋﺎﻳزة ﻓﻠوس ﻛﻞ اﻟﻧﺎس ﻋﺎﻳزﻳن ﻓﻠوس ﻛﻞ ده ﻓﺷوﻓﻰ اﻷرﻗﺎم دى ﻋﻠﺷﺎن ﺗﺟﻳﺑﻳﮫﺎ طﺑﻌﺎ ﻣﻔﻳش ﺗﻣوﻳﻞ
واذا ﻛﺎن ﻣوﺟود ﻓﺑﻧﺳﺑﺔ ﺿﺋﻳﻠﻪ ﺟدا ﺟدا ھﻰ ﻣﺣﺗﺎﺟﺔ ﺗﻣوﻳﻞ ﻣﺣﺗﺎﺟﺔ ان ﻧﻧﺑﻪ اﻟﻧﺎس ﻟﮫﺎ أﻛﺗر ﻣن ﻛده .


وأﺗﺣﺎد اﻷذاﻋﺔ واﻟﺗﻠﻔزﻳون ھو ﺑﻳﺗﺣﻣﻞ ﺟزء واﻧﺗم اﻟﺑﺎﻗﻰ  ..؟

ﺗﻘرﻳﺑﺎ اﻷﺗﺣﺎد ھو اﻟﻠﻰ ﺑﻳﺗﺣﻣﻞ ﻛﻞ ﺣﺎﺟﺔ دﻟوﻗت  ،اﻧﺎ ﺑﺎﻗوﻟك اﻟﻣﻔروض وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ﻟﮫﺎ دور
ﻟﻸﺳف ﻣﻔﻳش اﻟدور ده ﻏﺎﺋب ﻳﻌﻧﻰ اﻟﻠﻰ ﺑﻳﺗﺣﻣﻞ اﻟﺗﺑﻌﺎت اﻟﻣﺎﻟﻳﺔ ﻛﻠﮫﺎ أﺗﺣﺎد اﻷذاﻋﺔ واﻟﺗﻠﻳﻔزﻳون .


ﻣﺑدأ ﻣﺻﺎدر اﻟﺗﻣوﻳﻞ اﻟﻣﻌﻠﻧﻳن واﻟراﻋﻰ اﻟرﺳﻣﻰ .....

ﺷوﻓﻰ واﷲ ﻳﻌﻧﻰ ﻳﻣﻛن ﻷن اﻟﻘﻧوات ﻓﺿﺎﺋﻳﺔ وﻣش أرﺿﻳﺔ اﻟﻠﻰ ﺧﻠﻰ اﻟﻰ ﺣد ﻣﺎ ﻓﻳﻪ ﺻﻌوﺑﺔ ﺷوﻳﺔ ﻓﻰ ﻋﻣﻠﻳﺔ
اﻷﻋﻼن أو ﻛده  ،ﻟﻳﻪ ﺑﻘﻰ ﻷن اﻟﻣﻌﻠن ﺑﻳﻘوﻟك اﻧﺎ ﻋﺎﻳز أرﺿﻰ ﻋﻠﺷﺎن أﻧﺎ ﻣﻧﺗﺟﻰ ﺑﻳﺳوق داﺧﻞ ﻣﺻر ﻟﻛن
ﻓﺿﺎﺋﻰ ﻣﻳن ﺣﺎﻳﺷوﻓﻪ ھو ﻣش ﻣﺣﺗﺎج ﻟﺧﺎرج ﻣﺻر ﻟﻳﻪ ﻟﻳﻪ ﺑﻘﻰ اﻳﻪ ھو اﻟﻣﻧﺗﺞ ﺑﺗﺎﻋﻪ ؟ اﻟﻛﺗب اﻟﺧﺎرﺟﻳﺔ ﻓﺎﻟﻛﺗب
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اﻟﺧﺎرﺟﻳﺔ ﻳﻌﻧﻰ أﻧﺎ ﺣﺎﻓﺗﺢ ﺑﺎب اﻷﻋﻼﻧﺎت اﻳﻪ اﻟﻠﻰ ﺣﺎﻳﺟﻳﻧﻰ ﻓﻰ اﻷﻋﻼﻧﺎت ﻣش ﺣﺎﻳﺟﻳﻧﻰ أﻋﻼﻧﺎت ﺳﻣن وﻻ
ﺻﺎﺑون ﺣﺎﻳﺟﻳﻧﻰ أﻋﻼﻧﺎت ﻛﺗب ﺧﺎرﺟﻳﺔ  ،ﻣدارس ﺧﺎﺻﺔ اﻟﻰ آﺧره .


وﻣﻣﻛن ﻓﻰ اﻷﻋﻼن اﻟﺣﺎﺟﺎت اﻟﻠﻰ اﻷطﻔﺎل ﺑﻳﺣﺑوھﺎ ﺑﻳﺳﺗﮫﻠﻛوھﺎ ..

ﻣﻌﺎﻛﻰ اﻟﻠﻰ اﻷطﻔﺎل ﺑﻳﺳﺗﮫﻠﻛوھﺎ ﺑس ﻛﻞ ده ﻣﻳن ﺣﺎﻳﺷوﻓﻪ أﻧﺎ ﻟو ﻓﺿﺎﺋﻰ ﻣش ﺣﺎﻳﺑﻘﻰ ﻗﺎﻋدة ﻋرﻳﺿﺔ ﻣن اﻟﻧﺎس
ﺟوه ﻣﺻر ﻳﺷوﻓوﻧﻰ ﻓﮫﻣﺎﻧﻰ  ،اﻧﻰ أﻧﺎ ﺑﺎﺳوق ﺣﺎﺟﺎﺗﻰ وﺑﻌدﻳن ﺧﻠﻠﻰ ﺑﺎﻟك ان أﻧﺎ دروس ﺧﺎﺻﺔ ﺑﺎﻟﻣﻧﺎھﺞ
اﻟﻣﺻرﻳﺔ ﻳﻌﻧﻰ ﻣش ﺣﺎﻳﺳﺗﻔﻳد ﻣﻧﮫﺎ اﻻ اﻟﻣﺻرﻳﻳن اﻟﻣﻘﻳﻣﻳن ﻓﻰ اﻟﺧﺎرج ﺑﻳﻳﺟوا ﻳﻣﺗﺣﻧوا ﻓﮫﻰ دى ﺑس اﻟﻠﻰ
ﺣﺎﺗﻔﻳدھم .


وﻗت أﻧﻔﻠوﻧزا اﻟﺧﻧﺎزﻳر ﻗﻳﻞ ان اﻟﺑراﻣﺞ ﻋﻠﻰ اﻟﻘﻧوات اﻟﻣﺗﺧﺻﺻﺔ ﺣﺗﻛون ﻋﻠﻰ اﻷرﺿﻰ  .اﻟﻛﻼم ده
ﺻﺣﻳﺢ ؟

ﻷ ھو ﻓﻰ ﻛﻣﺎن  ..اﻷرﺿﻰ ﺑﺗذﻳﻊ  6ﺳﺎﻋﺎت ﻓﻰ اﻟﻳوم أرﺿﻰ ﺑس  6ﺳﺎﻋﺎت ﻣﺗﻔرﻗﻳن ﻳﻌﻧﻰ ﻟﻠﻣﺣﺎﻓظﺎت ودى
ھﻰ اﻟﻠﻰ ﺑﺗﺳﺗﻔﻳد ﻣﻧﮫﺎ ﻧﺎس ﻛﺗﻳر أﺣﻧﺎ ﻛﺎﻗﻧوات ﺗﻌﻠﻳﻣﻳﺔ ﺑﻧﻧزل ﻣن اﻧﺗﺎﺟﻧﺎ ﺣواﻟﻰ  3ﺳﺎﻋﺎت ﻓﻰ اﻟﻳوم ﻟﻠﻘﻧوات
اﻷرﺿﻳﺔ أﺣﻧﺎ  3واﻟﺗﻠﻳﻔزﻳون  3ﻟﻪ اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻣﻧﻔﺻﻠﻳن ﺗﻣﺎﻣﺎ أﺣﻧﺎ ﻟﻧﺎ 3ﺳﺎﻋﺎت وھم ﻟﻳﮫم  3ﺳﺎﻋﺎت .


ﻋﺎﻳزة أﺳﺄل ﻋن ﻣﺣﺗوى اﻟﺗﻘدﻳم  ،ﻋﻧﺎﺻر اﻟﺟذب ؟

ﻋﻧﺎﺻر اﻟﺟذب اﻷﺳﺎﺳﻳﺔ زى ﻣﺎﻗﻠت ﻟك أوﻻ ﻣﺑدأﻳﺎ ﻛﻣﺎدة ﻋﻠﻣﻳﺔ ﻻزم ﻧﺑﻘﻰ ﺑﻧﻘدﻣﮫﺎ ﻟﻪ زى ﻣﺎﻳﺎﺧذھﺎ ﻓﻰ
اﻟﻣدرﺳﺔ  ،ﻣﺎﺷﻳﺔ ﻣﻊ اﻟﻣدرﺳﺔ ﻻﺗﺳﺑﻘﻰ وﻻ ﺗﺗﺄﺧرى وﻻﻳﺣﺻﻞ ﻓﻳﮫﺎ أى دروﺑﺎت .
اﻟﻣدرس ﻗدرة ﻋﻠﻰ اﻟﺷرح ﺑﺷﻛﻞ ﺟﻳد  ،ﺧﻠﻰ ﺑﺎﻟك اﻟﺗﻔﺎﻋﻞ ﺑﻘﻰ اﻟﻧﻘطﺔ اﻟﻣﮫﻣﺔ واﻟﻠﻰ ﻧﺎﻗﺻﺔ ﻓﻰ اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ
.ھﻰ اﻟﺑراﻣﺞ اﻟﺗﻔﺎﻋﻠﻳﺔ ﺑﺣﻳث أﻧﺎ رأى او اﻟﻠﻰ اﻧﺎ ﺑﺎﺣﻠم ﺑﻳﻪ اﻧﻰ اﻧﺎ أﻋﻣﻠﻪ ﻳﺑﻘﻰ ﻋﻧدى ﺑراﻣﺞ ھوا ﻣﻔﺗوﺣﺔ
وﺗﻠﻳﻔوﻧﺎت ﻣن اﻟطﻠﺑﻪ واﻟﺗﻼﻣﻳذ ﻓﻰ ﺟﻣﻳﻊ اﻟﻣراﺣﻞ ﻳرد أﺳﺎﺗذه ﻓﻰ ﺟﻣﻳﻊ اﻟﻣواد طول اﻟﻧﮫﺎر ﻳﻌﻧﻰ اﻧﺎ ﻛﺎطﺎﻟﺑﻪ
ﻗﺎﻋدة ﺑذاﻛر ﻣﺎدة اﻟدراﺳﺎت اﻷﺟﺗﻣﺎﻋﻳﺔ ﻓﻰ ﺳؤال ﻣش ﻓﮫﻣﺎه أرﻓﻊ ﺳﻣﺎﻋﺔ اﻟﺗﻠﻳﻔون أﺗﺻﻞ ﺑﺎﻟﺗﻠﻳﻔزﻳون ﻋﻠﻰ
طول أﺷوف ﻧﻔﺳﻰ ﺳؤاﻟﻰ ﺑﻳﺗﻘﺎل ﻋﻠﻰ اﻟﺷﺎﺷﺔ واﻟﻣدرس ﺑﻳﻧﺎﻗﺷﻧﻰ ﻳﻌﻧﻰ ﻣش ﺑس ﺑﻳﺟﺎوﺑﻧﻰ ﺑﻳﻧﺎﻗﺷﻧﻰ  ،أﻧﺎ
ﺣﺎﺳﺗﻔﻳد وﻛﻞ ﻣﻼﻳﻳن اﻟطﻠﺑﻪ اﻟﻠﻰ ﺑﻳﺷوﻓوﻧﻰ ﺑﻳﺳﺗﻔﻳدوا ﻣن ﻧﻔس اﻟﺳؤال اﻟﻠﻰ اﻧﺎ ﺳﺄﻟﺗﻪ ﻻزم ده ﻳﺑﻘﻰ ﻣوﺟود
وﻣﺗوﻓر ،ﻣﻊ اﻷﺳف طﺑﻌﺎ ﻧﺗﻳﺟﺔ اﻟﺻﻌوﺑﺎت اﻟﻣﺎدﻳﺔ ﺑﺗﺣول ده .ده ﺑﻳﺗطﻠب أﺳﺗودﻳو ھوا ﺑﻳﺗطﻠب ﺗوﺻﻳﻼت ﻣﻌﻳﻧﺔ
وﻳﺗطﻠب .....اﻟﻰ آﺧره وأﺟور ووو..اﻟﻰ آﺧره ﻟﻛن ده اﻟﻣﻔروض ان ده اﻟﻠﻰ ﻧﺎﻗﺻﻧﺎ ﻻزم ﻳﺗﻌﻣﻞ وﻣن ﻏﻳره
ﻣش ﺣﺎﺗﻛﻣﻞ اﻟﻣﻧظوﻣﺔ اﻟﻠﻰ اﺣﻧﺎ ﺑﻧﻌﻣﻠﮫﺎ دى ﻣش ﻣﻣﻛن .


ﻣﺎﻓﻛرﺗوش ﻓﻰ ﺧط ﺗﻠﻳﻔون أى ﻣﻳﻞ واﻟوﻻد ﻳﺑﻌﺗوا ﺑﺄﺳﻠﺗﮫم ؟

اﻟﻣﻳﻞ ده أﻧﺎ ﻛﻧت ﻋﺎﻣﻼه اﻟﺳﻧﺔ اﻟﻠﻰ ﻓﺎﺗت ﻓﻌﻼ ﺑس اﻧﺎ أﺗﻣﻧﻰ ان ﻳﺑﻘﻰ ﻓﻰ ﺗﻠﻳﻔون وده أﻧﺎ ﺣﺎﻋﻣﻠﻪ اﻟﺳﻧﺔ دى
ﺣﺎﻋﻣﻠﻪ ﺑس ﻋﻠﻰ ﻧطﺎق ﺿﻳق ﺟدا ﺑﺄﻣﻛﺎﻧﻳﺎﺗﻰ اﻟﺗﻰ ﺗﻛﺎد ﺗﻛون ﺗﺣت اﻟﺻﻔر ﻟﻛن ﺣﺎﻋﻣﻠﻪ وﻟو ﻟﻳوم ﻓﻰ اﻷﺳﺑوع
أﺳﻣﻳﻪ زى اﻟﻳوم اﻟﻣﻔﺗوح اﺳﻣﻳﻪ اﻟﻳوم اﻟﻠﻰ ﻣﻣﻛن ﻳﺗﺟﻣﻊ ﻓﻳﻪ ﺑﻌض اﻟﻣواد واﻟطﻠﺑﻪ ﻳﺳﺄﻟوا ﺑس ﻛﻧت ﻧﻔﺳﻰ أﻋﻣﻠﻪ
ﺑﺗوﺳﻊ أﻋﻣﻠﻪ ﻛﻞ ﻳوم اﻧﻰ ﻣﺎﺳﺗﻧﺎش اﻟطﺎﻟب اﻧﻪ ﻳﺳﺗﻧﻰ ﻳوم ﻣﻌﻳن ﻋﻠﺷﺎن ﻳدى اﻟﺳؤال ﺑﺗﺎﻋﺔ اﻟﻣﻔروض ان ﻛﻞ
ﻳوم ﻧوﻋﻳﻪ اﻟﺑرﻧﺎﻣﺞ ده وﻋﻠﻰ طول وده ﺿﻣن اﻟﺧطﺔ اﻟﻠﻰ وﺿﻌﻧﺎھﺎ ﻟﻛن ﻟﻸﺳف اﻟﻌﺟز اﻟﻣﺎﻟﻰ ھو اﻟﻠﻰ ﺧﻠﻰ ان
ﻓﻰ ﺑﻌض ﺑﻧود ﻓﻰ اﻟﺧطﺔ دى ﻣﺎﺗﺗﻧﻔذش .
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ﻣن ﻣﺟﻣوﻋﺔ ﻗرآت وأﻧﺎ ﺑﺣﻠﻞ اﻟﻣﺣﺗوى ﻣن ﺿﻣن اﻟﻧﺻﺎﺋﺢ ان اﻟﻣدرس ﻳطﻠب ﻣن اﻟطﺎﻟب ﻳﻌﻣﻞ ﺣﺎﺟﺔ
ﺑﺎﻳده وﻳﺗﺎﺑﻊ ﻣﻌﺎه اﻟﺣﻠﻘﺔ اﻟﻠﻰ ﺑﻌدھﺎ أﻧﺎ ﺷﻔت ﻣدرس واﺣد ﺑس ﻣدرس ﻟﻐﺔ ﻋرﺑﻳﺔ ﻗﺎل ﻗوم ھﺎن اﻟﻛﺗﺎب
ﺑﺗﺎﻋك وﺣﺎﻧطﻠﻊ ﻓﺎﺻﻞ ﺑﺳرﻋﺔ ھﺎت اﻟﻛﺗﺎب ﻋﻠﺷﺎن ﺗﻔﺿﻞ ﻣﺗﺎﺑﻊ ﻣﻌﺎﻳﺎ وﻋﻠم ﻋﻠﻰ اﻟﻠﻰ اﺣﻧﺎ ﺣﺎﻧﻘول
ﻋﻠﻳﻪ ودى ﻣن اﻟﺣﺎﺟﺎت اﻟﻠﻰ ﻗرأت ﻋﻧﮫﺎ ﺑﺗﺧﻠﻰ اﻟطﺎﻟب ﻳﻧدﻣﺞ ﺟدا ﻣﻊ اﻟﺣﺻﺔ وﻟﻣﺎ ﻳﻛﺗب ﺑﺎﻳده ﺑﺗﺧﻠﻳﻪ
ﻳﺳﺗﻔﻳد أﻛﺗر .

ﻋﻠﻰ ﻓﻛرة اﻧﺎ ادﻳت ﺗﻌﻠﻳﻣﺎت ان اﻟﺣﻛﺎﻳﺔ دى ﺗﻛون ﻣوﺟودة ﻓﻰ ﻛﺗﻳر ﻣن اﻟﻣواد  ،أﺣﻧﺎ ﺑرﺿﺔ ﻋﺎﻣﻠﻳن ﺣﺎﺟﺔ
ظرﻳﻔﺔ ﻓﻰ اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻋﺎﻣﻠﻳن ان اﻟﻣﺎدة ﻣﺎﺗﺑﻘﺎش ﺑس ﺷرح ،ﺑﻌد ﻣﺎﺑﻧﺷرﺣﮫﺎ وأﻋﻣﻞ ﻣراﺟﻌﺎت ﻋﻣﻠت
ﺣﺎﺟﺔ أﺳﻣﮫﺎ أﺳﺋﻠﺔ ﻣﺗوﻗﻌﺔ ﻳﻌﻧﻰ اﻧت ﺗﻌﺎﻟﻰ ﻣﻌﺎﻳﺎ ﻣﺛﻼ ﻓﻰ درس اﻟﻠﻐﺔ اﻟﻌرﺑﻳﺔ  ،ﻣﺛﻼ اﻟﻧﺻوص أﻧﺎ ﺣﺎﻗوﻟك ﻋﻠﻰ
ﻣدى ﺣﻠﻘﺗﻳن ﺧﻣس أو ﻋﺷر أﺳﺋﻠﺔ ﻻزم ﺣﺎﻳﻳﺟﻰ ﻣﻧﮫم ﺳؤال أو اﺛﻧﻳن ﻓﻰ اﻷﻣﺗﺣﺎن ﻳﻌﻧﻰ اﻳﻪ ﺑﻠﻣﻠك اﻟﻣﻧﮫﺞ ﻛﻠﻪ
ﻓﻰ أھم ﻋﺷر اﺳﺋﻠﺔ أو أھم ﺧﻣس أﺳﺋﻠﺔ وﺑﺎﻗدم ﻟك اﺟﺎﺑﺔ ﻧﻣوذﺟﻳﺔ ﻋﻠﻳﮫﺎ ﻳﻌﻧﻰ ﻟو ﻗﻌدت واﻧﺗﺑﮫت ﻣﻌﺎﻳﺎ اﺳﺗﺣﺎﻟﻪ
اﻷﻣﺗﺣﺎن ﺣﺎﻳﺧرج ﻋن اﻷﺳﺋﻠﺔ اﻟﻠﻰ ﺑﺟﻳﺑﮫﺎ ﻟك ﻣﻳن اﻟﻠﻰ ﺣﺎﻳﺣط اﻟﻛﻼم دة ﻣﺎھم اﻟﻣدرﺳﻳن واﻟﻣﺳﺗﺷﺎرﻳن اﻟﻠﻰ
ﺑﻳﺣطوا اﻷﻣﺗﺣﺎﻧﺎت ﻓﮫﻣﺎﻧﻰ  ،ﻓطﺑﻌﺎ ﻋﺎرﻓﻳن اﻳﻪ اﻟﻠﻰ ﺑﻳﻳﺟﻰ ﻓﻰ اﻷﻣﺗﺣﺎن واﻳﻪ اﻟﻠﻰ ﺣﺎﻳﻳﺟﻰ واﻳﻪ اﻟﻠﻰ ﻣش
ﺣﺎﻳﻳﺟﻰ واﻳﺔ اﻟﻠﻰ ﻻزم اﻋﻣﻞ اﺳﺗرس ﻋﻠﻳﻪ وﻛده ﻳﻌﻧﻰ ﻓﺎھﻣﺔ ﻓﺎدى اﺳﻣﮫﺎ أﺳﺋﻠﺔ ﻣﺗوﻗﻌﺔ ﺑﺗﺗﻘدم ﻋﻧدى ﻓﻰ ﺟﻣﻳﻊ
اﻟﻣواد ﻟﻳﻪ ﻷن ﻣن ﺧﻼل ﺗﺟرﺑﺗﻰ ﻓﻰ اﻟﺳﻧوات اﻟﻠﻰ ﻓﺎﺗت اﻷﺳﺋﻠﺔ دى ﻣﻔﻳش أﻣﺗﺣﺎن ﻋﻠﻰ اﻷﻗﻞ ﻣﺎﺟﺎش ﻣﻧﮫﺎ
ﺳؤاﻟﻳن أو ﺛﻼﺛﺔ ﻣن ﻛﻞ ﻣﺎدة ﻋﻠﻰ اﻷﻗﻞ ﺳؤاﻟﻳن أو ﺗﻼﺗﺔ ﻷن ھو اﻟﻣدرس اﻟﻠﻰ ﺑﻳﺣط اﻷﻣﺗﺣﺎن ھو ﻧﻔﺳﺔ اﻟﻠﻰ
ﺑﻳﻘول ان دى أھم أﺳﺋﻠﺔ ﺧﻼص ﻣﺎدام ﺑﻳﻘول دى أھم أﺳﺋﻠﺔ ﻳﺑﻘﻰ ﻻزم أﻓﮫم ان ھذه اﻷﺳﺋﻠﺔ أو ﺷﺑﮫﮫﺎ او ﻳﻌﻧﻰ
ﻣﻊ اﺧﺗﻼف ﺑﺳﻳط ھﻰ اﻟﻠﻰ ﻣﻣﻛن ﺗﻳﺟﻰ ﻓﻰ اﻷﻣﺗﺣﺎن ھو ﺣﺎﻳﺟﻳب ﻣﻧﮫﺎ ھﻰ دى أﺳﺋﻠﺔ اﻟﻣﺎدة اﻟﻠﻰ ھو ﺑﻳدرﺳﮫﺎ .


اﻟﻣﻌﺎﻳﻳر ووﺳﺎﺋﻞ اﻷﻳﺿﺎح ............

ھﻰ ﺑﺗﺑﻘﻰ  ..ﺷوﻓﻰ ﻛﻞ ﻣﺎدة ﺑﺗﺧﺗﻠف ﻋن اﻟﺗﺎﻧﻳﺔ ﺑﻣﻌﻧﻰ ﻓﻰ اﻟﻌﻠوم  ،اﻟﻌﻠوم اﺳﺗﺧدام اﻟﺟراﻓﻳك ﻓﻳﮫﺎ ﻧﺳﺑﺗﻪ أﻛﺛر
ﺑﻛﺛﻳر ﻣن أﺳﺗﺧداﻣﻪ ﻓﻰ ﻣﺎدة زى اﻟﻔﻠﺳﻔﺔ واﻟﻣﻧطق ﻓﻰ اﻟﻔﻠﺳﻔﺔ واﻟﻣﻧطق أﻧﺎ ﻣش ﻣﺣﺗﺎﺟﺔ أﻛﺛر ﻣن ﺻور ﻟﺑﻌض
اﻟﻔﻼﺳﻔﺔ ﻷن ﻣﻔﻳش ،ﻣش ﺣﺎﻗدر أﺳﺗﺧدم اﻟﺟراﻓﻳك أو اﺳﺗﺧدم وﺳﺎﺋﻞ ﺗوﺿﻳﺣﻳﺔ ﻓﻳﮫﺎ  ،ﺑرﺿﺔ ﻓﻰ اﻟﺟﻐراﻓﻳﺎ
اﻟوﺳﻳﻠﺔ اﻟﺗوﺿﻳﺣﻳﺔ أﻛﺛر ﻣﻧﮫﺎ ﺑﻛﺛﻳر ﻣن اﻟﺗرﺑﻳﺔ اﻟوطﻧﻳﺔ ﻣﺛﻼ ﻳﻌﻧﻰ ھﻧﺎ اﻟﺧراﻳط واﻟﺻﺧور واﻟﺟﺑﺎل ﻟو أﻧﺎ ﻣﺛﻼ
ﻋﺎﻳزة أﻗول اﻟﻣﻧﺎطق اﻟﻣﻣطرة اﻟﻠﻰ ﻛذا دى ﺳﮫﻠﺔ ﺟدا اﻧﻰ اﻋﻣﻞ ﻟﮫﺎ وﺳﺎﺋﻞ اﻳﺿﺎﺣﻳﺔ ﻟﻛن ﻣﺛﻼ ﻟﻣﺎ ﺣﺎﺟﻰ ﻣﺛﻼ
ﻣﺎوﺻف ﺛورة  19أو ﺣﺎﺗﻛﻠم ﻋﻠﻳﮫﺎ ﻓﻰ اﻟﺗرﺑﻳﺔ اﻟوطﻧﻳﺔ ﻣش ﺣﺎﻗدر أﺟﻳب ﺻور ﻣﻧﮫﺎ ﻟﻛن ﺑﺎﻟﻛﺛﻳر ﺣﺎﻗدر أﺟﻳب
ﺑﻌض اﻷﻓﻼم ﻣﻘﺎطﻊ  ،ﻛﻞ ﻣﺎدة ﺑﺗﺧﺗﻠف ﻳﺎﻣﺎھﻳﺗﺎب ﻓﻰ اﻟﺗﻌﺎﻣﻞ ﺑﺎﻟﻧﺳﺑﺔ ﻟﻠوﺳﺎﺋﻞ اﻷﻳﺿﺎﺣﻳﺔ ﻟﻛن ﻛﻞ اﻟﻣواد ﻓﻳﮫﺎ
ﺟراﻓﻳك ﻻزم  ،ﻻزم اﻟﻔوﻧط اﻟﻣﻛﺗوب ﻟﻳﻪ ﺑﻘﻰ أﻧﺎ ﺑﺎﺟﻰ أﺣط ﺟﻣﻠﺔ ﻓﻰ اﻟﻧﺣو ﻣﺛﻼ أﻋرب ﺟﻣﻠﺔ أﻋرب ﻣﺛﻼ
اﻟﻛﻠﻣﺔ اﻟﻔوﻻﻧﻳﺔ ﻓﻰ اﻟﺟﻣﻠﻪ دى  ،اﻟﻛﻠﻣﺔ دى ﻻزم ﻣﻛﺗوﺑﺔ ﺑﺷﻛﻞ ﻣﻌﻳن ﺑﻠون ﻣﺧﺗﻠف ﻋن ﺑﻘﻳﺔ اﻟﺟﻣﻠﺔ ﻳﻌﻧﻰ ﻟو اﻧﻰ
ﺣﺎﻛﺗب اﻟﺟﻣﻠﺔ ﺑﺎﻟﻠون اﻷزرق ﻳﺑﻘﻰ ﻻزم اﻟﻛﻠﻣﺔ ھﻰ اﻟﻠﻰ ﻣوﺿﻊ اﻷﻋراب ﺗﺗﻛﺗب ﺑﺎﻟﻠون اﻷﺣﻣر ﻻزم ﺣﺎﻳﺑﻘﻰ
ﺗﺣﺗﮫﺎ ﺧط ﺑﻌد ﻣﺎأﻋرﺑﮫﺎ اﻟﻔرﻳم اﻟﻠﻰ ﺑﻌده أروح ﻛﺎﺗﺑﺔ اﻟﻛﻠﻣﺔ اﻟﻠﻰ ھﻰ ﻛﺎﻧت ﻣوﺿﻊ اﻟﺳؤال وأروح ﻛﺎﺗﺑﺔ اﻷﺟﺎﺑﺔ
اﻟﺻﺢ ﺟﻧﺑﮫﺎ  ،ﻳﻌﻧﻰ ﻓﻰ اﺳﻠوب ﻓﻰ ﺗﻘدﻳم اﻷﺟﺎﺑﺔ ﻧﻔﺳﻪ ﻣش ﺷﻔوى ﺑس ﻻزم ﻋﻠﻰ اﻟﺷﺎﺷﺔ ﺗﺑﻘﻰ اﻷﺟﺎﺑﺔ واﺿﺣﺔ
ﺗﺗﻛﺗب ﺑﺣﻳث ان ده أﻛﺛر ﺛﺑﺎت ﺑﻳﺑﻘﻰ اﻟﺻوت واﻟﺻورة ﻛده ﺗرﺳﺦ ﻓﻰ ذھن اﻟطﺎﻟب اﻟﺷﻛﻞ اﻟﻠﻰ ﺑﻳﺟﺎوب ﻓﻳﻪ ﻓﻰ
اﻷﻣﺗﺣﺎن  ،ﻋﻧدى ﺣﺎﺟﺔ ﻛﺎن اﺳﻣﮫﺎ ورﻗﺔ اﻷﻣﺗﺣﺎن ﻳﻌﻧﻰ ازاى ﺗﻧظم ورﻗﺔ اﻷﻣﺗﺣﺎن ازاى ﺗﺟﺎوب ازاى ﺗﻛﺗب
اﻷﺟﺎﺑﺔ ﺑﺗﺎﻋﺔ اﻟﺳؤال ﻓﺎﻛﻞ ده ﺑﻳﺗﻘدم ﻋﻠﺷﺎن ﺗﺑﻘﻰ ﻋﺎرﻓﺔ .
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أﻧﺎ ﻋﻣﻠت اﻟﺳﻧﺔ اﻟﻠﻰ ﻓﺎﺗت ﺑرﻧﺎﻣﺞ ﺑﻳﺟﻳب اﻟﺳؤال ﺑﺧﻣس أﺷﻛﺎل ﻣﺧﺗﻠﻔﺔ ﻧﻔس اﻟﺳؤال ﺳؤال واﺣد وﻳﺗﺟﺎوب
ﺑﺧﻣس أﺷﻛﺎل ﻣﺧﺗﻠﻔﺔ وھﻰ ھﻰ اﻷﺟﺎﺑﻪ  ،اﻷﺟﺎﺑﺔ واﺣدة ﻟﻛن ﻋﻠﺷﺎن ﻟﻣﺎ ﻳﺟﻰ ﻟك ﺑﺎﻟﺷﻛﻞ ده ﻳﺑﻘﻰ ﻋﺎرف ان ده
ﻣﻌﻧﺎه ﻛذا وﻛذا وﻟﻣﺎ ﻳﺟﻳﻠك ﺑﺷﻛﻞ ﻣﺧﺗﻠف ﺗﻘول ده ﻏﻳره ﻷ ده ﻧﻔس اﻟﺳؤال  .ﻓﺎﻟﺣﺎﺟﺎت دى ﺑﺗﺑﻘﻰ ﻣﻔﻳده ﻗوى
ﻟﻠوﻻد وﺑﺎﻟﻧﺳﺑﺔ ﻛﻣﺎن ﻟﻠﻣﻌﺎﻳﻳر زى ﻣﺎﻗﻠت ﻟك ﻗﺑﻞ ﻛده ﺣﺟم اﻟﻔوﻧط ﻣﮫم ﺟدا اﻟﺷﺎﺷﺔ ﻻزم أﺑﻘﻰ ﻋﺎرﻓﺔ أﻧﺎ ﺣﺎﻛﺗب
ﻛﺎم ﺳطر ﻋﻠﻰ اﻟﺷﺎﺷﺔ ﻣﺎﺗﺑﻘﺎش اﻟﺳطور ﻗرﻳﺑﺔ ﻣن ﺑﻌﺿﮫﺎ وﻻﺗﺑﻘﻰ واﺳﻌﺔ ﻣﺎﻓﻳﻪ اﻟﻛﻔﺎﻳﺔ ﻣﺎﻳﺑﻘﺎش اﻟﺳطر ﻓﻳﻪ
ﻛﻠﻣﺗﻳن وﻓﻰ ﻧﻔس اﻟوﻗت ﻣﺎﻳﺑﻘﺎش ﻓﻳﻪ ﻋﺷر ﻛﻠﻣﺎت ﻷ ﻻزم ﻳﺑﻘﻰ ﻓﻳﻪ ﻋدد ﻣﻌﻳن ﻣن اﻟﻛﻼم ﻣﺎﻳﺗﺟﺎوزش ﻣﺛﻼ
ﺧﻣس ﻛﻠﻣﺎت ﻓﻰ اﻟﺳطر اﻟواﺣد ﺑﺣﻳث ﻳﺑﻘﻰ ﺳﮫﻞ ﻋﻠﻰ اﻟوﻟد اﻧﻪ ﻳﺷوف .دى ﻧﻘطﺔ ﻣﮫﻣﺔ ﻗوى ﻏﻳر طﺑﻌﺎ
اﻟﺗرﺗﻳب اﻟﻠﻰ ﻳﻧزل ﺑﻳﻪ اﻟﻛﻼم ده ﻣﺎﺟﺑش اﻷﺟﺎﺑﺔ ﻗﺑﻞ اﻟﺳؤال أو ﺑﺎﺗﻛﻠم ﻓﻰ ﺣﺎﺟﺔ واﻟﻔوﻧط اﻟﻠﻰ طﺎﻟﻊ ﻟﻰ ﺣﺎﺟﺔ
ﺗﺎﻧﻳﺔ ﻻزم ﺑﻳﻘﻰ ده ﻣﺗﻼءم أو ﻣﺗواﻓق ﻣﻌﺎه ﻋﻠﺷﺎن ﻣﺎﻳﺣﺻﻠش ﺑﻠﺑﻠﻪ ﻋﻧد اﻟوﻟد ﻳﻌﻧﻰ .


ھﻞ ﻓﻰ ﺗﻌﺎون ﻛﺎف ﺑﻳن اﻟوزارﺗﻳن ...........

ﻻ واﷲ اﻟﺣﻘﻳﻘﺔ ﻣش ﺷﺎﻳﻔﺔ ﺗﻌﺎون ﺧﺎﻟص رﺑﻧﺎ ﻳﺳﮫﻞ اﻟﻔﺗرة اﻟﻠﻰ ﺟﺎﻳﺔ ﻳﻣﻛن ﻳﻛون ﻓﻰ ﺷﺊ ﻣن اﻟﺗﻌﺎون ﻟﻛن
ﻣﺎﺣﺻﻠش طﺑﻌﺎ اﻟﺗﻌﺎون ھو اﻟﺗﻌﺎون اﻟﻠﻰ اﻧﺎ ﺷﺎﻳﻔﺎه أو اﻟﻠﻰ اﺗﻌﻣﻞ ﻟﻣﺎ ﺟﻳت اﻧﻰ ﺑﺎﺧذ ﻣﻧﮫم اﻟﻣﺎدة اﻟﻌﻠﻣﻳﺔ
واﻟﻣدرﺳﻳن ده ھو اﻟﺗﻌﺎون ﻟﻛن ﻗﺑﻞ ﻛده ﻣﺎﻛﺎﻧش ﻓﻰ ﺣﺗﻰ ﺗﻌﺎون ﺧﺎﻟص ﺣﺗﻰ ﻣﺎﻛﺎﻧوش ﺑﻳﺧدوا ﻣﻧﮫم اﻟﻣﺎدة
اﻟﻌﻠﻣﻳﺔ ﻛﺎﻧت اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ﻟﻣﺎ ﺟﻳت ﺳﻧﺔ  2005ﻟﻘﻳت اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ھﻰ اﻟﻠﻰ ﺑﺗﺟﻳب اﻟﻣدرﺳﻳن ﺑﻣﻌرﻓﺗﮫﺎ
واﻟﻣدرﺳﻳن ھم اﻟﻠﻰ ﺑﻳﺣطوا اﻟﻣﺎدة ﺑﻣﻌرﻓﺗﮫم ﻓطﺑﻌﺎ رﻓﺿت ده ﻧﮫﺎﺋﻰ ﻟﻳﻪ ﻷن ﻣﮫﻣﺎ ﻛﺎن آﺧذ ﻣن اﻟﻣﺻدر
وﻣﺻدرى اﻷﺳﺎﺳﻰ وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم اﻟﻠﻰ ﺣﺎﺗﻣﺗﺣن اﻟﻌﻳﺎل آﺧر اﻟﺳﻧﺔ وزارة اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ھﻰ ﺗﺑﻘﻰ
ﻋﻠﻰ اﻷﻗﻞ ﺣﺗﻰ ﻣﺳؤﻟﺔ ﻣﺳﺋوﻟﻳﺔ ﻛﺎﻣﻠﺔ ﻋن ﺻﺣﺔ ﻣﺎﻳﻘدم ﻋﻠﻰ اﻟﺷﺎﺷﺔ ﻟﻛن ﻣش أﻧﺎ اﻟﻠﻰ ﺣﺎﺟﻳب اﻟﻧﺎس ﻣﮫﻣﺎ
ﻛﺎﻧوا ﻣش ﺣﺎﺿﻣن ﻣﺻدﻗﻳﺗﮫم  ،درﺟﺔ ﻛﻔﺎﺋﺗﮫم ﻷن أﻧﺎ ﻣش ﻣﺗﺧﺻﺻﺔ ﻓﻰ ﻛﻞ ﺣﺎﺟﺔ ﻣش ﻣﺗﺧﺻﺻﺔ ﻓﻰ رﻳﺎﺿﺔ
وﻋرﺑﻰ وﻛﻳﻣﻳﺎء وطﺑﻳﻌﺔ ﻣش ﻣﻣﻛن ﻳﻌﻧﻰ .اذا ﻓﻰ ﺟﮫﻪ ھﻰ اﻟﻠﻰ ﺗﺣدد ﺻﺣﺔ اﻟﻛﻼم ده .


اﻟﻣواﻋﻳد ...........

أﻧﺎ ﺑﺎﺑﺗدى اﻟﺣﻠﻘﺎت أو اﻷرﺳﺎل ﺑﻳﺑدأ ﻣن  8ﺻﺑﺎﺣﺎ ﺣﺗﻰ  12ﻣﺳﺎءا وأﺣﻳﺎﻧﺎ ﻓﺗرة اﻷﻣﺗﺣﺎﻧﺎت ﺑﻳوﺻﻞ اﻟﻰ 2
ﺻﺑﺎﺣﺎ ﻷن أﻧﺎ داﻳﻣﺎ ﺑﺎذﻳﻊ ﻣش ﻓﺗرة واﺣدة ﺑذﻳﻊ ﻋﻠﻰ  3ﻓﺗرات اﻳﻪ ھﻰ ال 3ﻓﺗرات  ،ﻓﺗرة ﺑث أول اﻟﺻﺑﺢ ﻣن
 8اﻟﺻﺑﺢ اﻟﻰ  2ﺑﻌد اﻟظﮫر وﺑﻌدﻳن ﺑﺗﺗﻌﺎد ﻣرﺗﻳن ﺑﻌد ﻛده ﻋﻠﺷﺎن اﻟﻔﺗرات اﻟﻠﻰ ﻓﻰ اﻟﻣدارس ﻟو ﻓﻰ ﺣد ﻣن
اﻟوﻻد ﺑﻳﺑﻘﻰ ﻋﻧده ﻓﺗره ﺛﺎﻧﻳﺔ واﻟﻠﻰ ﻓﺗرة ﺗﺎﻟﺗﻪ واﻟﻘرى وده ﻛﻠﻪ ﻳﺑﻘﻰ واﺻﻠﮫم اﻟﻣﻘرر اﻟﻠﻰ اﺗﻘﺎل اﻟﺻﺑﺢ ﻳوﺻﻠﮫم
اﻟظﮫر اﻟﻌﺻر ﻓﻰ أى وﻗت اﻟﻠﻰ ﻳﻔﺗﺢ اﻟﺗﻠﻳﻔزﻳون ﻳﻼﻗﻰ  ،ﻳﺗﻣﺎﺷﻰ ﻣﻊ اﻟﻣدرﺳﺔ ازاى أﻧﺎ ﺑدأه أول ﻳوم ﻣﻊ وزارة
اﻟﺗرﺑﻳﺔ واﻟﺗﻌﻠﻳم ﺑﺎﺑﺗدى آﺧد اﻟدروس أو اﻟدرس اﻷول أول ﻳوم أوﻻ أﻧﺎ واﺧده ﻣﻧﮫم ﻛﻞ ﻣﺎدة ﺑﺗﻘدم ﻛﺎم درس ﻓﻰ
اﻷﺳﺑوع ﻓﺑﺎﻟﺗﺎﻟﻰ ﺑﻳﻘوﻟوا اﻟﻌرﺑﻰ ﻛﻞ ﻳوم ﺑﺎﻧزل ﺣﺻﺔ ﻋرﺑﻰ ﻛﻞ ﻳوم ﻋﻧدى ﻋﻠﻰ اﻟﺷﺎﺷﺔ ،ﻳﻘوﻟوا ﻟﻰ اﻟرﻳﺎﺿﺔ 4
ﻣرات أﻧزل اﻟرﻳﺎﺿﺔ  4ﻣرات ﻋﻠﻰ اﻟﺷﺎﺷﺔ  ،ﻳﻘوﻟوا اﻟدراﺳﺎت اﻷﺟﺗﻣﺎﻋﻳﺔ ﻣرﺗﻳن ﺑﺎﻧزل اﻟدراﺳﺎت اﻷﺟﺗﻣﺎﻋﻳﺔ
ﻣرﺗﻳن ﻋﻠﻰ اﻟﺷﺎﺷﺔ  ،أﻧﺎ واﺧده ﻣﻧﮫم اﻟﺟدول ده أو اﻟﺷﻐﻞ ده  ،اﻟﻠﻰ ﺑﻳﺣﺻﻞ ﺑﻘﻰ زى ﻣﺎﻗﻠت ﻟك أول 6
ﺳﺎﻋﺎت اﻟﺻﺑﺢ ﺑﻳﺗذاﻋوا ﺟداد ﻧﻔس ال 6ﺳﺎﻋﺎت ﻳﺗﻌﺎدوا ﺑﻌد اﻟظﮫر وﻳﺗﻌﺎدوا ﺗﺎﻧﻰ ﺑﺎﻟﻠﻳﻞ أھو ده ﻟﻳﻪ اﻟطﻠﺑﺔ ﻓﻰ
اﻟﻣدارس اﻟﺻﺑﺢ وﺣﺎﻳرﺟﻌوا اﻟظﮫرﻳﻪ ﻣﺛﻼ ﻋﻠﻰ اﻟﺳﺎﻋﺔ  2ﻳﺑﺗدى ﻳﺗﻌﺎد ﻟﮫم ﺗﺎﻧﻰ ﻛﻞ اﻟﻠﻰ اﺗﻌﻣﻞ اﻟﺻﺑﺢ وﻗوﻟﻰ
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اﻟﺳﺎﻋﺔ  2ﻓﻰ طﻠﺑﺔ ﺗﺎﻧﻳﺔ راﺣت اﻟﻣدارس أو ﻣﺷﻐوﻟﻳن أو ﺑﻳرﺟﻌوا ﻳﻧﺎﻣوا ﻳﺗﻐذوا دول ﻣش ﻓﺎﺿﻳﻳن ﻟﺳﺔ ﺣﺎﻳﺟوا
ﺑﻌد اﻟظﮫر ﻳذاﻛروا رﺣت اﻟﺳﺎﻋﺔ  8 ، 7ﻋﺎﻳدة ﻟﮫم ﺗﺎﻧﻰ ﻛﻞ اﻟﻠﻰ ﻋﻣﻠﺗﻪ اذا ھﻰ ﻣوﺟودة طول اﻟﻧﮫﺎر ﻟﻠطﺎﻟب .


اﻟﻔرق ﺑﻳن اﻟﻣﺗﺧﺻﺻﺔ واﻟﻘﻧﺎه اﻷوﻟﻰ واﻟﺛﺎﻧﻳﺔ ...

أﻧﺎ ﺑﺎﻗدم ﻛﻞ ﺣﺎﺟﺔ ﻣن أوﻟﻰ اﺑﺗداﺋﻰ ﻟﺛﺎﻟﺛﺔ ﺛﺎﻧوى ھم أﻋﺗﻘد ﺑﻳﻘدﻣوا ﺷﮫﺎدات ﻓﻘط .


ﻳﻌﻧﻰ اﻟﺑرﻧﺎﻣﺞ ﻧﻔﺳﻪ ﻣﺎﺑﻳﺑﻘﺎش ﻣﺷﺗرك ﻣﺎﺑﻧﻛوا .....

ﻷ ﻣش ﻣﺷﺗرك


ﻳﻌﻧﻰ ﻓﻳﻪ ﻗﺳم ﺗﺎﻧﻰ ﻓﻰ اﻷذاﻋﺔ واﻟﺗﻠﻳﻔزﻳون ..........

ﻣش اﻷذاﻋﺔ ﻓﻰ اﻟﺗﻠﻳﻔزﻳون أﻧﺎ ﻗﻧوات ﻣﺗﺧﺻﺻﺔ أﻧﺎ ﻗﻧوات ﺗﺑﻊ اﻟﻣﺗﺧﺻﺻﺔ ﻟﻛن ھم ﺗﺑﻊ ﻗطﺎع اﻟﺗﻠﻳﻔزﻳون ده
ﻗطﺎع وده ﻗطﺎع .


أﻧﺎ ﻣش ﻓﺎھﻣﺔ اﻟداﻳرة ........

أﻧﺎ ﺷﻐﻠﻰ ﺑﻳﺑث ﻣن اﻟﻧﻳﻞ ﺳﺎت وﻛﻠﻪ ﺗﺑﻊ اﺗﺣﺎد اﻷذاﻋﺔ و اﻟﺗﻠﻳﻔزﻳون  ،ﻣﺎﺗﺷﻐﻠﻳش ﻧﻔﺳك ﺑﺎﻟﺗﻘﺳﻳﻣﺔ ﻗوى دى ﻷﻧﮫﺎ
ﺗﻘﺳﻳﻣﺔ ادارﻳﺔ أﻛﺛر ﻣن أى ﺣﺎﺟﺔ .


ﻓﻰ أى أﻧواع ﻣن اﻟﺑﻳروﻗراطﻳﺔ ﻓﻰ اﻷذاﻋﺔ و اﻟﺗﻠﻳﻔزﻳون ﺑﺗﻌطﻞ اﻟﺑراﻣﺞ ؟

اﻟﺣﺎﺟﺔ اﻟﻠﻰ ﺑﺗﻌطﻞ اﻟﺑراﻣﺞ ھو اﻟﺗﻣوﻳﻞ أﺣﻧﺎ ﻋﻧدﻧﺎ اﻟﻛﺎﺳت اﻟﻔﻧﻰ ﻋﻠﻰ أﻋﻠﻰ ﻣﺳﺗوى واﻷدارى ﻋﻠﻰ أﻋﻠﻰ
ﻣﺳﺗوى ﺑس ھﻰ اﻟﻣﺷﻛﻠﺔ اﻟﺗﻣوﻳﻞ  ،اﻟﺗﻣوﻳﻞ ھو أﺳﺎس ﻓﻰ أى ﺣﺎﺟﺔ ﻣش اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ أى ﺣﺎﺟﺔ  ،ﺑس ﻟو
ﺑرﻧﺎﻣﺞ ﻣﻧوﻋﺎت ﻟو ﻣﺎﺻرﻓﺗﻳش ﻋﻠﻳﻪ ﻛوﻳس ﻣش ﺣﺎﻳطﻠﻊ ﻛوﻳس أى ﺣﺎﺟﺔ ﻻزم ﺗﻣوﻳﻞ .


آﺧر ﺳؤال اﻟﺗﻘﻳﻳم ﻓﻳﻪ آﻟﻳﺎت ﻣﻌﻳﻧﺔ ؟

ﺷوﻓﻰ ھو آﺧر ﺗﻘﻳﻳم اﺗﻌﻣﻞ اﻟﺳﻧﺔ اﻟﻠﻰ ﻓﺎﺗت ﻓﻰ ﻣﺎرس أﺣﻧﺎ ﻋﻧدﻧﺎ ﻓﻰ أﺗﺣﺎد اﻷذاﻋﺔ و اﻟﺗﻠﻳﻔزﻳون وﺣده ﺑﺣوث
اﻟﻣﺷﺎھدﻳن واﻟﻣﺳﺗﻣﻌﻳن وھﻰ ﺑﺗﻌﻣﻞ أﺳﺗطﻼﻋﺎت رأى ﻓﺎﻟﻠﻰ ﺣﺻﻞ اﻧﮫﺎ ﻋﻣﻠت أﺳﺗطﻼع رأى اﻟﺳﻧﺔ اﻟﻠﻰ ﻓﺎﺗت
طﻠﻊ ﻧﺳﺑﺔ اﻟﻣﺷﺎھدة ﻓﻰ اﻷﺑﺗداﺋﻰ  %70وﻓﻰ اﻷﻋدادى  %80ﻟﻠﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ اﻷﺑﺗداﺋﻰ ﻋﻣﻠت أﺳﺗطﻼع ﻣﻊ
طﻠﺑﺔ اﻷﺑﺗداﺋﻰ واﻷﻋدادى ﻣﻊ طﻠﺑﺔ اﻷﻋدادى  .وده اﻟﻠﻰ دل ﻋﻠﻰ ان اﻟرﻳف ﺑﻳﺷوﻓوا أﻛﺛر .
ﺑﺎﺧﺗﺻﺎر ﻳﺎﻣﺎھﻳﺗﺎب ﻟﻠﻰ ﻗﻠﻧﺎه ده ﻛﻠﻪ أى ﺣد ﺑﻳﺗﺎﺑﻊ اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ﺑﺎﻧﺗظﺎم ﻻزم ﻳﻧﺟﺢ أﻧﺎ ﺑﺎﻗوﻟك ﻻزم وأﻧﺎ
ﻣﺗﺄﻛدة ﻣﻧﮫﺎ ان ﻣﺎﻛﺎﻧش ﺣﺎﻳﺗﻔوق ﻳﺑﻘﻰ ﻻزم ﻳﻧﺟﺢ ﻣﻔﻳش ﺣﺎﺟﺔ ﺑﺗﺗﺳﺎب ﻓﻰ اﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ  ،اﻟﺷرح ﺑﻧﺷرح ،
ﻣراﺟﻌﺔ ﺑﻧﻌﻣﻞ ﻣراﺟﻌﺔ  ،أﺳﺋﻠﺔ ﻣﺗوﻗﻌﺔ  ،ﻛﻞ ﻣﺎﺗﺗﺧﻳﻠﻳﻪ ﺑﻳﺗﻌﻣﻞ ﻣﻔﻳش ﺣﺎﺟﺔ ﺑﺗﺗﺳﺎب ﻓﻰ اﻟﻣﻧﮫﺞ ﺑدون ﻣﺎﺗﺗﺷرح
ﻣرة واﺗﻧﻳن وﺗﻼﺗﺔ وﺑﺄﺳﺎﻟﻳب ﻣﺧﺗﻠﻔﺔ  .أى ﺣد ﺑﻳﺗﺎﺑﻌﻧﻰ ﺑﺎﻧﺗظﺎم أﻧﺎ زى زى اﻟﻣدرﺳﺔ ،اﻟﻣدرﺳﺔ ﻟو اﻧت
ﻣﺎأﻧﺗظﻣﺗﻳش ﻓﻳﮫﺎ ﻣش ﺣﺎﺗﻔﮫﻣﻰ ﺣﺎﺟﺔ أﻧﺎ ﻟو ﻣﺎرﺣﺗش اﻟﻣدرﺳﺔ وﻗﻌدت ﻓﻰ اﻟﺑﻳت ﺣﺎﻓﮫم ﺣﺎﺟﺔ ﻣش ﺣﺎﻓﮫم
ﻣﻘدرش اﻟﻘﻰ اﻟﻠوم ﻋﻠﻰ اﻟﻣدرﺳﺔ وﻣﺎﻓﮫﻣﺗش وأﻧﺎ ﻣش ﻣﻧﺗظﻣﺔ وﻣش ﻣﻠﺗزﻣﺔ ﻣﻌﺎھﺎ  .ﺑﺎﻟﺿﺑط ﻓﻰ اﻟﻘﻧوات
اﻟﺗﻌﻠﻳﻣﻳﺔ ﻟو اﻟﺗزﻣت ﻣﻊ ﻟﻘﻧوات اﻟﺗﻌﻠﻳﻣﻳﺔ ﺑﻣواﻋﻳدھﺎ وﺷﻔت ﺑراﻣﺟﮫﺎ ﻛﻠﮫﺎ أى طﺎﻟب ﺑﺎﻗوﻟك ﻣش ﺣﺎﻳﻧﺟﺢ ﻧﺟﺎح
ﻋﺎدى ﻻزم ﻳﻧﺟﺢ وﻳﻧﺟﺢ ﻛﻣﺎن .
*اﻟﺗﻘﻳﻳم واﻟﻛﺗب اﻟﺧﺎرﺟﻳﺔ ...
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اﻟﺗﻘﻳﻳم اﻟﻠﻰ وﺻﻠﻧﻰ ﻣﻌﻣول ﻋن اﻟﺑراﻣﺞ اﻟﺗﻌﻠﻳﻣﻳﺔ ﻓﻘط  ،اﻟﺗﻘﻳﻳم اﻟﻠﻰ اﺗﻌﻣﻞ ﻋﻠﻰ ﻧﺳﺑﺔ اﻟﻣﺷﺎھدة ﺑﺗﺷوﻓﮫﺎ
؟ﺑﺗﺳﺗﻔﻳد ﻣﻧﮫﺎ ؟ اﻟﺣﺎﺟﺎت اﻟﻠﻰ ﻓﺎدﺗك أﻛﺛر  ،اﻟﻣواد اﻟﻠﻰ ﻣش ﺑﺗﺗﻘدم  ،اﻟﻣواد اﻟﻠﻰ ﺑﺗﺗﻘدم ﻛوﻳس ھﻰ دى اﻷﺳﺋﻠﺔ
ﻟﻛن ﻣﺎﺗﻘﻠش اﻳﻪ اﻟﺑداﺋﻞ  ،اﻟﺗﻘﻳﻳم اﻟﮫدف ﻣﻧﻪ ﺗﻘﻳﻳم اﻟﺗﺟرﺑﺔ اﻟﺗﻠﻳﻔزﻳوﻧﻳﺔ  ،واﻟﺗﻘﻳﻳم اﺗﻌﻣﻞ ﻓﻰ ﻣﺎرس .2009


ﻳﺎﺗرى ﻣﻣﻛن أى ﺣد ﻣﻣﻛن ﻳﺷوﻓﻪ  ،اﻧﺎ ﻣﻣﻛن ادور أﻻﻗﻳﺔ

أﻧﺎ ﻋﻧدى ﻧﺳﺦ ﻓﻰ اﻟﻘﻧﺎة ﻣﻣﻛن أﺳﻳب ﻟك ﻧﺳﺧﺔ ﻓﻰ ظرف ﺗﺣت ﻓﻰ اﻷﻣن وﻣﻣﻛن ﺗﺑﻘﻰ ﺗﺄﺧذﻳﻪ ﻓﻰ أى وﻗت
.......

ﺷــــــﻛرا
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Interview with Tahani Halawa
Head & Founder of the television educational channels from 1997- 2003.
Tuesday, September 29th 2009
1. What is the mechanism of the instructional television programs production in
Egypt, and who is responsible for their production?
The Egyptian Radio and Television Union (ERTU) is responsible for producing the
educational programs.
They produced educational material for seven educational channels to serve the
educational process. Moreover, the channels worked to complement the school
facilities. Since not all schools are capable of presenting the subject using different
types of visual aids, the television programs work to serve these teaching aids to the
students.
It applied all facilities graphics, multimedia, drama, field trips and others. In addition,
the programs were presented to all school years, and in different languages.
The programs were so good and helpful to the extent that they were exported to other
Arab channels.
By that time, the educational television channels were considered a role model for all
the other countries. It was a wonderful experience, launched and managed in a
wonderful way.

2. Where does the funding of the instructional television programs in Egypt come
from?
The ministry of education in hands with the ministry of information fund the
educational television channels.
The day the educational channels were launched and the president inaugurated them,
he was so impressed by the fine production. Mubarak then stated that all students
should receive all these programs for free, without any kind of subscription or any
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payment. All the students have the right to get this kind of excellent educational
service.
By that time, there was no kind of financial problem at all. There was a magnificent
cooperation between the ministries; the ministry of education provides the material and
the programs’ content, then the ministry of information works on all the technical
aspects of producing proper programs attractive for the students.
The programs were shot in the real world, to get out of the traditional class style.

3. What are the pros and cons for the private sector producing or advertising in the
educational channels to grant it a finer quality programming?
Why not, if this happens it would definitely be great.
However, most of the advertisers look for the traditional means of advertising. While
they do not consider a big chance to reach the students, especially when they are the
target of several commodities served by these advertisers like juice or milk, cookies,
stationary, sweets, and so on. Thus, an educational channel can be a good channel for
their advertising.

4. How far are the class explanation and the instructional television programs in
coordination with each other in content and in their timing?
There was cooperation between the ministry of education and the ministry of
information, by that time, when Hussain Kamel BahaaEldin was the minister of
education. They provided thousands of schools with receivers and means to make sure
the students watch the educational programs. Not only this, but also the ministry of
education planned a unified schedule that was followed by all schools for a certain time
to explain a certain subject and watch its educational television program. Thus, the
class explanation and the television programs were going on parallel to the schools.
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5. How far do the instructional television programs in Egypt serve in the following
aspects:
a. Presenting selected trained teachers to mass numbers of students all
over Egypt.
The ministry of education used to nominate a number of teachers, and
then they get some camera tests for them, in addition to other tests to
make sure that this presenter can work as a teacher and a presenter as well.
Not all good teachers can similarly be good and qualified television
presenters.
During the exams period, final revisions were presented. There were
intense questions and answers sessions for the exams. It was mentioned
that by that time, almost 90% of these questions are asked in the real
exams.
There was another challenge that the programs producers had to face, that
is, the face of the presenter is not to appear on television. Obviously, a
great war against private lessons is one reason why these programs are
produced. Thus, showing the teachers’ face is a kind of a promotion for
that teacher as a qualified teacher for private lessons. Therefore, the
programs’ directors had to deal with that, to let the effecting teacher
explain in a creative way that also does not show his face. For example, by
making his voice goes over a picture, a chart or a certain film.

b. Decreasing the dependence level on private lessons.
It is true. According to Gallop international survey agency, that was
interested on its own on conducting a survey about students’ viewership to
the educational channels. The ERTU did not assign Gallop institute to
conduct this survey, it did it independently. The results of this survey
proved that a vast amount of the Egyptian houses do follow these
channels.
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Moreover, there found 10 million viewers for the channels over four Arab
countries. It is true the programs strongly worked to fight the private
lessons, yet, no one could grant that the programs did replace or got over
private lessons.

c. Preserving the students from staying in crowded classes vulnerable
to the H1N1 virus.
The educational television channels will never replace the schools. The
educational channels work to complement the school, to add to it but not
to work on its own. Thus, we cannot just depend on television alone if it
comes to reduce the school class intensity. Yet, students can get answers or
further explanation from television.
Moreover, the programs are aired for three times a day to make sure that
the students can follow them whenever it is suitable for them, and to repeat
them as well if they need to.
She added that the Cairo Agency for Radio & television also used to record
and sell tapes for the programs, especially for final years of each stage.
Before Tahani Halawa answers this question, she asked whether the
question is for a journalistic purpose, as the media is talking this issue a lot
these days as a golden solution to overcome H1N1 virus intake, however,
she does not believe in it as a golden solution on its own.

6. Are there means of research or evaluation for the student’s needs, and
effectiveness of the programs?
During the period that Tahani Halawa headed the seven educational channels, she had
no problems, except for one problem. This problem is interactivity. That is why they
created several means of contact between the students and the teachers such as via
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e.mail, telephone, mailing letters. From the students’ reply, the teachers answer the
frequently asked questions, comments and so on.
The only thing that was missing by that time was a live studio.

7. What are the plans for improving the educational programs?
Well, misses Halawa headed the channels for six years since 1997, and since then she
does not follow the programs. This is because she knows they are deteriorating. She
says that producing educational programs is not an easy task; it is much harder than
producing normal talk- shows.
These programs require a lot of expertise and training. It is crucial to produce the
programs in an attractive, juicy style that can get the students to watch and benefit
from the programs. While these creative programs cannot be produced by people who
lack experience or talents. Halawa added that the problem is not about funding, it
about the vision of the responsible team, and the ideas of producing. The current
responsible team did not even care to ask the former team about their experience or
advice.
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Interview
Ms. Maha Bali,
Senior Instructional Technologist
Center for Learning and Teaching
{Adjunct faculty, Graduate School of Education}
The American University in Cairo
Area I
I cannot answer any of the questions below because I am not myself involved in the process of
creating such programs. These are not opinion questions but informational questions – better
answered by those who have the experience and access to the information.
22. What is the definition of an instructional television programs for primary school
students?
23. When preparing an instructional television program for primary school students,
what are the main steps and who are the main parties involved?
24. What are the standards of preparing a proper instructional television program for
primary school students?
25. What are the standards of selecting the instructional television program presenter/
teacher for primary school stage?
26. From your point of view, what is/ are the main goal/s of the instructional
television programs?
27. What do you think are the main sources of funding for the instructional television
programs?
Area 2
28. What are the variables in instructional television programs that may attract the
students to enjoy learning?
As in any learning environment, the teacher’s personality is important. So is the use of various
methods of teaching, using visuals to attract attention, having the teacher ask questions live (even if
s/he will not hear the response), trying to connect what is being taught to students’ lives so they feel
its relevance. If the television program is not interactive, it is useful when the teacher anticipates
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frequently asked questions and addresses them in a Q&A format. Different students are
motivated by different things, and enjoy learning in different ways – there is no ONE thing that
works for everyone.1 Some people can learn quite well from television programs, and manage the
rest of their learning on their own; others need more interaction with other students or the teacher.
It would be great if Instructional television programs accepted phone calls, gave assignments, gave
feedback on assignments – but it will never be the same as a situation where a teacher has a small
number of students to do this with.
29. How can television be efficiently used as a means of presenting instructional
content for primary stage students?
I don’t like to use the word “efficiency” with education, because it seems to imply cutting corners.
Efficient in terms of cost or time or what? And for whom, for teachers or parents or students? It
could be efficient if the parents watch these programs with their kids, and then help their child with
the material. However, it depends on the quality of the television program and the instructor.
30. What are the main forms of presentation in an instructional television programs? I
don’t know! If I remember correctly when I was in Prep school, the math/science teachers
sometimes solved the problems on a transparent board, there were some diagrams, there was some
explanation. But I personally was a good student, so I understood most of the material anyway
(from the book, or from school), and I never in my life took a private lesson. I remember benefiting
from the revisions at the end of the year, and sometimes out of interest watching instructional
television programs for higher levels than mine. I was not in Egypt during primary/secondary
school so I can’t comment on their instructional television programs.
31. What is the role of visual aids and animation in presenting instructional television
programs for primary stage students?
This is a vague question, right? Visual aids/animation are helpful (in class, on television, online)
in certain subjects like science where I can imagine clearly the benefit of using them in explaining
Physics. I can clearly see the benefit of using them to explain Geography. They can help in teaching
language to avoid translating and keep using the language you are teaching. But not all people
prefer “visual learning” and overusing it in contexts where visuals are not necessarily the best way
to teach something defeats the purpose.
32. What are the standards and guidelines for using visual aids in the instructional
television programs? I don’t know! I am not involved.

1

See learning styles and multiple intelligences theory – Area 3
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33. What do you recommend for a useful instructional television programs for primary
stage students? To address a variety of learning styles and try to simulate an interactive
classroom – maybe even have some students on the television show to ask questions (real ones, not
acting!) or receive phone calls from the audience, maybe emails with questions, also?
Area 3
34. Can the instructional television programs counter the problem of private lessons in
Egypt? How? My first response would be no. They have existed in Egypt for years and they
have not countered the problem of private lessons, have they? However, you have to look at the
roots of the problem of private lessons, the way they are conducted, and compare that with the
television programs, and the way they are conducted.
If the root of the problem of private lessons is lack of proper teaching in
class, and if private lessons are taught in a “didactic” manner (i.e. teacher talking, students
listening, little room for interaction), then television instructional programs, if they cover the entire
curriculum can HELP. However, television instructional programs, as I have seen them, rarely
provide assignments, and even if they do, do they provide feedback on the assignments in the next
episode? It is important for someone to learn something that they spend some time engaging with it
actively after they have heard about it from a teacher or television instructor. Assignments are one
way of doing this. However, active engagement2 with material is not enough if you cannot get
feedback from a teacher (or more experienced peer) and ask questions. One benefit available in
classes and in group private lessons that does NOT exist in television programs is the possible
interaction with other students – even if this interaction is minimal, at least students can learn
from the questions that others ask. Maybe if instructional television programs allowed phone calls
for students to ask questions, they would be more interactive in that sense. But beware: if television
programs charge money for taking calls, then replacing money paid for private tutor by money paid
for television programs is not a good idea!
If the root problem of private lessons is the parents’ perception that their children need
supplemental help and preparation for important exams, then television programs would be an
unlikely replacement, unless parents perceive their benefit.
If the root problem of private lessons is that a student needs one-to-one help because they
take more time to learn certain things, then television programs are unlikely to be the solution,
2

See “active learning” in theories mentioned in Area 3
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because it is broadcast the same3 for all students. Even though a student can record it and watch it
over and over again, pause and rewind when they need to repeat something, they cannot make the
television instructor explain in a different way in response to their questions, so its benefit is limited
in this sense.
If the root problem of private lessons is large class sizes then television won’t solve this
problem – the class size is potentially all students taking that subject/level! You only do away
with the possible “noise” problem of a large class, but you get even less interaction between student
and instructor.
In general, if an instructional television program is not very interactive, it replaces one part of a
normal lecture (where the teacher talks and students listen), so it can maybe save time in private
tutoring so people can use private tutoring mainly to ask questions and get feedback, rather than
for explanation. Let me know if you want me to explain this. If television programs can be more
interactive (e.g. receiving phone calls), this might be a bit better, but of course not all students will
be able to participate.
Mahitab, if there are other root causes for the private tutoring issue, let me know what they are
and I can respond on whether television programs can help.
35. What is the mechanism of the instructional programs evaluation -if any- ? I have no
idea since I have never worked on it.
36. Do you think that there is a kind of bureaucracy and routine in the Egyptian Radio
and Television Union? If yes, does this hinder the programs from achieving their
ultimate goals? Since I have never worked with Egyptian television, I am not the right authority
to answer this question. It is not fair for me to even assume how much bureaucracy there is, since I
know nothing of the inner workings.
37. Do you know about certain means and instructional material available and
affordable for primary stage students? Yes, but in English. PBS has a website for kids,
one for parents, and one for teachers – and they have materials in all sorts of subjects that is
FREE. On iTunes, some television channels offer some educational television shows for free (look
under podcasts in the iTunes US store). BBC have something called CBBs which are children
programs and might be good but I have not seen them and I am not sure if they are freely available
(a lot of BBC television and Radio is free online, though). The history channel and national

3

See “learning styles” and “multiple intelligences” theory in Area 3
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geographic and discovery have instructional programs but not tailored to Egypt’s curriculum or to
any curriculum of course! Some of their stuff is free to download from the web or iTunes.
Area 4
38. For this study, do you have one of the learning theories in mind that may be a
useful theoretical framework? Anything related to multimedia in education could be
applicable to television, although computer-based multimedia can be more interactive than
television; Active Learning, Constructivism and Social Constructivism are all
learning theories commonly used in the design of educational materials. There is also the
“Instructional Design” process that is used by experts who develop learning materials for teachers.
Multiple Intelligences and Learning styles theory are also relevant because they show
you that not all people learn in the same way, and so no “one” way of teaching works for everyone;
teachers can try to teach the same thing in several different ways to try to reach as many students as
possible; the same can be done for television programs but the options are more limited, of course.
39. Are there related sources or articles that you advice me to go through? [Check out
this article by Grabinger and Dunlap (1995) “Rich Environments for Active Learning: a
definition” – it has a framework you could use; you can download it from here:
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.34.5471&rep=rep1&type=pdf ]
40. Would you like to add anything aside from the flow of questions? I just think you
might need to interview someone who works in the production of television programs to know more
about their process – I hope you have access to such a person!
Thank Yo u for yo ur Time and Cooperation.
I’d be pleased to share the findings of my study with you
when it’s finished =D
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Interview
Mohamed Saraya,
Title
Area I
41. What is the definition of an instructional television programs for primary school
students?
42. When preparing and producing an instructional television program for primary
school students, what are the main steps and who are the main parties involved?
43. What are the standards of preparing a proper instructional television program for
primary school students?
44. What are the standards of selecting the instructional television program presenter/
teacher for primary school stage?
45. From your point of view, what is/ are the main goal/s of the instructional
television programs?
46. What do you think are the main sources of funding for the instructional television
programs?
Area 2
47. What are the variables in instructional television programs that may attract the
students to enjoy learning?
48. How can television be efficiently used as a means of presenting instructional
content for primary stage students?
49. What are the main forms of presentation in an instructional television programs?
50. What is the role of visual aids and animation in presenting instructional television
programs for primary stage students?
51. What are the standards and guidelines for using animation and effects in the
instructional television programs?
52. What do you recommend for a useful instructional television programs for primary
stage students?

142
Area 3
53. Do you think that there is a kind of bureaucracy and routine in the Egyptian Radio
and Television Union? If yes, does this hinder the programs from achieving their
ultimate goals?
54. Can you kindly draw me a full picture by describing how things work and the main
barriers of producing a television program until it is aired?
55. Would you like to add anything aside from the flow of questions?

Thank Yo u for yo ur Time and Cooperat ion.
I’d be pleased to share the findings of my study with you
when it’s finished =D
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Discussion Guide
Students
 Area 1: Warm Up:
o How is the vacation?
o How was studying and how were you prepared for the final exams?
o How do you expect the grades?
 Area 2: Ways of Studying:
o How do you study during your exams time?
o Does studying during the exams differ than studying during the years? Why?
o Do you usually study alone or with some of your friends or parents or family?
Why?
o What are the most difficult subjects in your opinion?
o Does studying for each subject differ from the other? How?
o Do you use external books to study? Why?
o Did you try the studying and activities CDs? How are they?
 Area 3: Class Teachers:
o Do you like going to school? Why?
o What is your favorable subject? Why?
o What are the most difficult subjects for you? Why?
o What makes a class enjoyable for you?
o Are there any videos or visual aids -that you like- used during the class?
o Do you think the exam comes from the class explanation?
o If there is something you don’t understand in the subject, whom do you get
back to?
 Area 4: Private Lessons:
o Do you take private lessons? Why?
o Do you think private lessons are important? Why?
o Do you think that you can succeed and get high grades without taking private
lessons?
o What are the advantages and disadvantages of private lessons in your opinion?
 Area 5: Educational television programs:
o Did you watch the educational programs before? How were they?
o Do you think they are useful? Why?
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o Can you depend on these educational programs for studying?
o Do you think some of the exam questions may be answered in these programs?
o Did you think of following these programs? Why?
o If you’ve watched the edu. channels before, do you think that there is a
consistency between what’s presented on television and what’s explained in the
class at school?
o Do you think there are good and well qualified teachers on these programs?
o Do you like the graphics and animation used on these edu. programs?
o For you, are the programs presented in a suitable time?
o In school time, and if you’re sitting in front of television, which do you prefer
watching more, cartoon or the educational channel? Why?
o Did you know that there is a website for the educational channel? Did you
check it out before? If yes, How was it? If no, why, and what do you think it
would be?
o How do your friends at school talk about the educational programs? Do they
watch it regularly?
o Do your teacher tell you anything about these programs or show you parts of it
at school? If yes, What do they say? If no, why?
o In your opinion, what are the advantages and disadvantages of this channel?
o If these channels were good, do you think you may stop private lessons and
follow these programs on your own?
o What do you need in an educational program?
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ﻤﻘﺎﺒﻠﺔ ﻤﻊ ﻁﻠﺒﺔ
 -1ﻁﺭﻕ ﺍﻟﻤﺫﺍﻜﺭﺓ :
 ﺍﺯﺍﻯ ﻜﻭﻨﺘﻭﺍ ﺒﺘﺫﺍﻜﺭﻭﺍ ﺃﻴﺎﻡ ﺍﻷﻤﺘﺤﺎﻨﺎﺕ ؟
 ﻴﺎﺘﺭﻯ ﺍﻟﻤﺫﺍﻜﺭﺓ ﺃﻴﺎﻡ ﺍﻷﻤﺘﺤﺎﻨﺎﺕ ﻤﺨﺘﻠﻔﺔ ﻋﻥ ﺍﻟﻤﺫﺍﻜﺭﺓ ﺃﺜﻨﺎﺀ ﺍﻟﺩﺭﺍﺴﺔ ﺍﻟﻌﺎﺩﻴﺔ ؟ ﻟﻴﻪ ؟
 ﺍﻨﺘﻭﺍ ﻋﺎﺩﺓ ﺒﺘﺫﺍﻜﺭﻭﺍ ﻟﻭﺤﺩﻜﻭﺍ ﻭﻻ ﻤﻊ ﺤﺩ ؟ﺯﻯ ﺍﺼﺤﺎﺒﻜﻭﺍ ‘ ﺍﻵﺒﺎﺀ ‘ ﺍﻭﺤﺩ ﻤﻥ ﺍﻟﻌﺎﻴﻠﺔ ؟ ﻟﻴﻪ؟
 ﺍﻴﻪ ﻫﻰ ﺃﺼﻌﺏ ﻤﻭﺍﺩ ﻡ ﻭﺠﻬﻪ ﻨﻅﺭﻜﻡ ؟
 ﻴﺎﺘﺭﻯ ﻁﺭﻴﻘﺔ ﺍﻟﻤﺫﺍﻜﺭﺓ ﺒﺘﺨﺘﻠﻑ ﺒﺎﺨﺘﻼﻑ ﺍﻟﻤﺎﺩﺓ ﻓﻰ ﺭﺃﻴﻜﻡ ؟ ﺍﺯﺍﻯ ؟
 ﺒﺘﺴﺘﺨﺩﻤﻭﺍ ﻜﺘﺏ ﺨﺎﺭﺠﻴﺔ ﻓﻰ ﺍﻟﻤﺫﺍﻜﺭﺓ ؟ ﻟﻴﻪ ؟
 ﺠﺭﺒﺘﻭﺍ ﻗﺒل ﻜﺩﺓ ﺍﻟﻤﺫﺍﻜﺭﺓ ﺒﺎﺴﺘﺨﺩﺍﻡ ﺍﻷﺴﻁﻭﺍﻨﺎﺕ ﺍﻟﻤﻤﻐﻨﻁﺔ ﻭﺍﻷﻟﻌﺎﺏ ﺩﻯ ؟ ﻭﺍﻴﻪ ﺭﺃﻴﻜﻡ ﻓﻴﻬﺎ ؟
 -2ﻤﺩﺭﺴﻴﻥ ﺍﻟﻔﺼل :
 ﺒﺘﺤﺒﻭﺍ ﺘﺭﻭﺤﻭﺍ ﺍﻟﻤﺩﺭﺴﺔ ؟ ﻟﻴﻪ ؟
 ﺍﻴﻪ ﺃﻜﺘﺭ ﻤﺎﺩﺓ ﺒﺘﺤﺒﻭﻫﺎ ؟ ﻟﻴﻪ ؟ ﺍﻴﻪ ﺃﺼﻌﺏ ﻤﺎﺩﺓ ﺒﺎﻟﻨﺴﺒﺔ ﻟﻜﻡ ؟ ﻭﻟﻴﻪ ؟
 ﻓﻰ ﺭﺃﻴﻜﻡ ﺍﻴﻪ ﺍﻟﻠﻰ ﺒﻴﺨﻠﻰ ﺍﻟﺤﺼﺔ ﻤﻤﺘﻌﺔ ؟
 ﻴﺎﺘﺭﻯ ﻓﻰ ﺃﻓﻼﻡ ﺃﻭ ﻭﺴﺎﺌل ﺍﻴﻀﺎﺡ ﺒﺘﺴﺘﺨﺩﻡ ﻓﻰ ﺍﻟﺤﺼﺔ ؟ ﻭﺍﻷﻤﺘﺤﺎﻥ ﺒﻴﻴﺠﻰ ﻤﻥ ﺍﻟﻠﻰ ﺍﺘﺸﺭﺡ ﻓﻰ ﺍﻟﺤﺼﺔ
؟ ﻭﻟﻭ ﻓﻰ ﺤﺎﺠﺔ ﺍﻨﺘﻭﺍ ﻤﺵ ﻓﺎﻫﻤﻨﻬﺎ ﺃﺜﻨﺎﺀ ﺍﻟﺤﺼﺔ ﺒﺘﺴﺄﻟﻭﺍ ﻓﻴﻬﺎ ؟
 -3ﺍﻟﺩﺭﻭﺱ ﺍﻟﺨﺼﻭﺼﻴﺔ :
 ﺒﺘﺎﺨﺩﻭﺍ ﺩﺭﻭﺱ ﺨﺼﻭﺼﻴﺔ ؟ ﻟﻴﻪ ؟
 ﺘﻔﺘﻜﺭﻭﺍ ﺍﻟﺩﺭﻭﺱ ﺍﻟﺨﺼﻭﺼﻴﺔ ﻤﻬﻤﺔ ؟ ﻟﻴﻪ ؟
 ﺘﻔﺘﻜﺭﻭﺍ ﻤﻤﻜﻥ ﻨﺎﺱ ﺘﻨﺠﺢ ﻭﺘﺠﻴﺏ ﻨﻤﺭ ﻋﺎﻟﻴﻪ ﻤﻥ ﻏﻴﺭ ﻤﺎﻴﺎﺨﺩﻭﺍ ﺩﺭﻭﺱ ؟
 ﻤﻥ ﻭﺠﻬﻪ ﻨﻅﺭﻜﻡ ﺍﻴﻪ ﻫﻰ ﻤﻤﻴﺯﺍﺕ ﻭﻋﻴﻭﺏ ﺍﻟﺩﺭﻭﺱ ﺍﻟﺨﺼﻭﺼﻴﺔ ؟

 -4ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ :
 ﺍﺘﻔﺭﺠﺘﻭﺍ ﻋﻠﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻗﺒل ﻜﺩﻩ ﻓﻰ ﺍﻟﺘﻠﻴﻔﺯﻴﻭﻥ ؟ ﻭﻜﺎﻨﻭﺍ ﻋﺎﻤﻠﻴﻥ ﺍﺯﺍﻯ ؟
 ﺘﻔﺘﻜﺭﻭﺍ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺩﻯ ﻤﻔﻴﺩﺓ ؟ ﻭﻟﻴﻪ ؟
 ﺍﻨﺘﻭﺍ ﻤﻤﻜﻥ ﺘﻌﺘﻤﺩﻭﺍ ﻋﻠﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻰ ﻤﺫﺍﻜﺭﺍﺘﻜﻡ ؟
 ﺘﻔﺘﻜﺭﻭﺍ ﻤﻤﻜﻥ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺒﺘﺠﺎﻭﺏ ﻋﻠﻰ ﺒﻌﺽ ﺍﻷﺴﺌﻠﺔ ﺍﻟﻠﻰ ﺒﺘﻴﺠﻰ ﻓﻰ ﺍﻷﻤﺘﺤﺎﻥ ؟
 ﻓﻜﺭﺘﻭﺍ ﻗﺒل ﻜﺩﻩ ﻓﻰ ﻤﺘﺎﺒﻌﺔ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻰ ﺍﻟﺘﻠﻴﻔﺯﻴﻭﻥ ؟ ﻟﻴﻪ ؟
 ﻟﻭ ﺍﺘﻔﺭﺠﺘﻭﺍ ﻋﻠﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻗﺒل ﻜﺩﻩ ﺘﻔﺘﻜﺭﻭﺍ ﺃﻥ ﺍﻟﻠﻰ ﺒﻴﺘﻘﺎل ﻓﻰ ﺍﻟﻔﺼل ﻭﺍﻟﻠﻰ ﺒﻴﺘﺸﺭﺡ ﻓﻰ
ﺍﻟﺘﻠﻴﻔﺯﻴﻭﻥ ﺯﻯ ﺒﻌﺽ ﻓﻰ ﺍﻟﺘﻭﻗﻴﺕ ﻭﻓﻰ ﻁﺭﻴﻘﺔ ﺍﻟﺸﺭﺡ ؟
 ﻤﻥ ﻭﺠﻬﻪ ﻨﻅﺭﻜﻡ ﺍﻟﻤﺩﺭﺴﻴﻥ ﻓﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻓﻰ ﺍﻟﺘﻠﻴﻔﺯﻴﻭﻥ ﺸﺭﺤﻬﻡ ﺤﻠﻭ ﻭﻜﻭﻴﺴﻴﻥ ؟
 ﺒﻴﻌﺠﺒﻜﻭﺍ ﺍﺴﺘﺨﺩﺍﻡ ﺍﻟﺭﺴﻭﻡ ﻭﺍﻷﻟﻭﺍﻥ ﻭﺍﻟﺭﺴﻭﻡ ﺍﻟﻤﺘﺤﺭﻜﺔ ﻓﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ؟
 ﺒﺎﻟﻨﺴﺒﺔ ﻟﻠﻤﻭﺍﻋﻴﺩ ﻫل ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺒﺘﺘﺫﺍﻉ ﻓﻰ ﻭﻗﺕ ﻤﻨﺎﺴﺏ ﻟﻜﻡ ؟
 ﺴﻤﻌﺘﻭﺍ ﺍﻥ ﻓﻰ ﻤﻭﻗﻊ ﻟﻠﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﻋﻠﻰ ﺍﻷﻨﺘﺭﻨﺕ ؟ ﻓﺘﺤﺘﻭﻩ ﻗﺒل ﻜﺩﻩ ؟
ﺃﻴﻭﻩ .......ﻜﺎﻥ ﻋﺎﻤل ﺍﺯﺍﻯ ؟
ﻷ  .......ﻟﻴﻪ ﻭﺘﺘﻭﻗﻌﻭﺍ ﻴﺒﻘﻰ ﻋﺎﻤل ﺍﺯﺍﻯ؟
*ﺍﺯﺍﻯ ﺃﺼﺤﺎﺒﻜﻭﺍ ﻓﻰ ﺍﻟﻤﺩﺭﺴﺔ ﺒﻴﺘﻜﻠﻤﻭﺍ ﻋﻠﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ؟ ﻭﻓﻰ ﺤﺩ ﺒﻴﺘﻔﺭﺝ ﻋﻠﻴﻬﺎ ﺒﺎﻨﺘﻅﺎﻡ ؟
* ﻴﺎﺘﺭﻯ ﺍﻟﻤﺩﺭﺴﻴﻥ ﺒﻴﻘﻭﻟﻭﺍ ﺤﺎﺠﺔ ﻋﻠﻰ ﺍﻟﺒﺭﺍﻤﺞ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺃﻭ ﺒﻴﻔﺭﺠﻭﻜﻭﺍ ﻋﻠﻰ ﺃﺠﺯﺍﺀ ﻤﻨﻬﺎ ﻓﻰ ﺍﻟﻔﺼل ؟
ﺃﻴﻭﺓ  .......ﺒﻴﻘﻭﻟﻭﺍ ﺍﻴﻪ ؟
ﻷ  .........ﻟﻴﻪ ؟
 ﻤﻥ ﻭﺠﻬﻪ ﻨﻅﺭﻜﻡ ﺍﻴﻪ ﻫﻰ ﻤﻤﻴﺯﺍﺕ ﻭﻋﻴﻭﺏ ﺍﻟﻘﻨﺎﻩ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ؟ ﻟﻭ ﺍﻟﻘﻨﻭﺍﺕ ﺍﻟﺘﻌﻠﻴﻤﻴﺔ ﺤﻠﻭﺓ ﻴﺎﺘﺭﻯ ﻤﻤﻜﻥ
ﺘﻐﻁﻰ ﻋﻠﻰ ﺍﻟﺩﺭﻭﺱ ﺍﻟﺨﺼﻭﺼﻴﺔ ؟

146







ﻤﻥ ﻭﺠﻬﻪ ﻨﻅﺭ ﻜﻭﺍ ﺍﻴﻪ ﺍﻟﻠﻰ ﺍﻨﺘﻡ ﻤﺤﺘﺎﺠﻴﻨﻪ ﻓﻰ ﺒﺭﻨﺎﻤﺞ ﺘﻌﻠﻴﻤﻰ ﺤﻠﻭ ؟
ﻴﺎﺘﺭﻯ ﺘﻌﺭﻓﻭﺍ ﺍﻴﻪ ﻋﻥ ﺍﻷﻨﻔﻠﻭﻨﺯﺍ ﺍﻟﻴﻭﻤﻴﻥ ﺩﻭل ؟ ﺍﻟﻁﻴﻭﺭ ﻭﺍﻟﺨﻨﺎﺯﻴﺭ ؟
ﻴﺎﺘﺭﻯ ﻜﻠﻜﻡ ﺒﺘﻴﺠﻭﺍ ﺍﻟﻤﺩﺭﺴﺔ ﻭﻻ ﻓﻰ ﻏﻴﺎﺏ ﻜﺘﻴﺭ ؟
ﻁﺏ ﺒﻘﻴﺘﻭﺍ ﺘﻬﺘﻤﻭﺍ ﺃﻜﺜﺭ ﺒﺎﻟﻨﻅﺎﻓﺔ ؟
ﺴﻤﻌﺘﻭﺍ ﻋﻥ ﺍﻥ ﺤﻴﻜﻭﻥ ﻓﻰ ﺒﺭﺍﻤﺞ ﺘﻌﻠﻴﻤﻴﺔ ﺠﺩﻴﺩﺓ ﻟﻭ ﺍﻥ ﺍﻟﻤﺭﺽ ﺍﻨﺘﺸﺭ ﺃﻜﺘﺭ ﻤﻥ ﻜﺩﻩ
ﻟﻭ ﻓﻰ ﺒﺭﺍﻤﺞ ﺠﺩﻴﺩﺓ ﺘﺤﺒﻭﺍ ﺘﻜﻭﻥ ﻋﺎﻤﻠﻪ ﺍﺯﺍﻯ ﻭﺘﺘﻌﺭﺽ ﺍﻟﺴﺎﻋﺔ ﻜﺎﻡ ؟

Episode

year

Subject

Language

Introduction

Setting

1
1 2 3 4 5 6 Arabic English Science Math

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

Social
French Arabic English
Studies

APPENDIX

NA

Welcome

session
topic
Studio
directly

Home Outdoor Classroom

Presenation Type
Teacher +
Fantasy
Teacher +
graphics or
Teacher +
character +
student(s)
pictures +
graphics or
student(s)
discussion
demonstrati
pictures
discussion
+ graphics
on
or
+ graphics
experiment

Presenter outfit
Teacher +
student(s)
+ drama+ formal casual
graphics
or pictures

NA

Background
Music

Yes

No

2

Interactivity

Asking
questions
no
expecting questions
answer

Means of feedback

other

e.mail phone
address
nr

Assignments

not
none assigning
assigning

feedback on assignment

NA

check
not
previous
mentioned
activity

NA

Revision
3
Backs
starts
up
new
previous subject
lesson
only

NA

